LEARNING OUTCOMES
ASSESSMENT

2021 – 2022
ANNUAL REPORT

COMPLIED BY:
JENNIFER KILBOURNE, Ph.D.
Dean of Curriculum and Assessment

Introduction
Jennifer M. Kilbourne, Ph.D.
Dean for Curriculum and Assessment
June 2022
Since 2001, the Community College of Baltimore County (CCBC) has had an assessment system
in place that draws upon the expertise of assessment professionals and faculty stakeholders to
conduct purposeful, systematic, and collaborative assessment at the course, program, general
education curriculum, and institutional levels. Assessment at CCBC is guided by the philosophy
that all members of the institution share the responsibility for student learning and continuous
improvement. Faculty and staff work collaboratively to not only assess, but intervene, using data
driven decisions.
As such, CCBC has been lauded for its assessment efforts this year through two national awards
and reaffirmation of institutional accreditation. First, CCBC competed for the second time for
the National Institute of Learning Outcomes Assessment (NILOA) Sustained Excellence in
Assessment Award. CCBC was first awarded this designation in 2016; however, colleges must
reapply every five years for consideration. “The Excellence in Assessment (EIA) designation,
the first national initiative of its kind, recognizes institutions that successfully integrate
assessment practices throughout the institution, provide evidence of student learning outcomes,
and use assessment results to guide institutional decision-making and improve student
performance. The EIA designation’s focus is on processes and uses of assessment data, rather
than on student performance or accomplishment.”
(https://www.learningoutcomesassessment.org/eia/). CCBC’s Learning Outcomes Assessment
Advisory Board (LOAAB) sought to reapply for this distinguished designation, thus
demonstrating our continued commitment to outcomes assessment at the course, program and
institutional level. Upon review by peers, CCBC was again awarded the Sustained Excellence in
Assessment designation in August 2021.
Second, CCBC participated in the Bellwether College Consortium’s Community College
Future’s Assembly in San Antonio, Texas in February 2022. Leading to this conference, CCBC
was selected as one of ten finalists for the Bellwether Award in Instructional Programs &
Services for its submission of “General Education as a Mechanism to Promote Equitable Access
to High Impact Practices”. “Programs or activities that have been designed and successfully
implemented to foster or support teaching and learning in the community college.” are
highlighted as part of this Bellwether category. The competition included the submission of a
program portfolio, outlining program development and assessment of efforts, a poster
presentation, and an oral presentation. Programs were judged by anonymous colleagues and
finalists were presented on the last of a three day assembly. This is one of several Bellwether
Awards for CCBC, and the first for the Office of Instruction since 2014. Many thanks go to the
members of the High Impact Practices Leadership Committee for their efforts in implementing,
assessing, and expanding this important work throughout the curriculum. In addition,
congratulations to the “winning team” present in San Antonio representing the work of the
college: Dr. Dallas Dolan, Assistant Professor Adrianne Washington, Dr. Joaquin Martinez, and
Dr. Sandra Kurtinitis. I also participated.

Finally, CCBC was reaffirmed for accreditation by the Middle States Commission on Higher
Education in June 2022. After an in-depth self-study with more than 150 participants across the
college, CCBC engaged in a virtual site visit in March of 2022. CCBC’s assessment efforts were
evident across all seven standards as we continue to embed continuous improvement efforts into
the work of the college. The next assessment cycle will take place in 2029-2030. Special thanks
goes to Ms. Jane Mattes and Ms. Lynne Mason, co-chairs for the self-study, who worked
tirelessly to ensure a seamless reaccreditation process. Virtual site visits are not easy and Jane
and Lynne were able to problem solve and keep this work moving forward to ensure a favorable
outcome.
While this introduction highlights the recognition CCBC has earned for its assessment work, it
does not account for the investment of time and energy required by faculty and staff to maintain
our well-recognized assessment framework. CCBC’s classroom assessment champions continue
to be our assessment coordinators, Dr. Beth Shrader and Dr. Fernando Paniagua. Furthermore,
this work could not be accomplished without the support and expertise in CCBC’s Office of
Planning, Research and Evaluation. Here’s to another great year!
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Overview
The Learning Outcomes Assessment Advisory Board (LOAAB) continued to play an integral
role in facilitating learning outcomes assessment and providing assessment-related professional
development at CCBC during the 2021-2022 academic year. This active group consists of
members from multiple sectors of CCBC’s organizational structure. The membership represents
each of CCBC’s academic schools, Continuing Education, CCBC Online, Enrollment and
Student Services, the Office of Planning, Research and Evaluation, and CCBC’s Middle States
accreditation leadership.
The LOAAB Planning Meeting for AY21-22 activities took place on June 3, 2021 with 9 out of
19 LOAAB members present. This meeting and the early meetings of AY21-22 gave rise to 4
goals that the full board or subcommittees pursued and discussed during the seven LOAAB
meetings that took place in AY21-22. The goals related to:





Improving assessment communication;
Delivering assessment-related professional development;
Investigating ways to assess online learning across disciplines; and
Building toward a badging initiative at CCBC.

Below we describe LOAAB activities related to these objectives.
Improve Assessment Communication
LOAAB has a subcommittee dedicated to assessment communication. The charge for the
subcommittee was to: Improve the sharing of information on assessment activities at the college
by distributing an assessment newsletter.
In Spring 2021, LOAAB launched its assessment newsletter. This newsletter was made
available to the CCBC community via Microsoft Sway. The initial newsletter focused on the
general education assessment process and on accessing data reports from General Education
Assessment Teams (GrEATs) Project assessment and Learning Outcomes Assessment (LOA)
Projects. The plan for AY 201-22 was to issue two newsletters during the year: One at the
beginning of the year to highlight activities to come, and one at the end of the year to sum up the
assessment related accomplishments for the year. We were unable to achieve this goal due to the
untimely death of Dr. Pauline Hamilton, who had spearheaded the development of the newsletter
and whose expertise with Sway could not be replaced during the year due to many LOAAB
members’ obligations related to planning for the Middle States Commission on Higher Education
accreditation site visit.
LOAAB was able to provide communication about assessment to the college community by
offering an Assessment Appreciation Day, updating and maintaining the learning outcomes
assessment web pages, updating materials on SharePoint, sharing LOAAB agendas and minutes

with academic schools via department chairs, and visits to department and school meetings by
the GrEATs Coordinator and LOA Associate to address frequently asked questions, refresh them
about the assessment goals and process, and provide support in preparation for the assessment
activity.
Provide Assessment Professional Development
The Charge/Goal for this subcommittee was to: Design and deliver at least two assessmentrelated PD sessions during the academic year, one of which is an Assessment Appreciation Day.
LOAAB’s signature professional development event is Assessment Appreciation Day. This year
the event was held on April 1, 2022 in virtual format. There was a panel and six presentations
that focused on assessment activities carried out by CCBC faculty. LOAAB plans to continue
holding the event annually, perhaps in the Fall semester in future years.
Several LOAAB members presented on assessment at events during the year. These include:
What's Next for our 2021 (and past 2016) Excellence in Assessment (EIA) Designees.
Zacharias (Capella University), Garrett (Cameron University), Trachtenberg (Rose-Hulman
Institute of Technology), Kilbourne (Community College of Baltimore County), Stephen P.
Hundley (IUPUI), and McConnell (Association of American Colleges and UniversitiesAAC&U). Indiana University-Purdue University Indianapolis (IUPUI) Assessment InstituteHeld Virtually. October 2021
Assessment in the Time of COVID-19: Leveraging Technologies for Engagement and Success.
Shrader, E., Breaux, G., Beck, K. Indiana University-Purdue University Indianapolis (IUPUI)
Assessment Institute-Held Virtually. October 2021
The Road Toward Excellence in Assessment Designation: A Conversation with CCBC
Assessment Leaders. Kilbourne, J., Paniagua, F. Harrisburg Area Community College
Assessment Appreciation Day presentation. January, 13, 2022.
LOAAB members also authored an article related to the Excellence in Assessment Designation
Kilbourne, J. Wilson, A., Breaux, G., and Martinez, J. “Nurturing a Culture of Continuous
Improvement: Sustaining Excellence in Assessment at the Community College of Baltimore
County”, (2022) Assessment Update.
Investigating ways to assess online learning across disciplines
Another goal for this year was to investigate ways to assess online learning across disciplines
and close the gap between online and face to face outcomes (course success, retention). The
Research Subcommittee collected literature on student outcomes in online learning and how
online learning is assessed across disciplines. They also searched for research on retention and
success strategies that close gaps for online student. The process of identifying and reviewing
literature is ongoing and will continue into the next academic year.

Build toward a badging initiative at CCBC
In June 2020, CCBC completed a pilot project led by the University System of Maryland (USM)
that allowed 100 students from several programs to submit artifacts for evaluation and
potentially receive a badge in Collaboration. In AY 2020-2021, efforts focused on identifying a
new platform for housing artifacts. A platform was selected in Spring 202, but plans to
implement it were postponed until after the Middle States visit.
Plans for Next Year
LOAAB held its AY 2022-2023 planning meeting on June 10, 2022 with 7 out of 19 members
present. Objectives expected to continue from LOAAB’s AY 2021-2022 plan and those new for
AY 2022-2023 include:
1. Deliver assessment-related professional development
o Hold at least two events, one of which is Assessment Appreciation Day.
2. Investigate ways to assess online learning across disciplines. Focus on closing the gap
between online and face to face outcomes (course success, retention). Can we leverage
SmartEvals? Brightspace? Are there retention and success strategies that close gaps for
online students?
3. Identify ways LOAAB could assist with the evaluation process for digital badges?
o Help with criteria development for badges in expanded areas or
o Engage with the Senate on vetting the criteria for digital badges?
4. Revive the Assessment Newsletter
o Produce two assessment newsletters per year: One at the beginning of the year to
highlight activities to come, and one at the end of the year to sum up the assessment
related accomplishments for the year. Potential topics for the newsletter include results
from assessment and discussion of how we close the loop from Assessment
Appreciation Day activities (e.g., how was information from the sessions acted on in
the college community).
 When we reconvene in the Fall we can develop a committee focused on the
newsletter, creating a template, and developing an action plan for production and
dissemination.
5. Increase LOAAB member participation in subcommittee work.
o Enlist each member in at least one subcommittee.
6. Engage with the Senate around work on Core Competencies
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A. Overview
The course-level assessment process utilizes externally validated assessments that directly
measure student learning at the course objective level. All assessment projects begin with the
development of a Request for Proposal (RFP) and flow through the five stages listed below.
Throughout the process, faculty teams attempt to adhere as closely to basic research design as
possible. The Office of Planning, Research, and Evaluation (PRE) conducts the data analyses and
provides a detailed report at stages two and four.
Before launching a project, the academic dean selects a team of faculty leaders to serve as the
primary researchers for each project. In orientation meetings, the team leaders are fully briefed
about LOA policies and procedures and begin framing the outcomes to be measured and the
research design to be employed. Next, the faculty group selects or designs an assessment
instrument, ensures external validation, and outlines a timeline for completion of each stage
listed below.
•
•
•
•
•

Stage 1: Designing and Proposing a Learning Outcomes Assessment Project
Stage 2: Implementing the Design and Collecting and Analyzing the Data
Stage 3: Redesigning the Course to Improve Student Learning
Stage 4: Implementing Course Revisions and Reassessing Student Learning
Stage 5: Final Analysis and Reporting Results

B. Learning Outcomes Assessment (LOA) Project Status
1. Projects in Progress:
Stage 2: Implementing the Design and Collecting and Analyzing the Data
HLTH 101: Health and Wellness – The RFP for this project was received and approved
during Spring 2021. During Fall 2021, the assessment instrument was implemented and
data were collected. The analysis of the data is still in progress because reformatting of

raw data derived from CCBC’s new learning management system, Brightspace, is
required for analysis by PRE.
Stage 3: Redesigning the Course to Improve Student Learning
HLTH 126: Introduction to Holistic and Complementary Health – The implementation of
the assessment instrument and the data collection took place during the Fall 2020
semester. The data was analyzed and presented virtually to the faculty involved in the
project during the Spring 2021 semester. The analysis showed a strong achievement of all
the learning objectives with a significant difference in the performance between males
and females. As such, the faculty team decided to take some time to brainstorm possible
avenues to close this gap. Finally, they decided to run a student survey in Spring 2022 to
assist in the planning and implementation of potential intervention strategies. They will
analyze the results of this survey and design the intervention plan during the Fall 2022
semester.
Stage 4: Implementing Course Revisions and Reassessing Student Learning
PEFT 101: Lifetime Fitness and Wellness – This project was approved during the Spring
semester of 2020 and was externally validated. Originally, the assessment
implementation and data collection were planned for the Fall 2020 semester, but because
of the COVID-19 pandemic, the assessment was moved to Spring 2021. Data were
analyzed and presented during Fall 2021 and the intervention plan was approved in the
same semester. During Spring 2022, the intervention plan was implemented and data was
collected. Data is currently being reviewed by the Learning Outcomes Assessment
Associate and will be forwarded to PRE for analysis.
ALHL 115: Medical Terminology – The assessment implementation and data collection
for this project occurred in two consecutive semesters: Summer 2020 and Fall 2020.
During the Spring 2021 semester, the data was analyzed by PRE and presented virtually
to the faculty involved in the project. During Fall 2021 the faculty team developed
intervention strategies to be implemented into the course to improve student learning.
Those strategies were implemented during Spring 2022, and data was collected. The data
is being reviewed by the Learning Outcomes Assessment Associate and will be
forwarded to PRE for analysis.
Stage 5: Final Analysis and Reporting Results
CHEM 107: Fundamental of Chemistry – This project finished Stage 4 (assessed for the
second time) during Fall 2019, and the report was presented in Spring 2020. The final
report (Stage 5) is pending due to an extended leave of one of the team members for the
project.

2. New Projects:
Stage 1: Designing and Proposing a Learning Outcomes Assessment Project
MNGT 105: Introduction to Management – The RFP for this project was received and
approved during Spring 2022. The faculty team members will seek external validation of
their assessment instrument during Summer/Fall 2022.
C. LOA Status Report Summary
Beginning year
2017
CHEM 107

Jean Ashby

Erica DiCara

Stage 5-Final
Analysis and
Reporting Results

2019
ALHL 115

Shawn McNamara

Virginia Foster

Stage 4:
Implementing Course
Revisions and
Reassessing Student
Learning

2020
HLTH 126

Timothy Davis

Claire Colclough

PEFT 101

Timothy Davis

Karen Renaud

Stage 3- Redesigning
the Course to
Improve Student
Learning
Stage 4:
Implementing Course
Revisions and
Reassessing Student
Learning

2021
HLTH 101

Timothy Davis

John Reed

Stage 2:
Implementing the
Design and
Collecting and
Analyzing the Data

Douglas Kendzierski
(Interim)

Brian Hagen

Designing and
Proposing a Learning
Outcomes
Assessment Project

2022
MNGT 105

Dean

D. Data Summaries for Current Projects
See the PEFT 101 summary attached.

Team Leader(s)

Stage of Completion

E. Projects working on an RFP
SOCL 101: Introduction to Sociology – The faculty team for this project has been working
very closely with the Learning Outcomes Assessment Associate to design the assessment
instrument and rubric. An RFP is forthcoming.

Learning Outcomes Assessment
PEFT 101
Stage 2 Report

Prepared By:
Sarah Young – Analyst, Research and Planning

Planning, Research, and Evaluation
September 2021
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Learning Outcomes Assessment (LOA) Data Summary: PEFT 101
Learning Outcome Assessment is a 5-stage course-level assessment process where a team of faculty leaders, in
consultation with the Learning Outcomes Assessment Advisory Board (LOAAB), designs and implements a
research project to assess student mastery of course outcomes / learning objectives. After reviewing baseline
results, faculty teams develop and implement an intervention, then reassess mastery. At Stages 2 (baseline
assessment) and 4 (post-intervention assessment) student performance data are collected and analyzed, and
summary reports of results are generated. The current report provides results from the Stage 2 assessment in
PEFT 101. The goal of this report is to provide faculty with baseline information on students’ success in the
course.
Sampling
Table 1 shows the campus location, number of sections, course record number (CRN), and number of enrolled
students. This is followed by tables on student demographics by location (Table 2 – Table 4), and a table on
course grades by location (Table 5).
• A total of 8 sections of PEFT 101 (89%) participated in LOA Stage 2 during Spring 2021. [Participation is
defined as having students complete the LOA project.] A total of 102 students have an LOA project
score.
• 164 PEFT 101 students had a grade recorded for the course; among these were 13 “W” grades. A
maximum of 101 students in the LOA sample had a course grade and could be matched to their
demographics.
Table 1. Fall 2020 Sections and Students Participating by Location for Stage 2
Sections
Students
Location
Fall 2020 HLTH 126 CRNs
(N)
(N)
Essex
1
8
22606
20289, 20523, 20527, 20706, 21075,
Online
7
94
22335, 22648
Total
8
102
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Demographic Characteristics
Table 2. Ethnicity by Location for Stage 2
Essex
Essex
n
Column %
Characteristic
8
100%
Total
1
13%
African-American
4
50%
White
3
38%
Other

Online

Online

CCBC

CCBC

n
89
23
49
17

Column %
100%
26%
55%
19%

N
97
24
53
20

Overall %
100%
25%
55%
21%

Online
Column %

CCBC
N

CCBC
Overall %

100%
45%
18%
15%
12%
55%
8%
40%
7%

97
46
16
16
14
51
8
37
6

100%
47%
16%
16%
14%
53%
8%
38%
6%

Table 3. Gender and Ethnicity by Location for Stage 2
Essex
Essex
Online
n
Column %
Characteristic
n
8
100%
89
Total
6
75%
40
All Female
0
0%
16
African-American Female
3
38%
13
White Female
3
38%
11
Other Female
2
25%
49
All Male
1
13%
7
African-American Male
1
13%
36
White Male
0
0%
6
Other Male

Note: Demographic information was not available for one Online student.

Table 4. Age by Location for Stage 2
Essex
Essex
n
Column %
Characteristic
8
100%
Total
1
13%
< 18
2
25%
18 ‒ 19
3
38%
20 ‒ 24
0
0%
25 ‒ 29
2
25%
30 ‒ 39
0
0%
40 and older

Online
n

Online
Column %

CCBC
N

CCBC
Overall %

93
11
35
29
10
6
2

100%
12%
38%
31%
11%
6%
2%

101
12
37
32
10
8
2

100%
12%
37%
32%
10%
8%
2%
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Table 5. Spring 2021 Grades by Course Location and Type for Stage 2
Essex
Essex
Essex Online
Online
Online
Column Overall
Column Overall
Grade
n
n
%
%
%
%
6
75%
6%
41
44%
41%
A
2
25%
2%
22
24%
22%
B
0
0%
0%
17
18%
17%
C
0
0%
0%
7
8%
7%
D
0
0%
0%
6
6%
6%
F
0
0%
0%
0
0%
0%
I
0
0%
0%
0
0%
0%
W
8
100%
8%
93
100%
92%
Total
8
100%
87
94%
Pass Rate
Success
8
100%
80
86%
Rate

CCBC
N

CCBC
Overall
%

47
24
17
7
6
0
0
101
95

47%
24%
17%
7%
6%
0%
0%
100%
94%

88

87%

Note: Pass Rate = [(A + B + C + D) / (Total Grades – AU – W)] × 100. Success Rate = [(A + B + C) / (Total Grades – AU
– W)] × 100. No student in the LOA sample received a grade of AU or W in the course.
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LOA Stage 2 Results – Project Performance
The content in this section describes PEFT 101 LOA project performance in terms of score range, mean score,
and mean percentage. It also presents project performance according to various grouping variables such as
student demographics, course section, course grade, and learning objective.
LOA Stage 2 Results – Project Score Range
Figure 1 illustrates the distribution of overall project performance across ten 10-point intervals. Each bar
represents the number of students (out of 102) who scored in a particular range. The data label on each bar
shows the percentage of students whose scores fell in that interval.
When passing score on the PEFT 101 project is defined as 60% or higher, about 99% of students passed the
Project. For the Project, the 10-point interval that captures the largest share of performance is 90% ‒ 100%,
followed by the 80% ‒ 89% range.
Figure 1. Project Performance Distribution

The project mean was 95.44% or 95.44 points. One student earned a 0% and 60 students earned a 100%.
Table 6. Fall 2020 LOA Project Performance – Stage 2
Metric
N Minimum Maximum Mean
102
0
100
95.44
Score
102
0
100
95.44
Percentage

Std. Deviation
12.30
12.30
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Results by Location
Table 7. Mean Project Score by Location for PEFT 101
Location

n
8
94
102

Essex
Online
Total

Mean Project
Score
(out of 100)
97.25 (97%)
95.28 (95%)
95.44 (95%)

Figure 5 illustrates the performance differences between locations. Though students at Essex performed
slightly better than those online, there was no statistically significant difference. Generally, students in both
locations did well.
Figure 2. LOA Project Performance by Location

Performance by Gender
Performance did not differ significantly by gender as seen in Table 8. T-tests showed no statistically significant
differences between scores of male and female students. Figure 3 displays error plots of mean project
percentage by gender. Note: The dotted line represents the overall mean project percentage.
Table 8. Project Score by Gender
Gender

n

Minimum
Score

Female
Male
Total

48
53
102

0
50
0

Minimum
Percentage

Maximum
Score

Maximum
Percentage

0%
50%
0%

100
100
100

100%
100%
100%

Mean
Project
Score
(out of 100)
95.20
95.57
95.44

Mean
Project
Percentage
95%
96%
95%
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Note: Gender information was unavailable for one student. They earned a perfect score on the project. They are included
in the total row but not in Figure 3.

Figure 3. LOA Project Performance by Gender

Performance by Ethnicity
An ANOVA showed no statistically significant differences by ethnicity for the project.
Table 9. Project Score by Race/Ethnicity

Mean
Mean
Project
Race/Ethnicity
n
Project
Score
Percentage
(out of 100)
African American
24
57.5
58%
100
100%
95.16
95%
White
53
0
0%
100
100%
95.17
95%
95%
Other
20
75.0
75%
100
100%
95.36
Total
102
0
0%
100
100%
95.44
95%
Note: Race/ethnicity information was unavailable for five students. They are included in the total row but not Figure 4.
Minimum
Score

Minimum
Percentage

Maximum
Score

Maximum
Percentage
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Figure 4. LOA Project Performance by Ethnicity

Performance by Ethnicity and Gender
Figure 5 illustrates performance by ethnicity and gender. Performance did not differ significantly for any
race/gender group on the project score.
Figure 5. LOA Project Performance by Ethnicity and Gender
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Results by Section
Overlapping error bars generally indicate no statistically significant differences in performance between
sections. Although some error bars do not overlap, an ANOVA with a Games-Howell Post Hoc test showed no
statistically significant differences. Visually, the means of most sections are very near the course mean. Section
20523 is the farthest away from the group mean at 82.22.
Figure 6. LOA Project Performance by CRN

Note: The dashed horizontal line in Figure 6 marks the overall mean score on the project: 95.44% (95.44 pts.).

Results by GPA and Course Grade
Spearman’s rho indicates a statistically significant positive correlation between the project score and GPA, and
between the project score and course grade. All were significant at the .05 level. The correlation between the
project score and GPA was weak (ρ = .383) with students having higher GPA scoring better on the project. The
correlation between project score and course grade was weak (ρ = .323) with students with higher course
grades scoring better on the project.
Figure 7 illustrates comparative project performance by course grade for all students enrolled in PEFT 101 for
whom both a course grade and the LOA project score were available. Figure 7 shows that for the project,
students who earned an A, B, C, or D in the course generally performed better than students earning an F
grade. An ANOVA with Games-Howell Post Hoc test did not indicate any differences were statistically
significant.
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Figure 7. LOA Project Performance by PEFT 101 Course Grade

Table 10. Project Performance by PEFT 101 Course Grade
Metric
Score

Grade

A
B
C
D
F
I
Total
Percentage A
B
C
D
F
I
Total

N

Mean

47
24
17
7
6
47
102
47
24
17
7
6
47
102

98.44
94.08
95.99
96.39
73.92
98.44
95.44
98.44
94.08
95.99
96.39
73.92
98.44
95.44

Std.
Lower Bound
Deviation
4.10
97.24
9.72
89.98
5.36
93.23
4.98
91.78
41.10
30.79
4.10
97.24
12.30
93.02
4.10
97.24
9.72
89.98
5.36
93.23
4.98
91.78
41.10
30.79
4.10
97.24
12.30
93.02

Upper Bound
99.65
98.19
98.74
101.00
117.05
99.65
97.85
99.65
98.19
98.74
101.00
117.05
99.65
97.85

Minimum

Maximum

75.00
57.50
85.00
88.50
0
75.00
0
75.00
57.50
85.00
88.50
0
75.00
0

100
100
100
100
100
100
100
100
100
100
100
100
100
100
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Learning Objective Analysis
Analysis was requested on the learning objectives in the assessments. The LOA project assessed students in
nine of twelve outcomes/learning objectives:
1. Utilize the language of fitness, health, and wellness in written and oral assignments (5 items);
2. Determine the benefits of adopting a proactive self-directed lifetime wellness program (2 items);
3. Identify the factors of human diversity that influence wellness potential (2 items);
4. Analyze the impact of culture and ethnicity on risk factors for developing chronic diseases (1 items);
5. Examine personal health risk factors including; age, genetics, lifestyle choices, environmental
influences, income and educational background and how these risk factors impact the quality of life (2
items);
9. Evaluate fitness, health, and wellness-related resources for accuracy according to the informational
literacy criteria (1 item);
10. Evaluate their current health and well-being and design a behavior change model that enhances their
well-being (2 items);
11. Create personal wellness goals (1 item); and
12. Apply current wellness research for selective written and oral projects (4 items).
The following analysis looks at student scores on each objective. As seen in Table 11, students had the highest
scores in Objectives 2 (98.14%) and 11 (98.04%), and the lowest in Objective 9 (89.22%). As illustrated in Figure
8 ‒ Figure 16,
•
•
•
•
•
•

98% of students scored over 60% on Objectives 1, 2, 10, and 11;
97% of students scored over 60% on Objective 12;
96% of students scored over 60% on Objective 4;
95% of students scored over 60% on Objective 5;
92% of students scored over 60% on Objective 3;
89% of students scored over 60% on Objective 9.

Table 11. Student Scores on Objectives
Metric
Scores

Percentages

Objective
Objective 1
Objective 2
Objective 3
Objective 4
Objective 5

N

Items
102
102
102
102
102

5
2
2
1
2

Minimum
0
0
0
0
0

Maximum
5
5
5
5
5

Objective 9
Objective 10
Objective 11
Objective 12

102
102
102
102

1
2
1
4

0
0
0
0

5
5
5
5

Objective 1
Objective 2
Objective 3
Objective 4
Objective 5

102
102
102
102
102

5
2
2
1
2

0
0
0
0
0

100
100
100
100
100

Objective 9
Objective 10

102
102

1
2

0
0

100
100

Mean

4.75
4.91
4.71
4.83
4.78
4.46
4.84
4.90
4.75

94.93
98.14
94.29
96.67
95.69
89.22
96.84

Std.
Deviation

0.76
0.56
0.82
0.81
0.73
1.35
0.67
0.70
0.89

15.16
11.23
16.49
16.19
14.51
26.91
13.34
13

Metric

Objective
Objective 11
Objective 12

N

Items
102
102

1
4

Minimum
0
0

Maximum
100
100

Mean

98.04
95.02

Std.
Deviation

13.93
17.84

Figure 8. Objective 1 Score Distribution

Note: Five items measured this objective.

Figure 9. Objective 2 Score Distribution

Note: Two items measured this objective.
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Figure 10. Objective 3 Score Distribution

Note: Two items measured this objective.

Figure 11. Objective 4 Score Distribution

Note: One item measured this objective.
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Figure 12. Objective 5 Score Distribution

Note: One item measured this objective.

Figure 13. Objective 9 Score Distribution

Note: One item measured this objective.
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Figure 14. Objective 10 Score Distribution

Note: Two items measured this objective.

Figure 15. Objective 11 Score Distribution

Note: One item measured this objective.

17

Figure 16. Objective 12 Score Distribution

Note: Four items measured this objective.

18

Appendix A: Course Grade Demographics
When an ANOVA with a Games-Howell Post Hoc test was run, there was a significant difference in the Pass Rate but not the Success Rate. White
students passed the course significantly more often than African-American students. There were no significant differences between either group
and students of other ethnicities. Students of all ethnicities had a Pass Rate between 54% for African-American students and 76% for White
students (with an average of 65% overall). The student Success Rate varied between 52% for African-American students to 64% for White
students (with an average of 59% overall).
Table A1. Spring 2021 Course Grade by Ethnicity – All Sections
A
Race/
Ethnicity

B

C

D

F

I

W

Pass
Rate

Total

Success
Rate

n

Column
%

n

Column
%

n

Column
%

n

Column
%

n

Column
%

n

Column
%

n

Column
%

N

Column
%

n

Row
%

n

Row
%

Total
AfricanAmerican

49

100%

23

100%

21

100%

10

100%

43

100%

0

0%

12

100%

158

100%

103

65%

93

59%

13

27%

9

39%

3

14%

1

10%

16

37%

0

0

6

50%

48

30%

26

54%

25

52%

White

24

49%

11

48%

12

57%

9

90%

13

30%

0

0

5

42%

74

47%

56

76%

47

64%

Other

12

24%

3

13%

6

29%

0

0%

14

33%

0

0

1

8%

36

23%

21

58%

21

58%

Note 1: Pass Rate = [(A + B + C + D) / [Total Grades – (AU + W)]] × 100. Success Rate = [(A + B + C) / (Total Grades – W)] × 100.There were no grades of AU in the
course.
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All gender and ethnic groups had a pass rate between 42% and 76%. Success rates also varied between 42% and 76%. The Pass Rate showed a 7
percentage point difference between genders and success rate showed a 3 percentage point difference. White female students and female
students of other ethnicities had similar Pass Rates (1 percentage point difference) but White female students had lower Success Rates (22
percentage point difference). Both outperformed African-American female students by 16 ‒ 17 percentage points in Pass Rate. African-American
female students and White female students had similar Success Rates (56% and 54% respectively) and both were outperformed by female
students of other ethnicities (76%). For male students, White male students had a higher Pass Rate (76%) than African-American male students
(45%) or male students of other ethnicities (42%). The pattern was similar in regards to Success Rate. White male students had the highest Pass
Rate (68%) followed by African-American male students (45%) and male students of other ethnicities (42%).
Table A2. Spring 2021 Course Grade by Gender and Ethnicity – All Sections
A

B

C

D

F

I

W

Pass
Rate

Total

Success
Rate

Characteristic

n

Column
%

n

Column
%

n

Column
%

n

Column
%

n

Column
%

n

Column
%

n

Column
%

N

Column
%

n

Row
%

n

Row
%

All Females

28

100%

8

100%

5

100%

6

100%

14

100%

0

-

7

100%

68

100%

47

69%

41

60%

8

29%

5

63%

2

40%

1

17%

8

57%

0

0%

3

43%

27

40%

16

59%

15

56%

10

36%

2

25%

1

20%

5

83%

2

14%

0

0%

4

57%

24

35%

18

75%

13

54%

10

36%

1

13%

2

40%

0

0%

4

29%

0

0%

0

0%

17

25%

13

76%

13

76%

20

100%

15

100%

16

100%

4

100%

29

100%

0

-

5

100%

89

100%

55

62%

51

57%

AfricanAmerican
Males

4

20%

4

27%

1

6%

0

0%

8

28%

0

0%

3

60%

20

22%

9

45%

9

45%

White Males

14

70%

9

60%

11

69%

4

100%

11

38%

0

0%

1

20%

50

56%

38

76%

34

68%

Other Males

2

10%

2

13%

4

25%

0

0%

10

34%

0

0%

1

20%

19

21%

8

42%

8

42%

AfricanAmerican
Females
White
Females
Other
Females
All Males

Note 1: There was one African-American student of unknown gender (who received an A).
Note 2: Pass Rate = [(A + B + C + D) / [Total Grades – (AU + W)]] × 100. Success Rate = [(A + B + C) / (Total Grades – W)] × 100.There were no grades of AU in the
course.

20

When an ANOVA with a Games-Howell Post Hoc test was run, there were no statistically significant difference by age group in student pass rate
or success rate. Pass Rates varied between 33% and 82% with an average of 65% overall, while Success rates varied between 33% and 76% with
an average of 59% overall. The lowest Pass Rate (33%) and Success Rate (33%) was in students 40 years old and older. The highest Pass Rate
(82%) was students younger than 18 years old followed by students 25 – 29 (73%). The highest Success Rate (76%) was students younger than 18
years old.
Table A3. Spring 2021 Course Grade by Age Group – All Sections
A
Age
Group

B

C

D
Column
n
%

F

I

W

Pass
Rate

Total

Success
Rate

Column
%

n

Column
%

n

Column
%

n

Column
%

N

Column
%

n

Row
%

n

Row
%

1

10%

3

7%

0

0%

0

0%

17

10%

14

82%

13

76%

48%

6

60%

19

43%

0

0%

6

46%

67

41%

42

63%

36

54%

8

38%

1

10%

15

34%

0

0%

2

15%

49

30%

32

65%

31

63%

13%

0

0%

2

20%

1

2%

0

0%

3

23%

15

9%

11

73%

9

60%

2

8%

0

0%

0

0%

4

9%

0

0%

0

0%

10

6%

6

60%

6

60%

0

0%

0

0%

0

0%

2

5%

0

0%

2

15%

6

4%

2

33%

2

33%

164

100%

107

65%

97

59%

n

Column
%

n

Column
%

n

< 18

8

15%

2

8%

3

14%

18 – 19

17

33%

9

38%

10

20 – 24

15

29%

8

33%

25 – 29

6

12%

3

30 – 39

4

8%

40 and
older

2

4%

Total
52
100%
24
100%
21 100% 10 100%
44
100%
0
13
100%
Note: Pass Rate = [(A + B + C + D) / [Total Grades – (AU + W)]] × 100. There were no grades of AU in the course.
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Appendix B: Item Analysis
Table B1 and Figure B1 show the means and medians for each item. The median was not shown in the
figure because most students scored a 5 for all items. Figure B1 arranges items from highest mean to
lowest mean.
Table B1. Item Score Means and Medians
Item
Q1. 3 Purposes of Project
Q2. Explanation for each of your strengths in your diet
Q3. Provide scientific research for one strength in your own words
Q4. Explanation for each of your weaknesses in your diet
Q5. Provide scientific research for one weakness in your own words
Q6. 4 behavior changes to improve your diet and/or eating habits
Q7. 4 behavior change strategies to change that behavior
Q8. 4 personal wellness goals created
Q9. State your ethnicity and analyze one chronical disease
Q10. State and explain one personal health risk and its impact
Q11. Access to healthy foods provide research in your own words
Q12. Graphic representation of the US MyPlate - reference in APA style
Q13. 4 bullet points used to describe current U.S. MyPlate
Q14. 2 strengths and 2 weaknesses described the U.S. MyPlate food model
Q15. Graphic representation of a country food model-reference in APA style
Q16. 4 bullet points describe a country food model
Q17. 2 strengths and 2 weaknesses of a country food model
Q18. Food model that appeals the most and its influence in your wellness potential
Q19. 2 factors of human diversity that influence your personal well-being
Q20. 4 or more sources that were used in APA style

Mean
4.92
4.94
4.79
4.87
4.71
4.84
4.85
4.90
4.83
4.92
4.65
4.85
4.72
4.85
4.65
4.54
4.70
4.74
4.69
4.46

Median
5.00
5.00
5.00
5.00
5.00
5.00
5.00
5.00
5.00
5.00
5.00
5.00
5.00
5.00
5.00
5.00
5.00
5.00
5.00
5.00

22

Figure B1. Highest to Lowest Item Mean Scores
4.25

4.50

4.75

5.00

Q2. Explanation for each of your strengths in your
diet

4.94

Q10. State and explain one personal health risk and
its impact

4.92

Q1. 3 Purposes of Project

4.92

Q8. 4 personal wellness goals created

4.90

Q4. Explanation for each of your weaknesses in your
diet

4.87

Q14. 2 strengths and 2 weaknesses described the
U.S. MyPlate food model

4.85

Q12. Graphic representation of the US MyPlate reference in APA style

4.85

Q7. 4 behavior change strategies to change that
behavior

4.85

Q6. 4 behavior changes to improve your diet and/or
eating habits

4.84

Q9. State your ethnicity and analyze one chronical
disease

4.83

Q3. Provide scientific research for one strength in
your own words

4.79

Q18. Food model that appeals the most and its
influence in your wellness potential

4.74

Q13. 4 bullet points used to describe current U.S.
MyPlate

4.72

Q5. Provide scientific research for one weakness in
your own words

4.71

Q17. 2 strengths and 2 weaknesses of a country
food model

4.70

Q19. 2 factors of human diversity that influence your
personal well-being

4.69

Q15. Graphic representation of a country food
model-reference in APA style

4.65

Q11. Access to healthy foods provide research in
your own words

4.65

Q16. 4 bullet points describe a country food model
Q20. 4 or more sources that were used in APA style

4.54
4.46
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The top 5 items by mean (Q2, Q10, Q1, Q8, Q4) all had five or fewer students (and less than 5% of
students) score less than a perfect score (see Table B2).
Table B2. Score Distribution for Highest Performing Items
Q10. State and
Q2. Explanation
explain one
for each of your
Q1. 3 Purposes
personal health
Score
strengths in
of Project
risk and its
your diet
impact
0
1.0%
1.0%
1.0%
2.00
0%
1.0%
1.0%
4.00
1.0%
1.0%
0%
5.00
98.0%
97.1%
98.0%
Total
100%
100%
100%
n
102
102
102

Q8. 4 personal
wellness goals
created
2.0%
0%
0%
98.0%
100%
102

Q4. Explanation
for each of your
weaknesses in
your diet
2.0%
0%
2.9%
95.1%
100%
102

For the five lowest performing items (Q20, Q16, Q11, Q15, Q19), which had between 81% and 91% of
students scoring 5 (see Table B3), students were more likely to earn partial points but the larger
proportion of students who did not receive a 5 received a 0 (5% to 7%)
Table B3. Score Distribution for Lowest Performing Items
Q11. Access to
Q16. 4 bullet
Q20. 4 or more
healthy foods
points describe
sources that
provide
Score
a country food
were used in
research in
model
APA style
your own
words
0
6.9%
5.9%
4.9%
2.00
0%
2.0%
0%
2.50
3.9%
2.0%
2.0%
3.00
0%
1.0%
2.0%
3.50
0%
1.0%
0%
3.75
7.8%
0%
0%
4.00
0%
2.0%
2.0%
5.00
81.4%
86.3%
89.2%
Total
100%
100%
100%
n
102
102
102

Q15. Graphic
representation
of a country
food model reference in
APA style
6.9%
0%
0%
0%
0%
0%
1.0%
92.2%
100%
102

Q19. 2 factors
of human
diversity
that influence
your personal
well-being
4.9%
0%
1.0%
1.0%
0%
0%
2.0%
91.2%
100%
102

Five items had a dichotomous or near dichotomous distribution (with only one student receiving neither
a 5 nor a 0) meaning that students either scored all the points (between 92% and 98% earning a 5) or
none of the points (Table B4). These included three of the five highest performing items and two others:
• Q1. 3 Purposes of Project
• Q2. Explanation for each of your strengths in your diet
• Q8. 4 personal wellness goals created
• Q12. Graphic representation of the US MyPlate - reference in APA style
• Q15. Graphic representation of a country food model - reference in APA style
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This could be due to either to an artifact of grading or most students knowing the topic well, a few
students not knowing the topic, and no students knowing the topic somewhat well.
Table B4. Score Distribution for Bimodal / All or Nothing Items

Score

0
2.00
4.00
5.00
Total
n

Q1. 3 Purposes
of Project

Q2. Explanation
for each of your
strengths in
your diet

1.0%
1.0%
0%
98.0%
100%
102

1.0%
0%
1.0%
98.0%
100%
102

Q8. 4 personal
wellness goals
created
2.0%
0%
0%
98.0%
100%
102

Q12. Graphic
representation
of the US
MyPlate reference in
APA
2.9%
0%
0%
97.1%
100%
102

Q15. Graphic
representation
of a country
food model reference in
APA style
6.9%
0%
1.0%
92.2%
100%
102
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GENERAL EDUCATION OUTCOMES ASSESSMENT ANNUAL REPORT
Prepared by Elizabeth Shrader, Ph.D.
June 2022
The following report includes an overview of the General Education Program goals, the
assessment process and project implementation, including the data outcomes and subsequent
interventions, as well as a conclusions section that reflects on current conditions and looks
forward.
It is noted that during the Middle States Commission on Higher Education (MSCHE)
Evaluation Team Visit that “assessment of student learning is embraced by the college
community as the work of the College versus the work of the few is noteworthy” (MSCHE
Team Report, p16). Specific mention was made of the Data Retreat process used by General
Education courses to identify and select appropriate targets for intervention in a continuous
improvement process.
GREAT projects discussed in this report pertain to the Spring 2021, Fall 2021 and Spring 2022
assessment semesters.
GENERAL EDUCATION GOALS AND ASSESSMENT
The purpose of the GREAT project is to assess the extent to which students acquire and
demonstrate college-level proficiency in essential general education skills across disciplines in
approved General Education courses. The project is conducted through the implementation of
Common Graded Assignments (CGAs) and accompanying scoring rubrics. Each assignment
and rubric are designed by content expert faculty teams and then reviewed and approved by the
General Education Review Board (GERB). The GREAT Coordinator supports faculty teams
through meetings with faculty teams and assisting with revisions; facilitating training
workshops on the assessment process and assessment tool design; coordinating scoring and data
review sessions; and providing sample intervention strategies.
The General Education Program assesses the following outcomes:
1. Written and Oral Communication—develop effective skills in written, oral, and/or
signed communication for a variety of audiences and situations, including active
listening, the creation of well-organized messages, and critical analysis of others’
messages.
2. Critical Analysis and Reasoning—evaluate information by identifying the main
concept, point of view, implications, and assumptions to come to well-reasoned
conclusions and solutions, testing them against relevant criteria and standards.
3. Technological Competence—use contemporary technology to solve problems, validate
information, and to meet challenges as a member of an evolving technological society.

4. Information Literacy—identify, find, and evaluate appropriate resources for research as
well as incorporate the information effectively and ethically for lifelong educational,
professional, and personal use.
5. Scientific, Quantitative or Logical Reasoning—apply basic mathematical, scientific,
and/or logical concepts and theories to analyze data, solve problems and make decisions.
6. Local and Global Diversity—use knowledge and skills effectively in dynamic, evolving
multicultural environments to address the challenges in building just, equitable, and
productive communities and societies.
7. Personal and Professional Ethics— identify, examine, evaluate, and resolve personal
and professional ethical issues and their ramifications using a variety of ethical
perspectives and problem-solving approaches.

GREAT PROJECT ASSESSMENT PROCESS
Common Graded Assignments
During the semester prior to assessment, faculty teams design Common Graded Assignments
(CGAs) to be used in all sections of the participating courses. Each assignment must address at
least 5 of the 7 General Education Program objectives. Once assignments are approved by the
General Education Review Board, these CGAs are distributed to faculty teaching the assessed
courses, along with submission guidelines and a project overview for use when assigning the
project to students.
Students complete the assignment to be submitted between the 10th and the 14th week of the
semester. Starting in Spring 2019, an eSubmission protocol was instituted to increase
sustainability and efficiency. In Fall 2020, in part due to concerns about COVID-19, all students
were required to submit assignments electronically through the Learning Management System
(LMS) with their student ID number as the document file name. Faculty then upload the
assignments to CCBC’s OneDrive and shared the assignments by Course Registration Number
(CRN) with the GrEATs Coordinator for inclusion in the sample. Student ID numbers are
associated with each file and used to collect demographic information and disaggregate the data.
Since Fall of 2020, 100% of the collected student work was submitted electronically in this way.
These constitute submissions, on average, of between 45-60% of the students enrolled in
General Education courses based on enrollment information from the third week of classes.
Strategies for increasing retention of students within and between semesters are being explored
in hopes of increasing these submissions to 75% in the next assessment cycle.
In Summer 2021, CCBC moved to a new Learning Management System (LMS), Brightspace,
and new instructions were created for students and faculty to continue to collect assignments
electronically. Student work is now archived in OneDrive for use in future longitudinal
assessment work.

Scoring Rubrics
During the semester prior to assessment, faculty teams design a rubric used for scoring the
CGAs. The rubric for each CGA is designed to match the desired General Education Program
outcomes. The CGA and rubric templates were recently revised to provide clarity in
alignment clarity in alignment between the General Education Outcomes, the Course
Objectives and the rubric criteria through which student assignments are evaluated in the
General Education assessment process.
See Appendix 1 for the 2021 templates and a sample CGA and rubric for English
Composition.
Scoring and Sample Size
Full and part-time college faculty are recruited and trained to score the CGAs at the close of the
assessment semester. A random, representative sample of CGAs is scored.
The goal sample sizes provide, on average, a confidence level of 95% and a confidence interval
of 6%. This means, after scoring, let’s say, ASTM 101 courses, 85% of scored sheets
demonstrate competency. With a confidence level of 95% and a confidence interval of 6% we
could say, “With 95% confidence, between 79-91% of the population would demonstrate
competency”.
SCORING SAMPLE SIZE:
Students
1-37
38 – 100
Enrolled
Sample
Size

100%

80%

101 –
185

186 –
345

346 –
599

600 +

65%

50%

35%

25%

The results cannot be generalized to other courses, disciplines, or even future semesters of the
same course taught by the same teacher.
The college-wide assessment cycle organizes the assessment of General Education courses by
discipline groups. Some disciplines enroll more General Education courses and sections than
other disciplines. Therefore, scoring costs and impact varies from semester to semester.
All 2021 and Spring 2022 assessments was completed remotely via Microsoft Teams. This
method of scoring has proved to be more efficient and cost effective that in-person scoring.
Scoring faculty also report that this method enabled greater participation than would have
happened for in person scoring because of the flexibility of scheduling.
A Team is created for each discipline group. Within each Team, individual breakout rooms
(Channels) are created for each course to be scored. Within each Channel, the necessary
documents for scoring are posted in the Files area so that all members could equally access that
information. These included copies of the assignment (CGA) and rubric. To facilitate
collaborative work, faculty used the Meet function to video conference throughout the scoring

sessions.
To reduce inter-rater variability, a randomly selected example of student work is designated as
the Norming Sample. All faculty scoring for the course are required to initially score the
Norming Sample and work collaboratively to come to a consensus about how to interpret the
rubric. These normed scores were recorded on the Norming Sheet providing a record of that
norming. In many cases, additional notes about how and why scores were assigned were
included in these materials.
Once scoring faculty had completed norming, the sample to be scored was also provided via the
Files section of each Channel. Faculty recorded consensus scores on a Scoring Sheet. At the
close of scoring, these data sheets were provided to Planning, Research, and Evaluation (PRE)
for data analysis. Having the data in this format is one factor in the improved data reporting
efficiency of this process.
Data Outcome Reports and Intervention Reports
The college’s Planning, Research, and Evaluation office processes scoring results and compiles a
report on the data outcomes, which is reviewed and discussed with course and discipline
stakeholders. Based on these assessment outcomes, GREAT project faculty teams, in
consultation with department faculty and leadership, develop intervention plans formalized in
reports submitted to the GrEAT Coordinator and housed on the GERB SharePoint site.
Half-day Data Retreats held virtually via Teams are now part of the assessment process. This
collaborative strategy combines data reporting with time for faculty to start work on
interventions. Work continues to provide support for effective implementation of continuous
improvement Interventions for all General Education Courses. Throughout Spring 2021, the
General Education Review Board (GERB) and the GrEATs Coordinator worked to revise the
Intervention Plan Report template to provide more specific guidance for this process. This
revised structure was implemented in Fall 2021 and applied for Mathematics and Biological and
Physical Sciences in Fall 2021 and Arts & Humanities in Spring of 2022.
A significant change to previous intervention strategies is that all courses, even those which were
not able to generate data in the formal assessment, must file an Intervention Plan. This provides a
framework to address challenges such as low enrollment and limited faculty support for a
specific course in the General Education curriculum. In addition, the new template asks faculty
to provide S.M.A.R.T. goals and a specific timeline for Intervention stages. Moving forward,
GERB and the GrEATs Coordinator will be following up with faculty to provide support for
Interventions at least once in each semester following Assessment.
See Appendix 2 for the 2021 Intervention Plan Report Template and sample Intervention Plan
for CHEM 107
PROJECT IMPLEMENTATION
The General Education SharePoint area contains all the background information, forms,
procedures, and data summary reports related to general education assessment at the
Community College of Baltimore County. Elizabeth Shrader serves as the college’s GREATs
coordinator. The coordinator assists faculty through all stages of the general education

assessment process. GERB school representatives assist with the review and revision on the
assessment tools.
General education courses in the Arts & Humanities disciplines assessed outcomes in Spring
2021.
Course
ARTD
104:
ARTD
105:
ARTD
106:
CMNS
101:
DANC
135:
DANC
147:
ENGL 201:
ENGL 204:
ENGL 206:
ENGL 219:
ENGL/
WMST
224:
FAPA 101:
ASLS 101:
ASLS 102:
ASLS 121:
MCOM
111:
MCOM
150:
MUSC
101:
MUSC
102:
MUSC
109:
PHIL 101:

Art Appreciation
(D)
History of Art I (D)

Team Leader
Supratman Rikin & Ozzie Mesa

Sarada Conaway & Jessica
Walton
History of Art II
Sarada Conaway & Jessica
(D)
Walton
Speech &
Jeremy Caplan & Natasha
Communication
Howard
Dance Appreciation Tommy Parlon
The History of Hip
Hop (D)
British Lit I
American Lit II
World Lit II (D)
African American
Lit II (D)
Lit by Women (D)

Tommy Parlon

Intro to Fine and
Perf Arts
American Sign
Language I
American Sign
Language II
Deaf Issues (D)
Intro to
Broadcasting
History of Media

Terri Raulie

Music
Fundamentals
Music Appreciation

Dan Lewis

Survey of World
Music (D)
Intro to Philosophy

Andrew Dickenson & Jamal
Moore
Rhonda Amenu-El

Anne Roberts
Amy Wilson
Paige Rogers
Natasha Cole-Leonard
Anne Roberts, Amy Wilson

Becca Minor & Ricky Perry
Becca Minor & Ricky Perry
Becca Minor & Ricky Perry
Beth Baunoch
Beth Baunoch

Dan Lewis & Becky Ocampo

PHIL 240: Ethics
Nick van Horn
THTR 101: Intro to Theatre
Julie Lewis & Damon Krometis
WLXX
Introductory
Sandy Mulryan
101:
Language I
WLXX
Introductory
Sandy Mulryan
102:
Language II
WLXX
Intermediate
Sandy Mulryan
201:
Language I
WLXX
Intermediate
Sandy Mulryan
202:
Language II
Note: Due to low enrollment, several English Literature courses did not assess because no
sections of the course were offered including ENGL 202, 205, 207, 218, 243.
In Fall of 2021, all English Composition courses assessed for General Education Outcomes.
Because there are only two courses in this assessment, ENGL 101 and ENGL 102, Jamey
Gallagher, the General Education Review Board representative for this area and the campus
coordinators were instrumental in coordinating the administration of the project.
Greg Campbell: Interim Department Chair, English
Jackie Scott: Interim Coord, Catonsville
Fawcett Dunstan: Interim Coord. Online
Jessica Floyd: Coord, Essex
Annemarie Chiarini: Coord, ECAP/Dual Enrollment
Jamey Gallagher: GERB Rep
In Spring of 2022, Technology and Wellness courses assessed for General Education Outcomes.

HLTH 101

Technology Courses
Introduction to Interactive
Media
Technology and
Information Systems
Logic and ObjectOriented Design
Diversity in a Technical
Society
Audio Technology
Wellness Courses
Health and Wellness

HLTH 120

Aging and Health

HLTH 126

Introduction to Holistic
and Complementary
Health

ARTD 109
CSIT 101
CSIT 111
CSIT 120
MUSC 110

Team Leader(s)
JJ Chandler
Willa Boze
Paulette Comet
Veronica Noone
Renuka Kumar
Brian Comotto
Team Leader(s)
Connie Colclough
John Reed
Andre Ifill
Karen Renaud
Brenda Pieszala
Claire Colclough

PEFT 101

Lifetime Fitness and
Wellness

Candy Carr-Smith
Craig Newton

Summary of Participation and Scoring
Arts and Humanities courses cover a board selection of disciplines and subject matter from the
Fine and Performing Arts to English Literature to World Languages to Communications and
Media. In addition, due to the continuing challenges of the COVID-19 pandemic, multiple
modalities were employed for courses at CCBC during the Spring 2021 semester. Enrollments in
some sections were significantly impacted. All data from the Spring 2021 assessment should be
evaluated considering the continuing challenges of teaching and learning in a global pandemic.
Arts and Humanities had previously assessed General Education Outcomes in Spring 2018.
Comparisons between 2018 and 2021 are challenging as many courses revised their CGAs and
rubrics. For detailed data analysis, please refer to the reports generated specifically for the
discipline embedded in this report.
CGAs were administered for 16 of the Arts and Humanities courses. Confidence intervals of
±8% are acceptable for use in inference. Due to the nature of enrollment in Spring of 2021,
possibly including the challenges of the continuing pandemic, as well as other factors that impact
enrollment and retention, only 7 courses in this area met that confidence interval for statistical
comparisons. While statistically significant findings are not possible with larger confidence
intervals, the data can still be used in a general way to suggest targets for intervention that will
promote student success and proficiency in General Education Outcomes.
Across the Arts and Humanities disciplines, 88% of sections submitted assignments for scoring.
However, the average number of assignments from each section was lower than the number of
students enrolled at the third week of the semester, averaging approximately 55% of third week
enrollment. There was a wide range of participation from a high of 75% in DANC 147 and
FAPA 101, to a low of 38% in ARTD 105/106. The average submission rate is similar to that
seen across disciplines and semesters (F2021 Math submission rate was 58%, F2021 Physical
Sciences submission rate was 53%). This remains an important area for further examination as
this trend is seen across multiple semesters of submissions across widely varying disciplines and
course content. Data about course completion rates and student engagement will need to be
integrated to get a full picture.
It should be noted that students achieved in the 2 (Approaches Expectations) and 3 (Meets
Expectations) range for all General Education Outcomes except Scientific or Logical and
Quantitative Reasoning where students earned 4 (Exceeds Expectations. This could be
misleading because only one course within the assessment, MUSC 101 assessed this outcome at
all. The sample for this outcome is only 53 student submissions and should be treated very
cautiously when making broad conclusions about this cohort of students and courses with respect
to that specific outcome.
A presentation given at the Arts and Humanities Data retreat to address outcomes and
interventions can be reviewed here.

English Composition had previously assessed General Education Outcomes in Fall 2018.
Comparisons between 2018 and 2021 are especially challenging as both the Common Course
Outlines and the Common Graded Assignments for these courses have changed significantly.
English Composition courses scored in January of 2022. Over 1,000 items of student work were
evaluated in for English Composition courses. The Data Report for English Composition is not
yet available as of the submission of this report but is expected in Summer 2022.
Technology and Wellness General Education courses had previously assessed General
Education Outcomes in Spring 2019. Comparisons between 2019 and 2022 are challenging as
many of the Common Graded Assignments for these courses have changed significantly.
Technology and Wellness courses scored in June of 2022. Over 800 items of student work were
evaluated in for these courses. The Data Reports for Technology and Wellness are not yet
available as of the submission of this report but is expected in August 2022.
Summary of Assessment Outcomes
Arts and Humanities:
When taken together, Arts and Humanities courses demonstrated students scored in the ‘Exceeds
Expectations’ rubric range for Scientific or Logical and Quantitative Reasoning, however this
data comes from only one course (MUSC 101) (as noted above. Overall students in these
courses scored within the ‘Meets Expectations’ rubric range for Written & Oral Communication
and Technological Competence. Students in these courses scored within the ‘Approaches
Expectations’ rubric range for Critical Analysis and Reasoning, Information Literacy, Local and
Global Diversity, and Personal and Professional Ethics. Making these good targets for
intervention. The range of scores across courses with respect to Information Literacy and Local
and Global Diversity make those areas especially important for further intervention. Scientific or
Logical and Quantitative Reasoning and Personal and Professional Ethics are areas which are not
well assessed within the Arts and Humanities courses included in this cohort.
Course

Written &
Oral

Critical
Analysis

Tech.
Information Scientific
Competence Literacy
Reasoning
N/A
N/A

Local &
Global
Diversity
2
3

Personal &
Professional
Ethics
N/A
N/A

ARTD 104*
ARTD
105/106*
ASLS 101*

2
3

2
3

2
3

1.5
2

3

4

3

3

N/A

3

N/A

ASLS 102*
CMNS 101
ENGL LIT*
FAPA 101
MCOM
111*
MCOM 150
MUSC 101

4
2
2
3
3

4
2
2
3
3

4
2
1
N/A
N/A

0
2
2
2
3

N/A
N/A
N/A
N/A
N/A

0
1
2
3
3

N/A
N/A
N/A
3
4

3
2

3
2

3
4

3
1

N/A
4

N/A
N/A

3
N/A

Course

Written &
Oral

MUSC 102*
PHIL 101
PHIL 240
THTR 101*
WL 101
WL 102*

Critical
Analysis

Tech.
Information Scientific
Competence Literacy
Reasoning

Local &
Global
Diversity
N/A
2
N/A
2
N/A
2
N/A
2
N/A
3
N/A
3
3: Accomplished- Meets

Personal &
Professional
Ethics
N/A
2
2
N/A
N/A
N/A

2
2
2
3
3
2
N/A
2
3
2
N/A
2
3
3
3
2
3
3
3
2
3
3
3
2
4: Exemplary – Exceeds Expectations
Expectations
2: Developing – Approaches Expectations 1: Beginning – Falls Below Expectations
The General Education Assessment requires assessment of at least 5 of the 7 General
Education Outcomes. N/A denotes Outcomes not assessed in that course assignment.
*Confidence interval is outside of the range appropriate for inferences.

Special Analyses:
Faculty and administrators are encouraged to request any special analyses that will support
teaching and learning in the General Education program. Due to the diversity of courses in this
cohort, analyses were only requested by the World Languages program to explore the impacts of
term length and teaching modality on outcomes.
There were three distinct term lengths in Spring 2022, full term (15weeks), late start (10weeks),
and 7weeks with a mid-semester start. The majority of students completed their studies in
traditional full-term courses (84 students, 11 sections). Relatively fewer students participated in
the adjusted term lengths: 57 students, 8 sections in the late start 10week courses and 27
students, 4 sections in the second 7weeks.
“There was a statistically significant difference in all CGA categories between Full Term and 10
Week with students enrolled in Full Term receiving higher scores than students enrolled in 10
Week term. Students enrolled in the Second 7 Week term did not perform significantly
differently than either group, and generally had scores in between the two groups.” Arts and
Humanities Data Report, pg. 148.
There were two instructional modalities for World Languages in Spring 2022, fully online with
no scheduled meeting times and remote online with a scheduled meeting time (frequently
referred to as Remote Synchronous by faculty). There were not statistical differences in outcome
achievement between these two course modalities. Arts and Humanities Data Report, pg. 149.
Intervention Plans
Mathematics:
All Mathematics General Education courses submitted intervention plans in Fall 2021. These
Intervention plans were based on the new template which includes a timeline for implementation
and a focus on High Impact Practices (HIPs) to promote student engagement, retention, and

outcomes improvement. Targets of intervention vary by course. The General Education Review
Board (GERB) has reviewed each intervention strategy and provided feedback to faculty teams
which was implemented in Spring 2022 and will continue to be supported in Fall 2022.
Biological and Physical Sciences:
A majority (80%) of Biological and Physical Sciences courses submitted intervention plans in
Fall 2021. These Intervention plans were based on the new template which includes a timeline
for implementation and a focus on High Impact Practices (HIPs) to promote student engagement,
retention, and outcomes improvement. The very busy GERB schedule and the Middle States
Team visit in Spring 2022 prevented review of these Intervention Plans, but those reviews and
supports are expected to be part of the Fall 2022 GERB agenda.
Arts and Humanities:
The Data Retreat for Arts and Humanities courses was held on December 6, 2021 with
Intervention Plan Reports to be submitted by February 2022. All courses in this area have
submitted Intervention Plan Reports in the new template format. GERB has not yet reviewed of
these Intervention Plans, but those reviews and supports are expected to be part of the Fall 2022
GERB agenda.
Intervention Plan Reports are available for reference by faculty and administration on
SharePoint.

GERB Intervention Plan Best Practices information is available in this presentation for 2021.
CONCLUSIONS:
Arts and Humanities:
Direct comparisons between assessment years (2018 and 2021) are not possible as many of the
assessment tools (CGAs) were revised in the intervening period. Participation is good across
assessment periods, although it should be noted that in Spring 2021 the impacts of the COVID19 pandemic continued to effect enrollment and course modality for many students. Of note is
that the average number of assignments submitted per section averaged 55% of the total number
of students enrolled at the third week of classes. This is an observation that is common across all
disciplines assessed since 2019 and additional investigation is warranted. College wide retention
efforts should examine student engagement with an individual semester as well as between
semesters.
Students in Arts and Humanities courses were approaching expectations in several General
Education Outcomes: Critical Analysis and Reasoning, Information Literacy, Local and Global
Diversity, and Personal and Professional Ethics. Only one course in this group assessed for
Scientific or Logical and Quantitative Reasoning (MUSC 101) and only five courses assessed for
Personal and Professional Ethics. This gives a variety of targets for intervention within this

group of courses, although the data suggests that Information Literacy and Local and Global
Diversity may be the Outcomes where the most effective interventions are possible.
Renewed focus continues with respect to robust Intervention Plans and a concerted effort to
complete the cycle of CCBC’s continuous improvement process. The revised Intervention Plan
Report template includes directives about S.M.A.R.T. (specific, measurable, achievable,
relevant, and timely) goals as well as requires a timeline for implementation. Members of the
General Education Review Board continue to support and provide resources for faculty to
achieve these goals as well. This along with increasingly robust Professional Development
opportunities in assessment as offered by the Learning Outcomes Assessment Advisory Board
(LOAAB) and support from Planning, Research & Evaluation (PRE) has made important steps to
closing any gaps in CCBC’s assessment cycles.

APPENDIX 1: Templates & Sample CGA-rubric
General Education Common Graded Assignment: [INSERT course name and year]
[INSERT assignment title]
[INSERT course name] is a general education course designed to assist students in the
development of critical life skills. One of the goals of this assignment is to assess student
competence for each of these objectives:
I.

Written and Oral Communication— develop effective skills in written, oral, and/or
signed communication for a variety of audiences and situations, including active
listening, the creation of well-organized messages, and critical analysis of others’
messages.
Critical Analysis and Reasoning— evaluate information by identifying the main
concept, point of view, implications, and assumptions to come to well-reasoned
conclusions and solutions, testing them against relevant criteria and standards.
Technological Competence— use contemporary technology to solve problems, validate
information, and to meet challenges as a member of an evolving technological society.
Information Literacy— identify, find, and evaluate appropriate resources for research as
well as incorporate the information effectively and ethically for lifelong educational,
professional, and personal use.
Scientific and Quantitative or Logical Reasoning— apply basic mathematical,
scientific, and/or logical concepts and theories to analyze data, solve problems and make
decisions.
Local and Global Diversity— use knowledge and skills effectively in dynamic,
evolving multicultural environments to address the challenges in building just, equitable,
and productive communities and societies.
Personal and Professional Ethics— identify, examine, evaluate, and resolve personal
and professional ethical issues and their ramifications using a variety of ethical
perspectives and problem-solving approaches.

II.

III.
IV.

V.

VI.

VII.

[The above are the definitions for each competency. Replace with course specific CCO
objectives (CCO#).
Any CCO objective may only be used once in the above section. Choose only those CCO
objectives that are specifically assessed in this assignment to assure clear alignment between
objectives and rubric criteria.]
In addition to the above general education objectives, this assignment assesses students’
understanding and application of the following skills and knowledge specific to [INSERT
course, unit, or chapter name]:
•

[INSERT relevant CCO topics that are not used in the above section but are relevant to
the assignment]

ASSIGNMENT: [INSERT assignment description of 1-2 sentences that focus on what
students are doing in the assignment.]

Purpose:
Audience:
Directions: [When possible, provide a summary here and attach specific directions
that will be given to students below.]
ASSIGNMENT SPECIFICATIONS:
•
•
•
•

Minimum [INSERT] pages typed in Times New Roman 12-pt font, double-spaced with
1” margins. The [Works Cited/References] page is not included in the assigned page
length.
[MLA/APA/Chicago] style format and documentation for parenthetical citations and a
Works Cited/References page.
Minimum of [INSERT] academically appropriate sources in addition to assigned primary
source/s.
Utilize library databases to locate appropriate sources. [Insert link to CCBC Library
Research Guide if applicable.]

GRADING:
•
•

This assignment will account for [___% (must be at least 10%)] of the total course grade.
See attached rubric for details about how your essay will be graded

SUBMISSION GUIDELINES:
•
•
•

[INSERT DUE DATE]
[INSERT COURSE SPECIFIC SUBMISSION DETAILS]
Electronic submissions must be made with the student’s ID number (900 or 901#) as the
file name through Brightspace. Student and instructor names should not appear on
electronic submissions.

General
Education
Competency
Written & Oral
Communication
CCO#
state the CCO
objective(s) for
this GenEd
outcome

Critical
Analysis &
Reasoning
CCO#
state the CCO
objective(s) for
this GenEd
outcome

Assignment/
Question

4
Exemplary:
Exceeds
Expectations

In this column,
list the
specific parts
of the
Assignment
that address
each
competency.

Work of a
quality that
should earn an
A

3
Accomplished:
Meets Expectations

2
Developing:
Approaches
Expectations

1
Beginning:
Falls Below
Expectations

0
Missing
content/task
required for
evaluation
Use this
score
when it is
not
possible
to
evaluate
for this
competen
cy
because
the
submissio
n is
incomplet
e

Technological
Competence

Work of a quality
that should earn
a B or high C.

CCO#
state the CCO
objective(s) for
this GenEd
outcome
Information
Literacy

Work of a quality
that should earn
a low C or D.

CCO#
state the CCO
objective(s) for
this GenEd
outcome
Scientific and
Quantitative or
Logical
Reasoning
CCO#
state the CCO
objective(s) for
this GenEd
outcome
Local & Global
Diversity

Poor, failing work.

CCO#
state the CCO
objective(s) for
this GenEd
outcome
Personal &
Professional
Ethics
CCO#
state the CCO
objective(s) for
this GenEd
outcome
Note: Remove rubric rows for GenEd Outcomes not assessed in the Assignment.
Whenever possible, choose specific, quantitative language in describing positively what students have achieved to meet the criteria (as
opposed to standards students have failed to meet).
Avoid counting errors.
Alignment between stated CCO objective and rubric criteria should be clear.

General Education Common Graded Assignment: ENGL 101 F 2021
Working with Words in the World
ENGL 101: College Composition I is a general education course designed to assist students in
the development of critical life skills. One of the goals of this assignment is to assess student
competence for each of these objectives:
VIII.

Written and Oral Communication— apply conventions to varied writing assignments
according to genre, discipline, and/or occasion (CCO7)
Critical Analysis and Reasoning— respond to a situation or text using evidence-based
research, logical argumentation, and a variety of ethical perspectives (CCO2)
Technological Competence— use contemporary technology to produce work that
responds to a variety of audiences (CCO8).
Information Literacy— find, evaluate, use, and cite resources appropriate to a given
rhetorical situation according to institutional standards of academic integrity (CCO4)
Local and Global Diversity— examine issues of global and local diversity through
critical thinking, reading, and writing (CCO5)

IX.
X.
XI.
XII.

In addition to the above general education objectives, this assignment assesses students’
understanding and application of the following skills and knowledge specific to:
•
•
•
•

Recursive Writing
Critical Reading
Critical Thinking
Critical Research

ASSIGNMENT: This project asks students to engage in research about a topic of interest to
them. It includes three parts: a research component where students engage in inquiry; an image
component where students use images to refine their thinking; and a genre component in which
students write to specific audiences.
Purpose: This assignment gives students practice in the process of inquiry and rhetoric.
Audience: Part 1 & 2 should be written for the instructor; Part 3 will be based on the
specific audience determined by the chosen genre.
Directions: Students will complete a multi-part project that includes an annotated
research document, a creative image with a reflection, and a written piece exploring
issues of interest.
Please see attached detailed instructions.
ASSIGNMENT SPECIFICATIONS:
•
•

Minimum 1,000 words, typed in Times New Roman 12-pt font, double-spaced with 1”
margins.
MLA or APA style format (current version) and documentation for parenthetical citations
and a Works Cited/References page.

•
•

Minimum of three academically appropriate sources in addition to assigned resources.
Utilize library databases to locate appropriate sources.

GRADING:
•

This assignment will account for [___% (must be at least 10%)] of the total course grade.

SUBMISSION GUIDELINES:
•
•
•

[INSERT DUE DATES] Final project must be collected within the last 1/3rd of the
semester.
[INSERT COURSE SPECIFIC SUBMISSION DETAILS]
Electronic submissions must be made with the student’s ID number (900 or 901#) as the
file name through Blackboard. Student and instructor names should not appear on
electronic submissions.
English 101
Working with Words in the World

While this is a multi-part assignment, all parts will be assembled by students into a single
document (Word format) and submitted by the final due date listed in the course Syllabus. This
final document must be named with the student’s ID number (900 or 901#) and have all
references to the student and instructor name removed. Additional instructions may be provided
by your instructor for this process.
Part One: Inquiry and Research
You should have an issue you wish to address and know why it matters to you—this might be an
issue chosen by you or your professor. You should know what interests you about it and what
more you want to find out about it. You should critically examine your issue, looking for
something that needs to be changed or addressed.
Find at least three resources that expand your understanding of the issue. Include a citation in
MLA or APA format (current version), and an entry for each source that explains:
what the source is about;
how it intersects with the issue you have selected; and
how it has helped shape/strengthen your thinking about the issue.
Due Date: See Syllabus for specific dates.
Part Two: Create/Locate and Explain an Image
In Part Two, you will either create an image, or locate a complex image, that responds in some
way to the issue you identified in Part One. A complex image is one that engages multiple modes
of communication (a cartoon with dialogue, a meme with text, a newspaper photo with
descriptions, a cover of a novel, etc.)

You can create the image using any tools you wish, but the image must be included in your
document, integrated as a visual part of the document. Should your image not be your own
original work, properly cite it as the work of another.
Then, in about 300 words, discuss the following questions. Be certain that you connect the
research you did in Part 1 to the ideas you are expressing in your image and in your explanation.
You should discuss at least questions a, b, and c:
a. Why did you make the choices you did in creating/locating your
image? What strategies did you use to make your image have an impact?
b. What does the image mean to you and what do you think it might mean to a
different viewer?
c. What does the construction of the image communicate or how does it relate
a certain reading of the issue you chose? What symbols or cultural
understandings are included in the image and who are they for/not for?
What cultural/social/political/historical factors is your image addressing?
How? Where/how could the image be circulated in the world?
Consider addressing some of these additional questions:
d. Who will see the image, where, and why does that matter? In what ways did
creating/locating the image give you a different perspective on your issue?
e. Is there anything about the image that changed, strengthened, or shifted your
perspective on the issue you are exploring?
f. What do you hope the image will make people think or feel or do about your
issue and how did you try to make it do that?
g. How did the research you did on your issue inform your image creation?
Where does the research show up in your image?
Due Date: See Syllabus for specific dates.
Part Three: Working with Words in the World
In the third part of this assignment, you will choose a genre to write in, moving from inquiry to
rhetoric. When you were creating/locating your image, you were making deliberate choices
about how to represent your ideas visually. In the third part of this assignment, you will use what
you discovered from the process of researching, creating, and writing about the image, to
compose a piece of writing that centers around what you want to address about your issue. Some
examples of genres include open letters, blog entries, proposals, and artist’s statements.
Please indicate which of the genres you are using in the heading for this section.
In your writing of about 750 to 800 words, you will employ the ideas that you were
expressing and discovering when creating your image to do any, some, or all these things.
Part of selecting a genre is thinking about what you want your writing to do and choosing a genre
that allows you to do that.
•
•

begin/continue a conversation
ask for help (from those in power, for those impacted, etc.)

•
•
•
•
•
•
•
•
•
•
•
•

layout a plan for change
make a point
further a claim
get a weight off you/air a grievance
open a debate
pose a question
state a position
offer a solution
seek an answer
change minds
sway actions
impact an audience

Due Date for Draft of Entire Project: See Syllabus for specific dates.
Due Date for Final of Entire Project: See Syllabus for specific dates.
How to submit your work:
✓ All parts of your Project Final Draft must be submitted in a single document.
✓ Include a cover sheet with your Student ID number (900 or 901#) and the title of the
work.
✓ Do not include your name or your instructor’s name anywhere in the document.
✓ Label each section clearly.
✓ Be certain that your image is embedded in the document.
✓ Name your document file with your Student ID (900 or 901#).
✓ Submit your document through the BrightSpace Assignment that was created by your
Instructor by uploading your document file.

General
Education
Competency
Written &
Oral
Communica
tion
CCO #7
apply
conventions
to varied
writing
assignments
according to
genre,
discipline,
and/or
occasion

Assignment/
Question
Part 3:
use what you
discovered from
the process of
researching,
creating the
image, and writing
about, to compose
a piece of writing
that centers
around what you
want to address
about your issue.

4
Exemplary:
Exceeds
Expectations
Shows a strong
command of
conventions
for structure,
paragraphing,
tone, and
mechanics for
given genre

Shows
flexibility and
facility within
the chosen genre
including
demonstrating
the ability to use
format and/or
design to convey
meaning.

AND
Lays out a
logical plan,
sways an

3
Accomplished:
Meets
Expectations
Shows a
command of
conventions
for structure,
paragraphing,
tone, and
mechanics for
given genre

Shows a
command of
the format
and/or design
features of the
chosen genre

2
Developing:
Approaches
Expectations
Shows an
awareness of
and some
control of
conventions
for structure,
paragraphing,
tone, and
mechanics for
given genre
Shows an
awareness and
some control
of the format
and/or design
features of the
chosen genre

1
Beginning:
Falls Below
Expectations
Shows an
awareness of
conventions
for structure,
paragraphing,
tone, and
mechanics for
given genre

Shows an
awareness of
the format
and/or design
features of the
chosen genre

0
Missing
content/task
required for
evaluation
Does not
adhere to any
conventions of
genre

OR

OR
AND
Lays out a
plan,
sways an
audience or
states a

AND
Attempts to lay
out a plan,
sway an
audience, or
state a
position.

Attempts to
lay out a plan,
sway an
audience or
state a position
with limited
success.

Does not lay
out a plan,
sway an
audience, or
state a
position.

General
Education
Competency

Critical
Analysis &
Reasoning
CCO #2
respond to a
situation or
text using
evidencebased
research,
logical
argumentatio
n, and a
variety of
ethical
perspectives

Assignment/
Question

Part 2a. Why did
you make the
choices you did in
creating/locating
your image?

What strategies did
you use to make
your image have an
impact?

4
Exemplary:
Exceeds
Expectations
audience, or
states a
position in a
compelling
manner.
Connects
researched
information with
the choices
made in creating
the image in
interesting or
surprising or
especially
meaningful
ways
Demonstrates
self-awareness
of the choices
made and the
external
influences on
those decisions.
Describes the
intended
influence their

3
Accomplished:
Meets
Expectations

2
Developing:
Approaches
Expectations

1
Beginning:
Falls Below
Expectations

0
Missing
content/task
required for
evaluation

position
effectively.

Connects
researched
information with
the choices
made in creating
the image.

Connects
researched
information with
the choices
made in creating
the image in a
limited way.

Demonstrates
self-awareness
of the choices
made and the
external
influences on
those decisions.

Demonstrates
limited selfawareness of the
choices made
and the external
influences on
those decisions.

Describes the
intended
influence their
choices have

Describes the
intended
influence their
choices have

Struggles to
Part 2 is missing
connect
researched
information with
OR
the choices
made in creating
the image.

Struggles to
demonstrate
self-awareness
of the choices
made and the
external
influences on
those decisions.
Struggles to
describe the
intended

Does not
address any of
the questions
listed in the
assignment.

General
Education
Competency

Technologic
al
Competence
CCO #8:
use
contemporar
y technology
to produce
work that
responds to a
variety of
audiences.

Information
Literacy
CCO #4:

Assignment/
Question

Part 2:
Create/locate a
complex image
that responds in
some way to an
issue

Image is
effectively
inserted into the
document.

Part 1:
Find three sources
that expand your
understanding of
the issue with

4
Exemplary:
Exceeds
Expectations

3
Accomplished:
Meets
Expectations

2
Developing:
Approaches
Expectations

1
Beginning:
Falls Below
Expectations

choices have
made on the
viewer of the
image in a
compelling way.

made on the
viewer of the
image.

made on the
viewer of the
image in a
limited way.

influence their
choices have
made on the
viewer of the
image.

The image is
unique and
responds to the
issue in a
compelling
way.

The image is
unique and
responds to the
issue
effectively.

The image
responds to the
issue in a way
that does not
clearly relate to
the issue.

The image
responds to the
issue
minimally or it
does not relate
to the issue

The image is
effectively
embedded in
the document
and is an
integral aspect
of part 2.
Uses and cites
resources that
are appropriate
to the given
rhetorical

The image is
effectively
embedded in
the document.

Uses and cites
resources
appropriate to
the given
rhetorical

The image is
simply
embedded in
the document
with little
thought given
to presentation.

Uses and cites
resources that
are somewhat
appropriate to
the given

0
Missing
content/task
required for
evaluation

There is no
image in the
document.

The image is
simply
embedded in
the document
with no
apparent
thought given
to presentation.
Uses and cites
too few
resources or
resources that
are not

Part 1 is
missing
OR

General
Education
Competency
find,
evaluate, use,
and cite
resources
appropriate
to a given
rhetorical
situation
according to
institutional
standards of
academic
integrity;

Assignment/
Question
annotated entries
for each source in
an accepted
annotation format
(MLA/APA) that
explains: what the
source is about,
how it intersects
with the issue you
have selected, and
how it has helped
shape/strengthen
your thinking
about the issue.

4
Exemplary:
Exceeds
Expectations

3
Accomplished:
Meets
Expectations

2
Developing:
Approaches
Expectations

situation
according to
institutional
standards of
academic
integrity

situation
according to
institutional
standards of
academic
integrity

rhetorical
situation
according to
institutional
standards of
academic
integrity

All three (or
more) sources
are relevant and
reliable

All three sources Most (but not
are relevant and all) resources
reliable
are relevant and
reliable

Annotations
thoroughly
explain how the
source intersects
with the selected
issue/topic and
how it has
shaped the
writer’s thinking
about the
issue/topic.

Annotations
explain how the
source intersects
with the selected
issue/topic and
how it has
shaped the
writer’s thinking
about the
issue/topic.

Annotations
attempt to
explain how the
source intersects
with the selected
issue/topic or
how it has
shaped the
writer’s thinking
about the
issue/topic

1
Beginning:
Falls Below
Expectations
appropriate to
a given
rhetorical
situation
according to
institutional
standards of
academic
integrity
Resources used
are not
relevant or
reliable.

Annotations
struggle to
explain how
the source
intersects with
the selected
issue/topic or
how it has
shaped the
writer’s
thinking about
the issue/topic

0
Missing
content/task
required for
evaluation
No evidence
resources are
used in the
submission of
Parts 2 & 3.

General
Education
Competency
Local &
Global
Diversity
CCO #5:
examine
issues of
global and
local
diversity
through
critical
thinking,
reading, and
writing;

Assignment/
Question

4
Exemplary:
Exceeds
Expectations

3
Accomplished:
Meets
Expectations

2
Developing:
Approaches
Expectations

1
Beginning:
Falls Below
Expectations
Includes
reference(s) to
social/historical
/political
factors, but
reference(s)
lack depth
and/or
relevance

Part 2c:
What symbols or
cultural
understandings are
included in the
image and who are
they for/not for?
What cultural/socia
l/political/historical
factors is your
image addressing?
How?

Indicates
awareness of
social/historica
l/ political
factors that
influenced
decisions about
symbols and
cultural
understandings
used in the
image

Includes
references to
social/historica
l/ political
factors and
shows
moderate/
acceptable
depth or
development in
analyzing
those factors.

Includes
reference(s) to
social/historica
l/ political
factors but
shows little
depth or
development in
analyzing
those factors

Where/how
would/will the
image be circulated
in the world?

AND

AND

Identifies how
the places
where the
image would
be shown
influence and
are influenced
by cultural
norms in a
compelling
manner.

Identifies how
the places
where the
image would
be shown
influence and
are influenced
by cultural
norms.

Identifies how
the places
where the
image would
be shown
influence and
are influenced
by cultural
norms in a
limited way.

0
Missing
content/task
required for
evaluation
Includes no
reference(s) to
social/historical/
political factors

AND
OR

AND

Struggles to
identify how
the place where
the image
would be
shown
influence and
are influenced

Fails to identify
how the place
where the image
would be shown
influence and
are influenced
by cultural
norms.

General
Education
Competency

Assignment/
Question

4
Exemplary:
Exceeds
Expectations

3
Accomplished:
Meets
Expectations

2
Developing:
Approaches
Expectations

1
Beginning:
Falls Below
Expectations
by cultural
norms.

0
Missing
content/task
required for
evaluation

APPENDIX 2: Intervention Plan Report Template (2021) and sample Intervention Plan:
CHEM 107
INTERVENTION PLAN REPORT
Date:
Course:
I.
Current Data
• In this section, summarize the data/ outcomes of this most recent assessment.
o Identify the General Education Outcomes assessed in the CGA and the
degree of proficiency found in the assessment.
o If student work was not evaluated, describe why. For example, because
only one section was taught or that no faculty were available for scoring.
II.
Previous Cycle’s Intervention Strategy
• In this section, summarize the intervention strategy plan and implementation from
the previous assessment cycle, and evaluate the effectiveness of that intervention
in the context of the most recent data.
o If no Intervention plan is on file, acknowledge that; if this was due to lack
of scoring note that as well.
III.
Intervention Target Area and Rationale
• In this section, identify the target area for intervention, including relevant CCO
course objectives and major topics as well as relevant General Education
Outcomes, and explain the rationale for this focus. This is possible even if no
student work was scored.
IV.
Intervention Strategy and Implementation Plan
• In this section, summarize the proposed strategy and implementation plan.
o Interventions may be facilitated through a wide variety of methods,
including addition of High Impact Practices, professional development for
faculty, revised instructional methods, revised instructional materials
(textbooks, Library Guides etc.), revised assessment tools (CGA and
rubric), course requirements, and much more.
o Implementation plans must include specific dates for putting interventions
in place as well as identifying specific people who will carry out those
interventions.
V. Intervention Goals and Expected Outcomes
• In this section summarize the goals and expected outcomes of the intervention.
o Goals should be S.M.A.R.T. (specific, measurable, achievable, relevant,
and timely)
o Align each goal with the expected improvement in student outcomes
VI.
Implementation Timeline
• Describe specific actions that will be taken in each semester prior to the next
Assessment.

o Semester 1 post Assessment (F2021)
o Semester 2 post Assessment (Sp2022)
o Semester 3 post Assessment (F2022)

INTERVENTION PLAN REPORT
Date: 9/1/2021
Course: Chem 107: Foundations of Chemistry
I.

Current Data
• The CGA for Chem 107 assessed Written & Oral Communication, Critical
Analysis & Reasoning, Information Literacy, Scientific, Quantitative, & Logical
Reasoning, and Personal & Professional Ethics.
Table 1: Data from 2020 GREATS

General Education Outcome

Written & Oral Communication
Critical Analysis & Reasoning
Information Literacy
Scientific, Quantitative, & Logical
Reasoning
Personal & Professional Ethics
•

II.

Mean

2.38
2.45
2.09
2.45
2.24

Median Met or
Exceeded
Expectations
2
49%
3
53%
2
46%
3
56%
2

39%

Students performed best at Scientific, Quantitative, & Logical Reasoning and
Critical Analysis & Reasoning, with means of 2.45 and medians of 3, as well as
most students meeting or exceeding expectations for both outcomes. Just under
half of the students met or exceeded expectations for Written & Oral
Communication and for Information Literacy, while students performed the worst
for Personal & Professional Ethics.
Previous Cycle’s Intervention Strategy
• For the previous intervention, the rubric given to students for the CGA was
updated to be more specific about what was expected for the written portion of the
assignment. In addition, the judging rubric was also updated to more closely
align with the rubric given to students.

Table 2: Data from 2017 GREATS
General Education Outcome

Written & Oral Communication
Critical Analysis & Reasoning
Information Literacy
Scientific, Quantitative, & Logical
Reasoning
Personal & Professional Ethics
•

III.

Mean

2.35
2.47
2.36
2.59
2.19

Median Met or
Exceeded
Expectations
2
40%
2
49%
2
35%
3
61%
2

37%

In general, the update to the rubrics had a positive effect, with the percentage of
students meeting or exceeding expectations increasing from the 2017 sample to
the 2020 sample. There was a decrease for Scientific, Quantitative, & Logical
Reasoning, however most students still met or exceeded expectations. In
addition, there was only a very modest improvement for Personal & Professional
Ethics.
• While the improvement is encouraging, most students still did not meet or exceed
expectations for Written & Oral Communication, Information Literacy, or
Personal & Professional Ethics. An intervention targeting these outcomes must
be implemented to improve student skills in these areas.
Intervention Target Area and Rationale
• The targets of the intervention will be primarily the General Education Outcome
Personal & Professional Ethics, as well as Information Literacy and Written &
Oral Communication, because most students did not meet or exceed expectations
for those outcomes. By performing poorly on Personal & Professional Ethics,
most students are not demonstrating that they have met the CCO: Evaluate
professional behavior within the scientific community and explain the
ramifications of misconduct and apply western standards of academic and
scientific integrity to chemistry satisfactorily. In addition, the majority of
students are not demonstrating that they have met the CCO: Find, evaluate, and
cite appropriate academic resources and technology, including print and digital
media, to gather physical and chemical data (for Information Literacy) or Explain
the effect of chemistry on individuals and diverse societies and on the world
around us (for Written & Oral Communication) satisfactorily.
• These CCO’s are not specific to a particular chemistry topic but are general to the
discipline.
• While students get practice developing their Critical Analysis & Reasoning and
Scientific, Quantitative, & Logical Reasoning skills throughout the course on
multiple graded assignments, they have much less opportunity to develop their

IV.

V.

skills at the other three assessed General Education Outcomes. Therefore, there is
a need to provide students with an opportunity to improve their skills with a
graded assignment where they receive feedback.
Intervention Strategy and Implementation Plan
• To promote the improvement of students’ skills related to Personal & Professional
Ethics, Information Literacy, and Written & Oral Communication, a multi-part
assignment focused on those areas will be added to the course. This assignment
will be similar in scope to the current CGA, but cover chemistry concepts taught
earlier in the course, so that students can receive feedback on their performance
and incorporate that feedback when they complete the CGA. This assignment
will also count towards the students’ homework grade in the course.
• The National Center for Case Study Teaching in Science contains many peerreviewed case study assignments across the sciences that have been developed to
not only teach science content, but also develop general education skills. Several
of the case studies for chemistry involve a medical scenario, which may be a good
fit for the many students in Chem 107 interested in pursuing a career in a health
profession. Using or modifying one of these case studies should provide students
with practice working on the skills mentioned above on a graded assignment.
• In addition, this assignment will be split into parts focusing on Personal &
Professional Ethics, Information Literacy, and Written & Oral Communication
separately. On the CGA, most students did not demonstrate that they could
effectively discuss the pros and cons of the Haber process and its effect on
society. One part of the new assignment will focus on having students work on
that skill in a different chemistry context related to the chosen case study. Most
students also did not demonstrate that they could use and properly cite
academically appropriate sources, so another part of the new assignment will
focus on that skill. Finally, most students did not demonstrate that they could use
evidence appropriately to explain the effect of chemistry on the world around us.
The final part of the new assignment will focus on this writing skill.
• Michael Hands and Linda Prentice will develop the new assignment during the
Fall 2021 semester and it will be implemented in all Chem 107 sections during the
Spring 2022 semester. Feedback from faculty and from evaluating a random
sample of student work on this assignment will be used to revise the assignment.
The revised assignment will be implemented in all sections during Fall 2022.
Intervention Goals and Expected Outcomes
• The goal is to improve student scores on Personal & Professional Ethics,
Information Literacy, and Written & Oral Communication by giving students
more practice developing those skills. It is expected that by giving students more
opportunity to work on those skills on a graded assignment with instructor

VI.

feedback, that they will apply that feedback to their CGA and more students will
meet or exceed expectations for those General Education Outcomes.
Implementation Timeline
• Semester 1 post Assessment (F2021)
o Select a case study from the National Center for Case Study Teaching in
Science for use in the course
o Modify the assignment to align it to the CCO’s for Chem 107 and split it
into three parts focusing on each targeted General Education Outcome
separately
o Develop scoring rubrics for use in grading the assignments
• Semester 2 post Assessment (Sp2022)
o Implement the assignments in all sections of Chem 107
o Collect instructor feedback on the assignments
o Evaluate a random sample of student work on the assignments
o Revise the assignments and/or rubrics
• Semester 3 post Assessment (F2022)
o Implement the revised assignments in all sections of Chem 107
o Collect instructor feedback on the revised assignments
o Evaluate a random sample of student work on the assignments
o Revise the assignments and/or rubrics
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Executive Summary
For Spring 2021, the GREAT Project sample included scores for Common Graded Assignments (CGA) drawn
from 16 Arts and Humanities courses offered at any Community College of Baltimore County (CCBC) site
or online.
•
•
•
•

The percentage of scored CGAs ranged from 20% – 76% of course enrollment. The goal was 25% –
100%. (SeeTable 2).
The 95% Confidence Intervals (at α ≤ .05) show that the margin of error for predicting CGA scores
for all enrolled students based on the sample of papers that were scored ranges from ±5% to ±15%.
(SeeTable 2).
The mean Overall GPA of all 3,209 students1 enrolled in GREAT Project courses was 2.53. When
passing is defined as a grade of A – D, 76% passed the course. When course success is defined as a
grade of A – C, the rate is 72%. (SeeTable 3).
In the CGA sample, the mean Overall GPA for these 1,217 students2 was 3.08. When passing is
defined as a grade of A – D, 96% passed the course. When course success is defined as a grade of A
– C, the rate is 94%. (See Table 4).

Based on the boundaries of the Confidence Intervals for mean scores in the seven general education
outcome categories (see Table B 1), performance in:
•
•
•
•
•
•
•

Written and Oral Communication is significantly higher than Critical Analysis and Reasoning,
Information Literacy, Local and Global Diversity, and Personal and Professional Ethics;
Critical Analysis and Reasoning is significantly higher than Information Literacy and Local and
Global Diversity but lower than Written and Oral Communication, and Scientific and
Quantitative or Logical Reasoning;
Technological Competence is significantly higher than Information literacy, and Local and Global
Diversity;
Information Literacy is significantly lower than all other CGA categories except Local and Global
Diversity, with which there was no significant difference;
Scientific and Quantitative or Logical Reasoning is significantly higher than Critical Analysis and
Reasoning, Information Literacy, Local and Global Diversity, and Personal and Professional
Ethics;
Local and Global Diversity is significantly lower than all other categories except Information
Literacy with which there was no significant difference; and
Personal and Professional Ethics is significantly higher than Information Literacy, and Local and
Global Diversity but lower than Written and Oral Communication, and Scientific and
Quantitative or Logical Reasoning.

Figure 1 presents a boxplot that shows the median score and interquartile range for each CGA category.
Boxplots display the central tendency and variation in scores for each CGA category. The shaded box
represents the middle 50 percent of scores (25% – 75%) with the median indicated by a bold horizontal
line (annotated with the median value). The lines extending from the top and bottom of the box are
called t-bars or whiskers. They represent the 1st and 4th quartiles (0% – 25% and 75% – 100%). Outliers

1
2

Students enrolled in multiple courses in the Spring 2021 set are duplicated in the count.
Students whose CGA was sampled from more than one course are duplicated in the count.
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—scores that are extremely different from the general distribution—are represented by circles with
numerical labels that identify the case number.
Figure 1 shows that across the seven CGA categories (at least five of which were assessed in each
course), medians for student performance were at Level 2 (Developing/Approaches Expectations) for
many categories. Four categories had medians of 2: Critical Analysis and Reasoning, Information
Literacy, Local and Global Diversity, and Personal and Professional Ethics. Two categories had a median
of 3: Written and Oral Communication, and Technological Competence. One category had a median of 4:
Scientific and Quantitative or Logical Reasoning.
Figure 1. Boxplots of CGA Scores by Category for the Spring 2021 GrEAT Sample

Table B 2 uses counts and percentages to show the score distribution across rubric levels 0 – 4. It shows
the frequency of each score in each category and the frequency of each performance level in the whole
sample. For example, it shows that 2 (Developing / Approaches Expectations) was the most frequent
score (i.e., the mode), accounting for 30% of the scores across categories and courses, and was usually
the mode in individual CGA categories.
Appendix A presents GrEAT performance results for each course and supplies the scoring rubric and
Common Graded Assignment (CGA) used in the current assessment cycle.
In addition to tables for overall performance, Appendix B presents a score distribution table for each
course.
If you have any questions, please contact Glenda Breaux at 443-840-4745 or gbreaux@ccbcmd.edu.
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GrEATs Project: Spring 2021
The General Education Assessment Teams (GrEATs) Project involves course-level assessment of
students’ mastery of seven General Education (GE) Course Objectives. All general education courses
assess outcomes on a 3-year cycle using faculty-developed assessment instruments embedded in
courses. These assessments, called Common Graded Assignments (CGAs), evaluate performance in at
least five of the seven GE outcomes using a common scoring rubric. CGAs are identical for each section
of a given course and may be very similar—if not identical—for courses in the same discipline. While the
assignment and rubric used in a course may be tailored to reflect concepts and language used in the
specific course or assignment, the design process prior to implementation ensures that the categories of
performance and the performance demands are consistent across courses.
The seven General Education Course Objectives (categories) and their definitions, as set forth in the
assignment template and rubric guide for Common Graded Assignments (CGA), are as follows:
1- Written and Oral Communication/Signed
o Students will develop effective skills in written, oral, and/or signed communication for a variety
of audiences and situations, including active listening, the creation of well-organized messages,
and critical analysis of others’ messages.
2- Critical Analysis and Reasoning
o Students will be able to evaluate information by identifying the main concept, point of view,
implications, and assumptions in order to come to well-reasoned conclusions and solutions,
testing them against relevant criteria and standards.
3- Technological Competence
o Students will be able to use contemporary technology to solve problems, validate information,
and to meet challenges as a member of an evolving technological society.
4- Information Literacy
o Students will be able to identify, find, and evaluate appropriate resources for research as well
as incorporate the information effectively and ethically for lifelong educational, professional,
and personal use.
5- Scientific and Quantitative or Logical Reasoning
o Students will be able to apply basic mathematical, scientific, and/or logical concepts and
theories to analyze data, solve problems, and make decisions.
6- Local and Global Diversity
o Students will be able to use knowledge and skills effectively in dynamic, evolving multicultural
environments to address the challenges in building just, equitable, and productive
communities and societies.
7- Personal and Professional Ethics
o Students will be able to identify, examine, evaluate, and resolve personal and professional
ethical issues and their ramifications using a variety of ethical perspectives and problemsolving approaches.
The rubric used to evaluate Common Graded Assignments (CGAs) allows for five scores:
4- Exemplary/Exceeds Expectations
3- Accomplished/Meets Expectations (target score)
2- Developing/Approaches Expectations
1- Beginning/Falls Below Expectations
0- No points (e.g., no response, response is not applicable)

Page 7 of 170

GREAT Project – Spring 2021

Cells in the rubric describe features of a student response that fits within a particular level in each
outcome category. To the extent possible these are objective, measurable performance descriptions.
For example, a criterion in Information Literacy (3-Accomplished/Meets Expectations) might say:
Incorporates the required number of sources; sources meet minimum standards for credibility and
relevance. Interpretation of phrases like “required number” and “minimum standards” are clarified
during scorer training where assignment details are reviewed and shared understanding is fostered.
To promote student investment and effort, the CGA accounts for at least 10% of the total course grade.
The grading of these submissions is separate from that used in the GrEATs Project. Anonymous duplicate
submissions are rated in GrEATs by two scorers, whose scores must agree exactly in each category to be
considered final. Conflicting scores are resolved by consensus among the original scorers or by a third
scorer whose score overrides the conflicting scores.

GrEATs Sampling
During the Spring 2021 rotation of the GrEATs Project cycle, CGAs were administered during the last
third of the semester in 16 Arts and Humanities courses or course sets. Assessment data were combined
with other student information such as GPA and demographics to provide a more comprehensive
representation of students at the Community College of Baltimore County (CCBC) campuses and online.
From this population of responses, a sample of CGA assignments was drawn from each section of each
course.
The target size of the sample was determined using the method adopted for the Spring 2015 GrEATs
Projects, which is designed to provide, on average, a confidence level of 95% and a confidence interval
(i.e., margin of error) of ±6% for courses in varying bands of student enrollment.
Table 1. Target Sample Size for GrEATs Projects (CGAs)
Students Enrolled
1 – 37
38 – 100
101 – 185
Sample Size
100%
80%
65%
Courses
1
10
1

186 – 345
50%
2

346 – 599
35%
1

600+
25%
1

While smaller samples can provide accurate and reliable information about the actual sample, samples
of the target size support generalization (i.e., projection) from the sample to the population of students
who completed each course – with a high degree of confidence over a relatively narrow band of scores.
In practical terms, if the target sample size was achieved and we found that 85% of scored sheets for
FAPA 101 CGAs received a passing grade, a confidence level of 95% and a confidence interval of ±6%
would allow for the following conclusion: “Based on the performance of the sample, we are 95%
confident that 79% – 91% of students enrolled in FAPA 101 in Spring 2021 would have passed the CGA
had every submission been scored using the common rubric.”
Samples that deviate from the target sample size result in different levels of confidence and/or different
margins of error for the projections. For samples larger than the target, the confidence level tends to
increase and the margin of error tends to decrease. For samples that are smaller than the target, we
may have an unacceptably low level of confidence that even an expanded score interval captures the
likely pass rate of the enrolled population (e.g., 80% confidence that 71% – 91% would have passed).
Alternatively, we may have a high level of confidence that an unacceptably wide interval of scores
captures the likely pass rate (e.g., 95% confidence that 50% – 80% of students would have passed).
Common standards for confidence level and confidence interval/margin of error are 95% and ±5%.
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These can vary, but confidence levels below 90% or margins of error above 8% are considered to
substandard bases for inference.
In Table 2, below, we present information on target sample size and actual sample size for each course.
Subsequent tables provide performance summaries in relation to demographic variables and for each
general education objective. This is followed by an Appendix that presents an analysis of performance
for each course.
Table 2. Sampling Targets and Outcomes for Spring 2021 CGAs
Course

Sections
Enrolled
(#)

Sections
Submitted
(#)

Students
Enrolled
(#)

Scoring
Goal
(%)

Scoring
Goal (#)

Actual
Sample
(#)

Actual
Sample
(%)

CI
(%)

ARTD 104: Art Appreciation
ARTD 105-106: History of Art I
and II
ASLS 101: American Sign
Language I
ASLS 102: American Sign
Language II
CMNS 101: Fundamentals of
Communication
ENGLIT
FAPA 101: Introduction to Fine
and Performing Arts
MCOM 111: Introduction to
Mass Communication
MCOM 150: Movies: History and
Art
MUSC 101: Music Fundamentals
MUSC 102: Music Appreciation
PHIL 101: Introduction to
Philosophy
PHIL 240: Ethics
THTR 101: Introduction to
Theatre
WL 101: Introductory I: Arabic,
Chinese, French, German,
Italian, Japanese, Russian, or
Spanish
WL 102: Introductory II: Spanish

4
5

4
5

97
115

80%
65%

78
75

54
51

56%
44%

±9%
±10%

5

5

64

80%

51

38

59%

±10%

2

2

20

100%

20

14

70%

±15%

74

59

1,377

25%

344

270

20%

±5%

6
6

6
6

88
75

80%
80%

70
60

51
57

58%
76%

±9%
±6%

4

4

69

80%

55

31

45%

±13%

15

14

96

80%

77

65

68%

±7%

5
4
16

5
4
14

81
56
306

80%
80%
50%

65
45
153

53
29
145

65%
52%
47%

±8%
±13%
±6%

17
4

15
4

329
44

50%
80%

165
35

157
24

48%
55%

±6%
±14%

20

20

348

35%

122

153

44%

±6%

3
190

3
170

44
3,209

80%
--

35
--

25
1,217

57%
38%

±13%
--

Total

Note 2.1: Scoring Goals are based on target sample size (see Table 1).
Note 2.2: Actual Sample (# and %) represent the number of scored CGAs and the percentage of enrolled students who
are included in that set.
Note 2.3: Five sections were listed as MCOM 150. MCOM 150 was also cross listed as CMNS 150 and HIST 150, those
students are included in this table.
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Highlights: Population Demographics
•
•

Female enrollment is higher than male enrollment overall (63% vs 36%) and in most courses, with the largest gap in ASLS 102 (95% vs. 5%).
Across courses pass rates range from 69% – 100% with a mean of 76%.
• Mean GPA for students enrolled in all of the courses ranges from 2.35 – 2.87 with a mean of 2.53.
• Overlapping Confidence Intervals (CIs) for two Means indicates that the mean scores are not significantly different from each other, while
non-overlap indicates a statistically significant difference. This can be used to compare academic performance histories of students
enrolled in various courses as well as for a particular course and the overall mean.
o For example, in Table 3 we see from the non-overlapping confidence intervals that students enrolled in ASLS 102 had a significantly
higher mean GPA than students enrolled in CMNS 101.
• It is also possible to examine the relationship between demographic characteristics such as these and performance on CGA assignments.
Table 3. Demographics for Spring 2021 GREAT (all enrolled students)
Course

ARTD 104
ARTD 105-106
ASLS 101
ASLS 102
CMNS 101
ENGLIT
FAPA 101
MCOM 111
MCOM 150
MUSC 101
MUSC 102
PHIL 101
PHIL 240
THTR 101
WL 101

Students
Enrolled
(N)

97
115
64
20
1,377
88
75
69
96
81
56
306
329
44
348

Female

Male

Mean
GPA

95% CI

Course
Pass
Rate

Course
Success
Rate

A

B

C

D

F

I

W

56%
55%
86%
95%
63%
63%
77%
54%
47%
49%
43%
59%
79%
59%
63%

44%
45%
14%
5%
37%
36%
23%
45%
53%
49%
57%
40%
20%
41%
36%

2.42
2.83
2.47
2.87
2.35
2.70
2.60
2.60
2.57
2.64
2.78
2.73
2.82
2.43
2.57

2.20 – 2.64
2.66 – 2.99
2.17 – 2.77
2.43 – 3.31
2.28 – 2.41
2.49 – 2.91
2.34 – 2.85
2.35 – 2.85
2.37 – 2.78
2.40 – 2.88
2.58 – 2.97
2.62 – 2.83
2.72 – 2.93
2.07 – 2.78
2.45 – 2.68

74%
90%
74%
100%
69%
69%
82%
86%
83%
83%
82%
87%
83%
70%
74%

64%
89%
70%
95%
65%
69%
82%
76%
77%
79%
78%
84%
82%
66%
69%

25%
58%
30%
35%
34%
31%
51%
46%
48%
41%
39%
45%
47%
30%
38%

22%
21%
19%
30%
18%
23%
20%
17%
10%
28%
27%
19%
24%
23%
16%

15%
9%
9%
25%
10%
8%
11%
9%
17%
6%
11%
14%
8%
14%
9%

10%
2%
3%
5%
4%
0%
0%
10%
5%
4%
4%
3%
2%
5%
5%

23%
8%
22%
0%
29%
26%
17%
12%
17%
16%
18%
12%
15%
30%
24%

2%
2%
0%
0%
0%
1%
0%
1%
0%
0%
0%
1%
2%
0%
0%

3%
1%
17%
5%
6%
11%
1%
3%
3%
5%
2%
6%
4%
0%
8%
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WL 102

Total

44
3,209

64%
63%

36%
36%

2.87
2.53

2.58 – 3.15
2.49 – 2.57

84%
76%

81%
72%

41%
38%

23%
19%

5%
10%

2%
4%

14%
22%

0%
1%

16%
6%

Note 3.1: Course Pass Rate is calculated as: (Grades A + B + C + D) / [Total Number of Grades – (Missing + AU + W grades)].
Note 3.2: Course Success Rate is calculated as: (Grades A + B + C) / [Total Number of Grades – (Missing + AU + W grades)].
Note 3.3: There were 16 students with unknown gender in CMNS (5), ENGLIT (1), MCOM 111 (1), MUSC 101 (1), PHIL 101 (4), PHIL 240 (1) and WL 101 (3).
Note 3.4: One student in MCOM 111 received an AU.

Highlights: CGA Sample Demographics
With respect to gender, the CGA sample was representative of the population of students enrolled in the 16 courses and course sets. Sample
members had a significantly higher mean GPA and course pass rate than students whose assignments were not scored for the GrEATs project.
Students in the sample earned F grades at a fifth the rate as students in the population (4% vs. 22%) and passed the course at a 22% higher rate.
These findings suggest that CGA scores for the sample likely overestimate population performance.
Table 4. Demographics for Spring 2021 GREAT (CGA Sample)
Course

ARTD 104
ARTD 105-106
ASLS 101
ASLS 102
CMNS 101
ENGLIT
FAPA 101
MCOM 111
MCOM 150
MUSC 101
MUSC 102
PHIL 101
PHIL 240

Students
Enrolled
(N)

Female

Male

Mean
GPA

95% CI

Course
Pass
Rate

Course
Success
Rate

A

B

C

D

F

I

W

54
51
38
14
270
51
57
31
65
53
29

67%
51%
87%
93%
65%
61%
75%
55%
46%
53%
45%

31%
49%
13%
0%
34%
25%
23%
42%
45%
47%
48%

2.97
3.11
3.15
3.17
3.09
3.22
2.93
3.14
2.99
3.14
3.00

2.77 – 3.18
2.91 – 3.31
2.92 – 3.38
2.68 – 3.66
3.00 – 3.17
3.02 – 3.41
2.69 – 3.16
2.89 – 3.40
2.80 – 3.18
2.97 – 3.30
2.75 – 3.26

98%
100%
100%
100%
97%
95%
95%
100%
95%
96%
89%

92%
98%
95%
100%
94%
95%
95%
100%
92%
94%
85%

42%
78%
53%
46%
61%
49%
61%
73%
64%
57%
59%

38%
18%
26%
38%
22%
36%
25%
20%
15%
34%
26%

13%
2%
16%
15%
11%
9%
9%
3%
12%
4%
0%

6%
2%
5%
0%
3%
0%
0%
0%
3%
2%
4%

0%
0%
0%
0%
0%
0%
0%
0%
0%
0%
0%

0%
0%
0%
0%
0%
2%
0%
0%
0%
0%
0%

145
157

51%
65%

43%
25%

3.05
3.15

2.94 – 3.16
3.04 – 3.27

96%
98%

95%
97%

60%
61%

22%
27%

12%
8%

1%
1%

2%
0%
0%
0%
3%
4%
5%
0%
5%
4%
11
%
4%
2%

0%
0%

0%
0%
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THTR 101
WL 101
WL 102

Total

24
153

63%
65%

38%
30%

3.08
3.02

2.70 – 3.46
2.89 – 3.14

96%
90%

96%
88%

54%
57%

29%
23%

13%
9%

0%
2%

25
1,217

48%
61%

44%
34%

3.25
3.08

2.96 – 3.54
3.04 – 3.12

100%
96%

96%
94%

57%
59%

35%
25%

4%
10%

4%
2%

4%
10
%
0%
4%

0%
0%

0%
0%

0%
0%

0%
0%

Note 4.1: Course Pass Rate is calculated as: (Grades A + B + C + D) / [Total Number of Grades – (Missing + AU + W grades)].
Note 4.2: Course Success Rate is calculated as: (Grades A + B + C) / [Total Number of Grades – (Missing + AU + W grades)].
Note 4.3: One student in MCOM 111 earned an AU. No students earned an I.
Note 4.4: There were 52 students (4% of the total sample) that were unable to be matched to demographic and course grade information (1 ARTD 104, 1 ASLS
102, 3 CMNS 101, 6 ENGLIT, 1 FAPA 101, 1 MCOM 111, 6 MCOM 150, 2 MUSC 102, 6 PHIL 101, 15 PHIL 240, 8 WL 101, WL 102). The two courses
with the highest percent of students unable to be matched was ENGLIT (12%), and PHIL 240 (10%)
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Summary of Results for the Common Graded Assignments (CGAs)
Table 5 provides the mean (M) and mode (Mo) by course. With the mode you will find a number in parenthesis that denotes the number of times
the score occurred. Please refer to Appendix B, Tables B3 – B18 for each course’s rubric score distribution in each category.
Table 5. Mean and Mode Scores on the Seven Categories by Course
Subject and
Course
Number

Number
of
Students

Written and Oral
Communication

Critical Analysis and
Reasoning

Technological
Competence

Information
Literacy

Scientific and
Quantitative or
Logical Reasoning

Local and Global
Diversity

N

M

Mo (n)

M

Mo (n)

M

Mo (n)

M

Mo (n)

M

Mo (n)

M

Mo (n)

M

Mo (n)

ARTD 104
ARTD 105-106
ASLS 101
ASLS 102
CMNS 101
ENGLIT
FAPA 101
MCOM 111
MCOM 150
MUSC 101
MUSC 102
PHIL 101
PHIL 240
THTR 101
WL 101
WL 102
Total

54
51
38
14
270
51
57
31
65
53
29
145
157
24
153
25
1,217

1.81
2.98
3.05
3.29
2.22
2.08
2.63
2.65
3.00
2.09
2.34
2.48
2.27
3.08
2.86
3.16
2.49

0 (13)
3 (30)
4 (15)
4 (9)
2 (85)
2 (19)
3 (23)
4 (12)
4 (27)
2, 3 (17)
2 (16)
3 (86)
3 (83)
4 (9)
3 (74)
3 (15)
3 (483)

2.06
2.73
3.26
3.64
1.96
1.94
2.58
3.00
2.94
2.15
2.10
2.21
2.11
3.00
2.61
2.92
2.35

1, 2 (12)
2 (17)
4 (20)
4 (12)
2 (85)
2 (23)
2 (16)
4 (14)
3 (39)
3 (16)
1 (9)
2 (85)
3 (66)
3 (12)
2 (57)
4 (10)
2 (408)

1.91
3.16
3.24
3.50
2.16
1.10
N/A
N/A
2.94
3.15
1.83
N/A
N/A
2.42
2.69
2.60
2.44

1 (18)
3 (30)
3 (18)
4 (10)
2 (88)
1 (19)
N/A
N/A
4 (27)
4 (38)
0 (13)
N/A
N/A
4 (10)
3 (51)
2, 4 (7)
3 (226)

1.72
2.59
2.42
0.29
1.87
1.90
1.81
2.45
2.82
1.23
2.48
1.57
1.98
2.33
2.65
2.64
2.04

1 (20)
2 (24)
3 (17)
0 (10)
1 (85)
1 (19)
2 (14)
3 (15)
4 (21)
0 (24)
2 (9)
2 (62)
2 (67)
2 (8)
2 (60)
2 (11)
2 (384)

N/A
N/A
N/A
N/A
N/A
N/A
N/A
N/A
N/A
2.89
N/A
N/A
N/A
N/A
N/A
N/A
2.89

N/A
N/A
N/A
N/A
N/A
N/A
N/A
N/A
N/A
4 (30)
N/A
N/A
N/A
N/A
N/A
N/A
4 (30)

2.07
2.67
2.79
0.50
1.35
2.20
2.54
2.94
N/A
N/A
2.24
1.55
2.17
2.00
3.04
3.24
2.09

2 (13)
2 (16)
4 (13)
0 (10)
1 (92)
2 (31)
4 (16)
4 (15)
N/A
N/A
1, 2 (8)
2 (74)
3 (66)
0, 4 (7)
4 (66)
4 (16)
2 (332)

N/A
N/A
N/A
N/A
N/A
N/A
2.49
2.77
2.75
N/A
N/A
2.19
2.03
N/A
N/A
N/A
2.29

N/A
N/A
N/A
N/A
N/A
N/A
3 (20)
4 (16)
4 (17)
N/A
N/A
2 (76)
3 (63)
N/A
N/A
N/A
2 (157)
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Appendix A: Results by Course
In the content that follows we present a graphical summary of results for each course. The boxplots
were created from the raw data submitted for each course. References to percentages and modes are
based on results in Tables B3 – B18. The boxplots are followed by a copy of the scoring rubric and the
common graded assignment.
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ARTD 104: Art Appreciation
Figure 2 is a boxplot that depicts the median and interquartile range for ARTD 104 for each of the scored
CGA categories. Four of the medians are at 2, with one at 1.5. A median of 1.5 means there was an even
number of scores which split in half between 1 and 2 so were averaged to calculate the median. Critical
Analysis and Reasoning and Local and Global Diversity tied as area of best performance with 39% of
scores at 3 or 4. Information Literacy was the area of greatest struggle with 61% of scores at 2 or lower
and 37% at 1. Overall in ARTD 104, scores were most often 1s (27%) and 33% were at 3 or higher.
Recall that the median is the midpoint score above and below which 50% of assignment scores fell. The
t-bars (whiskers) represent the bottom 25% and top 25% of scores earned. See Table B 3 for the score
distribution and Table 5 for the descriptive statistics.
Figure 2. ARTD 104 Boxplots of CGA Scores by Category

Table A 1 presents a copy of the scoring rubric for each CGA category. The rubric is followed by a copy of
the Common Graded Assignment description.
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Table A 1. ARTD 104 Rubric
General Education

Written & Oral
Communication

Related Assignment
Requirement

Holistically
throughout the Slide
Presentation.

CCO1
identify and apply
art and design
vocabulary

4

3

2

1

0

Exemplary

Accomplished

Developing

Beginning

Exceeds Expectations

Meets Expectations

Approaches
Expectations

Falls Below
Expectations

Missing content
required for
evaluation

Consistently integrates
appropriate art and design
terminology and concepts
to support analysis

Integrates appropriate
art and design
terminology and
concepts to support
analysis.

Rarely integrates
appropriate art and
design terminology
and concepts to
support analysis.

Information is presented
in a logical sequence from
sentence to sentence and
paragraph to paragraph.

Information is
presented in a logical
sequence from
paragraph to
paragraph.

Information does not
consistently follow a
logical sequence and
lacks effective
transitions.

Grammar, mechanics
and usage enhance
readability. Few errors.

Errors in grammar,
mechanics and usage
detract from readability

Errors in grammar,
mechanics and usage
detract from readability.

Concisely addresses
multiple aspects of time,
place, culture and belief
within the works of art.

Concisely addresses
some (at least 2) aspects
of time, place, culture
and belief within the
works of art.

Concisely addresses an
aspect of time, place,
culture and belief within
the works of art.

Grammar, mechanics and
usage enhance
communication of
concepts and ideas.
Critical Analysis &
Reasoning

CCO8
analyze the
reciprocal nature
of life and art as
they affect each
other
philosophically,
politically, socially,
and economically

What aspects of
that time, place,
culture and beliefs
are reflected in the
work of art?

Completely and concisely
addresses multiple aspects
of time, place, culture and
belief within the works of
art.

How does the artmedium and
technology available
to the artist affect
how the artwork
was created?

Thoroughly describes how
technology available has
influenced the art medium
and execution of the works
of art; includes specific
details and reference to
work of art.

Describes how
technology available has
influenced the art
medium and execution
of the works of art.

Describes some aspects
of the influence of
technology on the
artists.

Mentions art and
design terminology but
struggles to use it to
support analysis.

Incorrectly uses
art and design
terminology or
concepts or lacks
them altogether.

Information does not
follow a logical
sequence and lacks
transitions.

Mentions that
technology has
influenced artist and
medium, without
specific details.

Does not address
aspects of time,
place, and culture.

Does not address
the technology
available to the
artists and its
impact on the
works.
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General Education

Information
Literacy

CCO14

find, evaluate,
use, and cite
information
gathered for
timeliness,
accuracy, and
validity for
written, oral, or
visual art history
projects

Related Assignment
Requirement

Provide a note
within the slide
defending your use
of each source after
each citation.

Explain why each
source is relevant,
current, and
credible.

Cite a minimum of
three academically
reliable sources.

4

3

2

1

0

Exemplary

Accomplished

Developing

Beginning

Exceeds Expectations

Meets Expectations

Approaches
Expectations

Falls Below
Expectations

Missing content
required for
evaluation

Information is taken from
source(s) with sufficient
degree of
interpretation/evaluation to
develop a comprehensive
analysis;

Information is taken
from source(s) with
interpretation/evaluatio
n to develop a coherent
analysis;

Information is taken
from source(s) with
some
interpretation/evaluatio
n, but not sufficient to
develop a coherent
analysis;

Information is taken
from source(s) without
any
interpretation/evaluatio
n, but not sufficient to
develop a coherent
analysis;

Explanation given for
why each source is
relevant, current, and
credible.

Explanation not given
for why each source is
relevant, current, and
credible.

Utilizes two
academically reliable
sources

Utilizes one or no
academically reliable
sources

OR

OR

Some sources are not
correctly documented.

All sources are not
correctly documented

Detailed explanation given
for why each source is
relevant, current, and
credible.

Utilizes more than three
academically reliable
sources

Explanation given for
why each source is
relevant, current, and
credible.

Utilizes three
academically reliable
sources.

No annotations are
provided for
sources in the
Works Cited slide.

AND
AND
All sources are correctly
documented.
All Sources are correctly
documented.
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General Education

Local and Global
Diversity

CCO10
identify how art
reflects and
influences culture,
society, and the
development of
personal identities
and attitudes
Technological
Competence

CCO 15

utilize
appropriate
presentation
technology to
prepare and
present work

Related Assignment
Requirement

Does it reflect
religious beliefs,
political events,
technological
innovations, social
structures, or
economic realities?

4

3

2

1

0

Exemplary

Accomplished

Developing

Beginning

Exceeds Expectations

Meets Expectations

Approaches
Expectations

Falls Below
Expectations

Missing content
required for
evaluation

Describes multiple aspects
of the works’ cultural
context in detail using
specific examples and
including appropriate
reference to resource
materials.

The descriptions include
information that is essential
to comprehending the work
of art.
Organize and
present your
information in a
PowerPoint
presentation.

Include visuals.

Use the note section
to add any
information that
you might deliver
orally.

PowerPoint presentation
uses high-resolution
images, contextually
appropriate visuals,
animations, transitions,
and/or text;
All slides contribute to an
organized delivery of
information.
Notes section includes
information that is
complimentary to the slide,
provides context, and
allows the presentation to
be effective without a
presenter.

Addresses multiple
aspects of the works’
cultural context;

Addresses an aspect of
the works’ cultural
context;

Relevant examples are
used.

examples are
generalizations.

The descriptions include
information that is
relevant to
comprehending the
work of art.

The description includes
information that is
relevant to
comprehending the
work of art.

PowerPoint formatting
and design features to
organize and present
information;
All slides contribute to
an organized delivery of
information.

Notes section includes
relevant information;
Allows the presentation
to be effective without a
presenter

Addresses cultural
information that is not
relevant to the works of
art.

Cultural context of
the works are not
addressed.

PowerPoint however
information is
disorganized.

PowerPoint however
information is
disorganized

OR

AND

PowerPoint is an
essay that has
been copied onto
slides.

Implemented formatting
and design is distracting
from the presentation
content.

Implemented formatting
and design is distracting
from the presentation
content.

Notes section includes
some information
necessary to all the
presentation to be
understood without a
presenter.

Notes section is limited;
information is
insufficient to enable
understanding.

No notes are
included in the
submission.
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ARTD 104 CGA
General Education Common Graded Assignment: ARTD 104: Art Appreciation
Museum Visit PowerPoint Presentation
ARTD 104: Art Appreciation is a general education course designed to assist students in the development of
critical life skills. One of the goals of this assignment is to assess student competence for each of these
objectives:
I.
II.
III.
IV.
VI.

Written & Oral Communication: identify and apply art and design vocabulary (CCO1),
Critical Analysis & Reasoning: analyze the reciprocal nature of life and art as they affect each other
philosophically, politically, socially, and economically (CCO8),
Technological Competence: utilize appropriate presentation technology to prepare and present work
(CCO15),
Information Literacy: find, evaluate, use, and cite information gathered for timeliness, accuracy, and
validity for written, oral, or visual art history projects (CCO14),
Local and Global Diversity: identify how art reflects and influences culture, society, and the
development of personal identities and attitudes (CCO10)

ASSIGNMENT:
Students visit a local museum and explore the collections. Students will then select two works of art and
complete a formal and contextual analysis. The analysis is submitted in a visual presentation to the class.
Purpose: Students will gain experiences in viewing, evaluating, and placing examples of art in historical and
cultural context.
Audience: ARTD 104 students
Directions: Students will carefully choose two (2) works of art, conduct extensive formal and contextual
research, and create a presentation that is a formal comparative analysis of the works. Please see attached
document for detailed instructions.
ASSIGNMENT SPECIFICATIONS:
▪ Use MLA style documentation for parenthetical citations and Works Cited slides. Cite a minimum of
three (3) academically appropriate sources in addition to the course text.
▪ PowerPoint Presentation should be a minimum of 9 slides, exclusive of the Title slide and Works Cited.
▪ Presentation may not include embedded video materials.
▪ Utilize library databases to locate appropriate sources, especially the CCBC Library Research Guide for
Art Appreciation
GRADING:
▪ This assignment is worth at least 10% of the total course grade.
▪ See attached rubric for details.
SUBMISSION GUIDELINES:
▪ [due date here] The final version activity should be collected during the last 1/3rd of the semester
▪ Electronic submissions must be made with the student’s ID number (900 or 901#) as the file name
through Blackboard. Student and instructor names should not appear on electronic submissions.
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ARTD 104
Museum Visit Response
Step 1: Visit a Museum
•
•
•
•

Choose from the National Gallery of Art, Freer Gallery of Art and Arthur M. Sackler Gallery, Walters Art
Museum, Baltimore Museum of Art, National Museum of African American History & Culture.
Visit the museum. [If an in-person visit is not possible, then a virtual visit may be an alternative.]
Choose two works of art (not cultural artifacts) in that museum that can be compared and contrasted.
Take notes while observing the work and on any written information provided by the museum.
Remember to collect any information that you might need to cite your sources.

Step 2: Conduct Research on your chosen works of art
Search for current and credible information on the original cultural context of the works of art.
Students will conduct both a Visual Analysis and Contextual Analysis of these works of art. Students should refer
to Chapter 1, section 10 Gateways to Art: Understanding the Visual Art, 3rd ed. for additional information on
analyzing works of art.
Questions you will want to be able to answer include:
• What aspects of that time, place, culture, and beliefs are reflected in the work of art?
• Does it reflect religious beliefs, political events, technological innovations, social structures, or economic
realities?
• For whom or why did the artist(s) make the work?
• Description of the medium of the work and how that art form is created.
• How does the art-medium and technology available to the artist affect how the artwork is created?
• How the work was produced, sold, acquired, studied, and/or displayed in the past?
• How was the work of art acquired by the museum?
• Are the works displayed in an appropriate cultural context?

Step 3: Resource citation & Annotated Bibliography
Throughout this process, keep track of your research, evaluate resources, and cite information.
Review the Citation Basics and Evaluate It research guides from the CCBC Library.
Be prepared to cite accurately in MLA format and provide notes that explain why each source is relevant,
current, and credible.
•
•
•

Create a correct MLA Style Works Cited entry for each source you use. (A minimum of 3 academically
appropriate sources are needed.)
Include a short (1-2 sentence) defense of why each source is relevant, current, and credible.
These citations and annotations must appear on the Works Cited Slide(s) of your presentation.
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Step 4: Organize and Edit your Information
Many resources are available to you to help you with research. The recommended museums host publicly
accessible databases. CCBC also subscribes to academic databases.
• Do not limit your search to arts and humanities databases. Culture and general knowledge databases are
also relevant.
• If you have never accessed these databases visit a CCBC library or Writing Center for help gaining full
access. You will need your CCBC username and password.
• In addition to resources at the CCBC library, consider using these discipline resources.
o Library Chat
o Interlibrary loan
o MICA library
o Enoch Pratt Free Library state research center
o The Library of Congress
Discard any sources that do not pass the CSU CRAAP Test.
Edit your information based on relevance.
• You will not be able to describe every aspect of the work’s cultural context.
o Only include cultural information that is relevant to your chosen work of art.
• You will also not be able to cover all available information on how the work was produced, sold,
acquired, studied, and/or displayed.
o Only include information that relates to ethical considerations.

Step 5: Create your PowerPoint Presentation
Organize and present your information in a PowerPoint presentation.
• Describe relevant aspects of each work’s cultural context.
• Describe ethical considerations related to each work’s production, sale, study, acquisition, and/or
display.
• Use specific art and design terms.
• Include visuals.
• Be sure all required information is embedded in your presentation file.
• Design your presentation so that it is complete even without a presenter.
o Use the notes section to add any information that you might deliver orally.
• Provide a defense of your use of each source in your Works Cited slides directly after each citation.
Explain why each source is relevant, current, and credible.
Your goal is a clear, easy to follow, concise presentation that describes relevant aspects of work’s cultural
context and the ethical considerations related to the work’s production, sale, study, acquisition, or display. See
example presentations provided on the LMS guidance.

Step 6: Present to your Class
•
•

Rehearse your timing. Present in six to eight minutes. There is no slide count limit or minimum.
Accurately use art and design terms.
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Submission Guidelines:
PowerPoint presentation should be submitted through the Assignment Tool in Blackboard
Label your file with your Student ID number (900 or 901#).
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ARTD 105-106: History of Art I and II
Figure 3 is a boxplot that depicts the median and interquartile range for ARTD 105 and 106 for each of
the scored CGA categories. Four of the medians are at 3, with one at 2. Technological Competence was
the area of best performance with 88% of scores at 3 or 4. Information Literacy was the area of greatest
struggle with a median of 2 and 55% of scores at 2 or lower. Overall in ARTD 105 and 106, scores were
most often 3s (40%) and 65% were at 3 or higher.
Recall that the median is the midpoint score above and below which 50% of assignment scores fell. The
t-bars (whiskers) represent the bottom 25% and top 25% of scores earned. If no t-bar is present at one
or both ends, scores clustered at the top or bottom of the distribution rather than tapering off. In
boxplots, outliers are represented by circles or stars above or below the whiskers. Written and Oral
Communication had extreme positive and extreme negative outliers which deviated from the very
strong clustering of scores at 3. Technological Competence has a negative outlier at 1, which means
there was one more score at 1 than expected based on the rest of the distribution. See Table B 4 for the
score distribution and Table 5 for the descriptive statistics.
Figure 3. ARTD 105-106 Boxplots of CGA Scores by Category

Table A 2presents a copy of the scoring rubric for each CGA category. The rubric is followed by a copy of
the Common Graded Assignment description.
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Table A 2. ARTD 105-106 Rubric
General
Education
Competency
Written and Oral
Communication
Communicate
about art history
topics at an
introductory
college level
(CCO9)

Assignment Question

4
Exemplary
Exceeds Expectations

3
Accomplished
Meets Expectations

Demonstrate written
and oral communication
skills by:
Accurately use art and
design terms Learn to
pronounce unfamiliar
terms and names.

PowerPoint and oral
presentation effectively
use art and design
terminology; proper
pronunciation of terms
and names is evident
throughout.

PowerPoint and oral
presentation uses
correct art and design
terminology; proper
pronunciation used.

Present your thematic
connection, supporting
topics, a conclusion, and
a works cited or
bibliography slide.

Presentation is logically
organized with clearly
delineated thematic
connection, supporting
topics, conclusion, and
bibliography slides.

Errors in grammar
usage/mechanics do not
impede meaning or
affect flow of
communication.

Presentation is logically
organized with
thematic connection,
supporting topics,
conclusion, and
bibliography slides.

Errors in grammar
usage/mechanics do
not impede meaning.

2
Developing
Approaches
Expectations
PowerPoint and oral
presentation uses
imprecise art and
design terminology;
attempts are made at
proper pronunciation.

Presentation is poorly
organized with
unclear delineation of
thematic connection,
supporting topics,
conclusion, and
bibliography slides;
Some elements may
be missing.
Errors in grammar
usage/mechanics
impede meaning.

1
Beginning
Falls Below
Expectations
PowerPoint and oral
presentation do not
use the vocabulary of
the course correctly;
many
mispronunciations
exist.

Presentation is
unorganized; many
elements are missing

Errors in grammar
usage/mechanics
greatly impede
meaning.

0
Missing
content/task required
for evaluation
Presentation is missing
either the oral
component or the PPT
presentation
component.
OR
Art and design
vocabulary is not used.
Presentation lacks any
organization; required
elements (thematic
connection, supporting
topics, conclusion, and
bibliography slides) are
missing
Errors in grammar
usage mechanics
completely impede
meaning.

Page 24 of 170

GREAT Project – Spring 2021

General
Education
Competency
Critical Analysis &
Reasoning
analyze how
works of art
relate to their
historical or
cultural context
(CCO5)

Assignment Question

4
Exemplary
Exceeds Expectations

3
Accomplished
Meets Expectations

Describe a clear and
focused thematic
connection between the
three works in your
presentation.

Accurately and
completely describes the
thematic connection
among the chosen
works.

Accurately describes
the thematic
connection among the
chosen works.

Describe relevant
aspects of each work’s
cultural context in your
presentation.

Relevant cultural
context is described for
each work with specific
evidence from research.
Student supports their
descriptions with
detailed reliable,
evidence.

Cultural context is
described for each
work with evidence
from research.

Highlight both the
shared connection and
the distinctive culturally
specific context in a
recorded PowerPoint
presentation.

Student supports their
description with
appropriate evidence.

2
Developing
Approaches
Expectations
Attempts to describe
the thematic
connection among
chosen works;
connections are
tenuous.
AND
Cultural context is
described generally,
however specificity to
work and overall use
of evidence is lacking.

1
Beginning
Falls Below
Expectations
Attempts to describe
the thematic
connection among
chosen works,
however, connections
are tenuous.
OR
Cultural context is
described generally,
however specificity to
work and overall use of
evidence is lacking.

0
Missing
content/task required
for evaluation
No description of
thematic connection or
cultural context is
presented.
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General
Education
Competency
Technological
Competence
use technology to
prepare and
present work that
includes text and
images (CCO13)

Assignment Question

Include at least one
image of each of the
three works chosen; with
each image, include the
complete record of
information available
with that image,
including the artist
(when known), Title,
Date, Medium,
Dimensions, Culture,
Provenance.

4
Exemplary
Exceeds Expectations

3
Accomplished
Meets Expectations

Clear, high quality
images for each work
are incorporated with all
the required
information.

Images for each work
are incorporated with
most required
information.

2
Developing
Approaches
Expectations
Images for works are
incorporated, but
some key information
is omitted.

Images are included
with the
correct/appropriate
aspect ratio.

Most images are
included with the
correct/appropriate
aspect ratio.

Aspect ratios have
been edited although
distortions are
limited.

Presentation creates a
balance of relevant
images and text to
engage the audience.

Presentation creates a
balance of relevant
images and text; only
minor errors that do
not significantly
distract the audience.

Use of design features
(animations, transitions,
other audiovisual
features) to convey
meaning.

Use of design features
to convey meaning;
few gimmicks or
superfluous features.

Balance of images to
text is uneven; text
outweighs images.

Use of design features
is distracting to the
audience, although
meaning is clear.

1
Beginning
Falls Below
Expectations
Images for works are
incorporated, but most
key information is
omitted.

0
Missing
content/task required
for evaluation
Images for works are of
very poor quality or are
lacking all together.

Aspect ratios have
been edited;
distortions are
apparent.

Images are significantly
distorted to the point
of obscuring the
original.

Balance of images to
text is uneven; text far
outweighs images.

Presentation is
completely text based
OR completely image
based: no balance is
evident.

Use of design features
is distracting to the
audience, although
meaning is obscured.
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General
Education
Competency
Information
Literacy
Utilize museums
and other art
history resources
(CCO11)
Defend sources
cited based on
currency,
relevance,
authority,
accuracy, and
purpose (CCO12)

Assignment Question

4
Exemplary
Exceeds Expectations

Use MLA or Chicago
style documentation for
in-slide citations and
bibliography or works
cited slides.

All resources are
properly documented
on-slide and in the
bibliography/works cited
in the required format.

Cite a minimum of four
sources.

Provide four bullet
points, one for each
criteria after each
source in
your bibliography or
works cited slide, which
thoroughly explains why
each source is Relevant,
Current, Accurate, and
Authoritative.

Student cites four or
more academically
appropriate sources.
Thorough explanations
are given for why each
source is Relevant,
Current, Accurate, and
Authoritative.

3
Accomplished
Meets Expectations
All resources are
properly documented
on-slide and in the
bibliography/works
cited in the required
format; only minor
errors exist.

2
Developing
Approaches
Expectations
Most resources are
properly documented
on-slide and in the
bibliography/works
cited in the required
format; some errors
exist.

Student cites four
academically
appropriate sources.

Student cites at least
3 academically
appropriate sources.

Rational explanations
given for why each
source is Relevant,
Current, Accurate, and
Authoritative.

Explanations given for
why most sources are
Relevant, Current,
Accurate, and
Authoritative; some
errors in reasoning
exist.

1
Beginning
Falls Below
Expectations
Attempt is made, but
significant errors exist
in resource
documentation on-slide
and in the
bibliography/works
cited.

Presentation contains
less than two
academically
appropriate sources.

Significant lapses in
rationale for why
sources are Relevant,
Current, Accurate, and
Authoritative.

0
Missing
content/task required
for evaluation
Student does not
effectively demonstrate
scholarly research.
Major errors exist in
resource
documentation.
Presentation does not
contain academically
appropriate sources.

Reasoning for why
sources are Relevant,
Current, Accurate, and
Authoritative shows
significant flaws.
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General
Education
Competency
Local and Global
Diversity
describe how
works of art
relate to cultural
norms, practices,
and values (CCO4)

Assignment Question

Describe relevant
aspects of each work’s
cultural context in your
presentation.

4
Exemplary
Exceeds Expectations

3
Accomplished
Meets Expectations

Student clearly and
succinctly describes
specific cultural
concepts that are
necessary to understand
the works of art and to
fully explain the
connections among
them and to the larger
cultural context.

Student describes
specific cultural
concepts that are
necessary to
understand the works
of art and to explain
the connections among
them and to the larger
cultural context.

Student uses relevant
and vivid details to
explore the work, artist,
cultural norms and
practices.

Student uses specific
details to explore the
work, artist, cultural
norms and practices.

2
Developing
Approaches
Expectations
Student includes
general cultural
concepts needed to
understand the works
of art and to explore
the connections
among them and to
the larger cultural
context.

1
Beginning
Falls Below
Expectations
Student includes
general cultural
concepts needed to
understand the works
of art

0
Missing
content/task required
for evaluation
Cultural information is
missing.

Student includes
generalized
information about the
work, artist, cultural
norms, and practices.

Minimal or incorrect
information about the
work, artist, cultural
norms, and practices is
included.

OR
explores the
connections among the
works and to the larger
cultural context.
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ARTD 105 CGA
General Education Common Graded Assignment: ARTD 105: History of Art I Sp2021
Thematic Connections in Art throughout Time and Culture –Presentation
ARTD 105: History of Art I is a general education course designed to assist students in the development of
critical life skills. One of the goals of this assignment is to assess student competence for each of these
objectives:
I.
II.
III.
IV.
V.

Written and Oral Communication— communicate about art history topics at an introductory college
level (CCO9)
Critical Analysis and Reasoning— analyze how works of art relate to their historical or cultural context
(CCO5)
Technological Competence— use technology to prepare and present work that includes text and images
(CCO13)
Information Literacy— utilize museums and other art history resources (CCO11), and defend sources
cited based on currency, relevance, authority, accuracy, and purpose (CCO12)
Local and Global Diversity— describe how works of art relate to cultural norms, practices, and values
(CCO4)

ASSIGNMENT:
You will select three works of art from the Metropolitan Museum Heilbrunn Timeline of Art History that share a
thematic connection but originate in different cultures prior to 1400 CE. You will highlight both the shared
connection and the distinctive culturally specific context in a recorded PowerPoint presentation.
Purpose:
By conducting research, you will learn the cultural context of each work. You will challenge any assumptions,
implicit or explicit, that you may have about the works of art you selected and the cultures that produced the
works of art. By highlighting the shared thematic connection, you will describe aspects of our shared human
experience that may transcend time, place, or culture.
Audience: Your classmates
Directions:
Students will choose three works of are from the Heilbrunn Timeline of Art History of the Metropolitan Museum
of Art in New York City and then research carefully the ways in which these art objects share a thematic
connection. Researched information will be compiled into an engaging and informative PowerPoint
Presentation, which will be recorded and submitted to the course blackboard site.
See additional specific instructions in the attached document.
Refer to rubric for how your work will be evaluated.
ASSIGNMENT SPECIFICATIONS:
•
•
•
•

Recorded PowerPoint Presentation of 8-10min, with a maximum length 12min.
There is no slide minimum or maximum.
Submit the PPT file as well as the recording in the specified format.
MLA or Chicago style format and documentation for parenthetical citations and Works Cited /
Bibliography slide that includes an evaluation of the Relevant, Current, Accurate, and Authoritative.
Minimum of four (4) academically appropriate resources in addition to properly attributing the art
works discussed.
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•

Utilize library databases to locate appropriate resources such as the CCBC Art History Library Research
Guide.

GRADING:
▪
▪

This assignment will account for 15% of the total course grade.
See attached rubric for details.

SUBMISSION GUIDELINES:
▪
▪
▪
▪

[INSERT DUE DATE] This date should be in the last 1/3rd of the course.
Submissions must be made in mp4 file formats.
Names of student and instructor must not appear within the presentation.
Electronic submissions must be made with the student’s ID number (900 or 901#) as the file name
through Blackboard. Student and instructor names should not appear on electronic submissions.
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ARTD 105: History of Art I
Thematic Connections in Art throughout Time and Culture –Presentation
You will select three works of art that share a thematic connection but originate in different cultures prior to
1400CE. You will highlight both the shared connection and the distinctive culturally specific context in a
recorded PowerPoint presentation.

Part 1:
Take a virtual visit to the Metropolitan Museum of Art in New York.
•
•
•
•
•

Explore the online collection of the Heilbrunn Timeline of Art History.
Look through the works on the website and begin to look for visual and thematic connections between
works of art.
Remember that your chosen works must be made before c. 1400.
Choose three works of art from three different cultures that share a thematic connection.
o Please note: You can narrow your search by year and culture if you browse by date and culture on
this site.
Check with your instructor to see if your choices are appropriate.

Part 2:
•

•

•
•
•

Search for information on the original cultural context of each work of art.
o For example, if your work was made in Japan in the 4th Century, what aspects of that time and
place are reflected in the work of art?
o Does it reflect religious beliefs, political events, technological innovations, social structures, or
economic realities?
o For whom or why did the artist(s) make the work?
Your research need not be limited to information about your specific object. You should also research
the cultural, historical, and art historical context.
o For example, if your thematic connection is mourning, examine how the culture that produced
the work of art may have viewed that practice.
o How does each culture view this topic in their own unique way?
Remember to evaluate and collect information on your sources as you go.
o It is frustrating to retroactively attempt to locate the sources of information.
You must use a minimum of four (4) academically appropriate resources in your presentation and be
able to describe why these sources are credible and useful for your analysis.
Check with your instructor to make sure that your sources meet the standards of this assignment.

Part 3:
•
•
•
•

Organize and present your written and visual information in a PowerPoint presentation.
Describe a clear and focused thematic connection between the three works in your presentation.
Describe relevant aspects of each work’s cultural context in your presentation.
Present your
o thematic connection
o supporting topics
o conclusion
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o

•
•
•
•

•

•

works cited or bibliography slide
▪ Please note that a PowerPoint template is available.
Demonstrate written and oral communication skills by
o Accurately using art and design terms.
o Correctly pronouncing unfamiliar terms and names.
Use PowerPoint design features to effectively organize and present both visual and written information.
Include at least one image of each of the three works chosen for your presentation on the Met’s
Website.
With each image, include the complete record of information available with that image, including
o the artist (when known),
o Title
o Date
o Medium
o Dimensions
o Culture
o Provenance
Use MLA or Chicago style documentation for in-slide citations and bibliography or works cited slides.
o Everything in your presentation should be in your own words unless clearly indicated to be a
quotation.
o Even if the information is in your own words, you must let your audience know where you have
found your information by citing your sources.
Cite a minimum of four sources.
o Provide four bullet points, one for each criteria after each source in your bibliography or works
cited slide, which thoroughly explains why each source is Relevant, Current, Accurate, and
Authoritative.
CCBC Library Citations & Research Basics Guide

Part 4:
•
•
•
•

Record yourself presenting your PowerPoint.
Rehearse your timing for the presentation. Recorded PowerPoint Presentation should be 8-10min, with
a maximum length 12min. There is no slide minimum or maximum.
Submit the PPT file as well as the recording in the specified format.
Submit the presentation as an MP4 video.
o The submission should only include your student ID. Do not include your name or your
instructor’s name in the video.
o The file name should also be your CCBC ID number.
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ARTD 106 CGA
General Education Common Graded Assignment: ARTD 106: History of Art II Thematic Connections in Art
throughout Time and Culture –Presentation
ARTD 106: History of Art II is a general education course designed to assist students in the development of
critical life skills. One of the goals of this assignment is to assess student competence for each of these
objectives:
I.
II.
III.
IV.
V.

Written and Oral Communication— communicate about art history topics at an introductory college
level (CCO9)
Critical Analysis and Reasoning— analyze how works of art relate to their historical or cultural context
(CCO5)
Technological Competence— use technology to prepare and present work that includes text and images
(CCO13)
Information Literacy— utilize museums and other art history resources (CCO11), and defend sources
cited based on currency, relevance, authority, accuracy, and purpose (CCO12)
Local and Global Diversity— describe how works of art relate to cultural norms, practices, and values
(CCO4)

ASSIGNMENT:
You will select three works of art from the Metropolitan Museum Heilbrunn Timeline of Art History that share a
thematic connection but originate in different cultures different cultures after 1400 CE. You will highlight both
the shared connection and the distinctive culturally specific context in a recorded PowerPoint presentation.
Purpose:
By conducting research, you will learn the cultural context of each work. You will challenge any assumptions,
implicit or explicit, that you may have about the works of art you selected and the cultures that produced the
works of art. By highlighting the shared thematic connection, you will describe aspects of our shared human
experience that may transcend time, place, or culture.
Audience: Your classmates
Directions:
Students will choose three works of art from the Heilbrunn Timeline of Art History of the Metropolitan Museum
of Art in New York City and then research carefully the ways in which these art objects share a thematic
connection. Researched information will be compiled into an engaging and informative PowerPoint
Presentation, which will be recorded and submitted to the course blackboard site.
See additional specific instructions in the attached document.
Refer to rubric for how your work will be evaluated.
ASSIGNMENT SPECIFICATIONS:
•
•
•
•
•

Recorded PowerPoint Presentation of 8-10min, with a maximum length 12min.
There is no slide minimum or maximum.
Submit the PPT file as well as the recording in the specified format.
MLA or Chicago style format and documentation for parenthetical citations and Works Cited/
Bibliography slide that includes an evaluation of the Relevant, Current, Accurate, and Authoritative.
Minimum of four (4) academically appropriate resources in addition to properly attributing the art
works discussed.
Utilize library databases to locate appropriate resources such as the Error! Hyperlink reference not valid..
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GRADING:
▪
▪

This assignment will account for 15% of the total course grade.
See attached rubric for details.

SUBMISSION GUIDELINES:
▪
▪
▪
▪

[INSERT DUE DATE] This date should be in the last 1/3rd of the course.
Submissions must be made in mp4 file formats.
Names of student and instructor must not appear within the presentation.
Electronic submissions must be made with the student’s ID number (900 or 901#) as the file name
through Blackboard. Student and instructor names should not appear on electronic submissions.
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ARTD 106: History of Art II
Thematic Connections in Art throughout Time and Culture –Presentation
You will select three works of art that share a thematic connection but originate in different cultures. You will
highlight both the shared connection and the distinctive culturally specific context in a recorded PowerPoint
presentation.

Part 1:
Take a virtual visit to the Metropolitan Museum of Art in New York.
•
•
•
•
•

Explore the online collection of the Heilbrunn Timeline of Art History.
Look through the works on the website and begin to look for visual and thematic connections between
works of art.
Remember that your chosen works must be made after c. 1400.
Choose three works of art from three different cultures that share a thematic connection.
o Please note: You can narrow your search by year and culture if you browse by date and culture on
this site.
Check with your instructor to see if your choices are appropriate.

Part 2:
•

•

•
•
•

Search for information on the original cultural context of each work of art.
o For example, if your work was made in Japan in the 17th Century, what aspects of that time and
place are reflected in the work of art?
o Does it reflect religious beliefs, political events, technological innovations, social structures, or
economic realities?
o For whom or why did the artist(s) make the work?
Your research need not be limited to information about your specific object. You should also research
the cultural, historical, and art historical context.
o For example, if your thematic connection is mourning, examine how the culture that produced
the work of art may have viewed that practice.
o How does each culture view this topic in their own unique way?
Remember to evaluate and collect information on your sources as you go.
o It is frustrating to retroactively attempt to locate the sources of information.
You must use a minimum of four (4) academically appropriate resources in your presentation and be
able to describe why these sources are credible and useful for your analysis.
Check with your instructor to make sure that your sources meet the standards of this assignment.

Part 3:
•
•
•
•

Organize and present your written and visual information in a PowerPoint presentation.
Describe a clear and focused thematic connection between the three works in your presentation.
Describe relevant aspects of each work’s cultural context in your presentation.
Present your
o thematic connection
o supporting topics
o conclusion
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o

•
•
•
•

•

•

works cited or bibliography slide
▪ Please note that a PowerPoint template is available.
Demonstrate written and oral communication skills by
o Accurately using art and design terms.
o Correctly pronouncing unfamiliar terms and names.
Use PowerPoint design features to effectively organize and present both visual and written information.
Include at least one image of each of the three works chosen for your presentation on the Met’s
Website.
With each image, include the complete record of information available with that image, including
o the artist (when known),
o Title
o Date
o Medium
o Dimensions
o Culture
o Provenance
Use MLA or Chicago style documentation for in-slide citations and bibliography or works cited slides.
o Everything in your presentation should be in your own words unless clearly indicated to be a
quotation.
o Even if the information is in your own words, you must let your audience know where you have
found your information by citing your sources.
Cite a minimum of four sources.
o Provide four bullet points, one for each criterion after each source in your bibliography or works
cited slide, which thoroughly explains why each source is Relevant, Current, Accurate, and
Authoritative.
CCBC’s Citation Basics: Annotated Bibliography Guide

Part 4:
•
•
•
•

Record yourself presenting your PowerPoint.
Rehearse your timing for the presentation. Recorded PowerPoint Presentation should be 8-10min, with
a maximum length 12min. There is no slide minimum or maximum.
Submit the PPT file as well as the recording in the specified format.
Submit the presentation as both an MP4 video and PowerPoint file.
o The submissions should only include your student ID. Do not include your name or your
instructor’s name in the video or PowerPoint.
o The file names should also be your CCBC ID number.
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ASLS 101: American Sign Language I
Figure 4 is a boxplot that depicts the median and interquartile range for ASLS 101 for each of the scored
CGA categories. Overall, four of the medians are 3 and one is 4. Performance was highest in Critical
Analysis and Reasoning where 53% of scores were 4s. Information Literacy was the area of greatest
struggle with 43% of scores at 2 or lower. Overall in ASLS 101, scores were most often 3s (37%) and 73%
were at 3 or higher.
Recall that the median is the midpoint score above and below which 50% of assignment scores fell. The
t-bars (whiskers) represent the bottom 25% and top 25% of scores earned. If no t-bar is present at one
or both ends, scores clustered at the top or bottom of the distribution rather than tapering off. In
boxplots, negative outliers are represented by circles below the bottom whisker. Three categories had
negative outliers where there were more scores than expected at a rubric level based on the
distribution. See Table B 5 for the score distribution and Table 5 for the descriptive statistics.
Figure 4. ASLS 101 Boxplots of CGA Scores by Category

Table A 3 presents a copy of the rubric for each CGA category. The rubric is followed by a copy of the
Common Graded Assignment description.
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Table A 3. ASLS 101 Rubric
General Education
Competency
Written & Oral
Communication

CCO3
Demonstrate basic
receptive and
expressive
communicative
competency in ASL

Assignment/
Question
Demonstrate the
following ASL
features and
components of
storytelling by the
correct use of:
facial expressions,
appropriate ways to
get a person’s
attention,
role shift,
spatial agreement,
accurate sign
production and
maintaining eyegaze to the correct
location.

Presents a unified
central idea that is
supported by relevant
evidence.

2
Developing:
Approaches
Expectations
Presents a unified
central idea that is
supported by adequate
evidence.

1
Beginning:
Falls Below
Expectations
Does not maintain a
unified central idea and
does not include
adequate evidence.

0
Missing content/task
required for
evaluation
No video provided
OR
Does not include a
central idea. No
evidence provided.

Free of errors in sign
production/usage, but
for minor errors which
do not impede meaning.

Contains some major
errors in sign
production/ usage or
many minor errors.

Contains numerous
major errors in sign
production/ usage as
well as minor errors.

Errors are present
throughout.

Style reflects
appropriate vocabulary
and most storytelling
components.

Style may include some
imprecise sign
articulation, ineffective
role shifts, facial
expression and other
errors in ASL
grammatical features.

Style includes many
imprecise sign
articulation, ineffective
role shifts, facial
expression and other
errors in ASL
grammatical features.

Style includes errors
that are egregious,
leading to
incomprehension.

4
Exemplary:
Exceeds Expectations

3
Accomplished:
Meets Expectations

Presents a unified
central idea that is
supported by
exceptional evidence
and displays clear and
engaging storytelling.

Free of errors in sign
production or usage.

Style reflects precise
and clear sign
vocabulary and
storytelling
components.
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General Education
Competency
Critical Analysis &
Reasoning

Assignment/
Question
Demonstrate fluency
in storytelling and
organizing five
scenes in the story.

CCO7
Use personal skills
to self-evaluate and
self-correct in
producing
appropriate ASL
features while
respecting and
adapting to other
students’ learning
styles
Technological
Competence

CCO12
Demonstrate
effective use of
current technology
to produce video
recorded projects
with accompanying
summaries

Use video
equipment to
record, analyze and
edit their work on
this project.

2
Developing:
Approaches
Expectations
Five scenes are mostly
developed and
presented in a mostly
logical manner that is
easy to follow.

4
Exemplary:
Exceeds Expectations

3
Accomplished:
Meets Expectations

Five or more scenes
are thoroughly
developed in an
interesting and
original manner, and
presented in a logical
manner that is easy to
follow with clear
reasoning.

Five scenes are
developed and
presented in a logical
manner that is easy to
follow with clear
reasoning.

Displays insightful, indepth reasoning and
depth of thought.

Displays moderate
depth in reasoning and
thought.

Displays an attempt at
depth in thought.

Includes all
requirements for
video production:

Includes 4 out of 5
requirements for video
production with a few
errors that did not
majorly impede viewing.

Includes 3 out of 5
requirements for video
production with a few
errors that did not
majorly impede viewing.

• Solid contrasting
top
• Contrasting
background
• Well lit
• Edited and
recorded clearly
• Production was
well organized and
easy to view.

0
1
Missing content/task
Beginning:
required for
Falls Below
Expectations
evaluation
Less than five scenes are No scenes are
presented. Scenes lack presented.
development
and/or presented in an
order that is difficult to
follow.
No logic or reason is
present.

Displays unclear or
illogical reasoning.

Includes 2 out of 5
No video was
requirements for video submitted.
production with a few
errors that did not
majorly impede viewing.
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General Education
Competency
Information
Literacy

0
Missing content/task
required for
evaluation
No sources are
documented.

2
Developing:
Approaches
Expectations
Incorporates the
required number of
sources; some sources
do not meet minimum
standards for credibility
and/or relevance.

1
Beginning:
Falls Below
Expectations
Incorporates less than
the required number of
sources; none of the
sources meet minimum
standards for credibility
and/or relevance.

Sources are correctly
documented in
parenthetical citation
and on a References
page as appropriate to
APA style format.

Attempts are made, but
sources are not
correctly documented in
parenthetical citation
and/or on a References
page as appropriate to
APA style format.

Some source use is
undocumented in either
parenthetical citation or
a References page
citation.

Includes references to
social/historical/political
factors
AND
shows
moderate/acceptable
depth or development
in analyzing those
factors.

Includes reference(s) to Includes reference(s) to No references to
social/historical/political social/historical/political social/historical/
political factors are
factors
factors,
presented.
BUT
BUT
reference(s) lack depth
shows little depth or
and/or relevance.
development in
analyzing those factors.

Assignment/
Question

4
Exemplary:
Exceeds Expectations

3
Accomplished:
Meets Expectations

Research at least
three main
characters of the
Clerc/Gallaudet
story and write a
one-page summary.

Exceeds the number
of required sources;
sources meet the
highest standards for
credibility and
relevance.

Incorporates the
required number of
sources; sources meet
minimum standards for
credibility and
relevance.

Cite a minimum of
one academically
appropriate
secondary source.

Sources are correctly
documented in
parenthetical citation
and on a References
page as appropriate
to APA style format.

Demonstrate factual
knowledge about
the history of the
first Deaf school in
America.

Includes thoughtful
and insightful analysis
that demonstrates an
aware-ness of
social/historical/
political factors.

CCO6

Find, evaluate, use,
and cite appropriate
academic resources
for course
assignments

Local & Global
Diversity

CCO10
Explain the
connection between
modern day ASL and
its French origins
from a historical
viewpoint
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ASLS 101 CGA
General Education Common Graded Assignment: American Sign Language I (ASLS 101)
ASL I: “The Gallaudet and Clerc Story” Video Project
ASLS 101 is a general education course designed to assist students in the development of critical life skills. One of the goals
of this assignment is to assess student competence for each of these objectives:

I.
II.
III.
IV.
V.

Written and Oral Communication— demonstrate basic receptive and expressive communicative
competency in ASL (CCO3);
Critical Analysis and Reasoning— use personal skills to self-evaluate and self-correct in producing
appropriate ASL features while respecting and adapting to other student’ learning styles (CCO7)
Technological Competence— demonstrate effective use of current technology to produce video
recorded projects with accompanying summaries (CCO12)
Information Literacy— find, evaluate, use, and cite appropriate academic resources for course
assignments (CCO6);
Local and Global Diversity— explain the connection between modern day ASL and its French origins
from a historical viewpoint (CCO10)

In addition to the above general education objectives, this assignment assesses students’ understanding and application of
the following skills and knowledge specific to ASLS 101:
•
•

demonstrate competence in receptive and expressive visual readiness for acquiring basic sign language skills
(CCO1);
demonstrate effective use of the no-voice rule as part of the total immersion experience (CCO4)
Major Topics:
I. Basic ASL Competencies
c. Descriptions of surroundings
II. Non-manual signals
III. Classifiers
IV. Size and shape specifiers
VI. Visual-gestural communication and visual memory
IX. History of the Clerc/Gallaudet story (French origins)

ASSIGNMENT:
Purpose: Students will demonstrate the importance of properly using role shift, spatial agreement, facial expression, and
fluency in storytelling and cultural knowledge.
Audience: CCBC students who are taking the American Sign Language I (ASLS 101) course.
Directions: After shadowing review of “The Gallaudet and Clerc Story” DVD, recorded assignments should be organized
with scenes of the story arranged chronologically and write a one-page summary on the main three characters of the story.
In response to a shadowing review of “The Gallaudet and Clerc Story”, students will develop a two-three minute narrative
video recording. Students will have the opportunity to see various representations by their instructors and practice in class.
In their final recorded version, students will demonstrate appropriate ASL features, components of storytelling, and cultural
knowledge. Students will also complete independent research on the three main characters of the story (Thomas Hopkins
Gallaudet, Laurent Clerc, and Alice Cogswell) and submit a one page written summary outlined below.
Students will demonstrate the following ASL features and components of storytelling in their narrative by the correct use
of:
facial expressions, appropriate ways to get a person’s attention, role shift, spatial agreement, accurate sign production, and
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maintaining eye-gaze to the correct location. Students will also demonstrate fluency in storytelling by organizing five scenes
in the story.
Through course readings and additional research, students will write a one page paper summarizing “The Gallaudet and
Clerc Story”, including at least three of the major characters. This paper will also outline factual knowledge about the
history of the first Deaf School established in America, as well as the importance of the roles of the three main characters.
VIDEO ASSIGNMENT SPECIFICATIONS:
•
•
•

Narrative should be between two to three minutes in length.
Recorded assignments should be organized with scenes of the story arranged chronologically, and should
demonstrate the importance of properly using role shift, spatial agreement, and facial expression.
Wear a solid-colored top that contrasts to your skin tone. Have a solid background that contrasts with your shirt
and have adequate lighting for recording.

WRITTEN ASSIGNMENT SPECIFICATIONS:
• Minimum one page typed in Times New Roman 12-pt font, double-spaced with 1” margins. The References page
is not included in the assigned page length.
• APA style format and documentation for parenthetical citations and a References page.
• Minimum of one academically appropriate source in addition to assigned primary source/s.
• Utilize library databases to locate appropriate sources.
GRADING:
•
•

This assignment will account for 10% of the total course grade.
See attached rubric for details about how your essay will be graded

SUBMISSION GUIDELINES:
•
•

•

[INSERT DUE DATE]
Post your paper in Blackboard under Final Assignment.
Electronic submissions must be made with the student’s ID number (900 or 901#) as the file name through
Blackboard. Student and instructor names should not appear on electronic submissions.
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ASLS 102: American Sign Language II
Figure 5 is a boxplot that depicts the median and interquartile range for ASLS 102 for each of the scored
CGA categories. In three categories the median was 4, while it was 0 in two others. Critical Analysis and
Reasoning was the area of highest performance where 86% of the scores were 4s. Performance was
lowest in Information Literacy where 100% of scores were 1s (29%) or 0s (71%). Overall in ASLS 102,
scores were most often 4s (44%) and 54% were at 3 or higher.
Recall that the median is the midpoint score above and below which 50% of assignment grades fell. The
t-bars (whiskers) represent the bottom 25% and top 25% of scores earned. If no t-bar is present at one
or both ends, scores clustered at the top or bottom of the distribution rather than tapering off. Outliers
are represented by circles or stars above or below the whisker. There were negative outliers in three
categories, with extreme negative outliers in Critical Analysis and Reasoning. There was a positive
outlier in Local and Global Diversity. See Table B 6 for the score distribution and Table 5 for the
descriptive statistics.
Figure 5. ASLS 102 Boxplots of CGA Scores by Category

Table A 4 presents a copy of the rubric for each CGA category. The rubric is followed by a copy of the
Common Graded Assignment description.
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Table A 4. ASLS 102 Rubric
General Education
Competency

Written & Oral
Communication
(Signed
Communication)

CCO6
Demonstrate ASL
syntactic structures
and key
grammatical
features;

Assignment/
Question
Demonstrate the
following ASL
features and
components of
storytelling by the
correct use of target
structures:
facial expressions,
appropriate ways to
get a person’s
attention, role shift,
classifiers, conditional
sentence structure,
spatial agreement,
accurate sign
production and
maintaining eye-gaze
to the correct
location of characters
in the story.

Students will create a
well-organized
message.

4
Exemplary:
Exceeds Expectations
Presents a unified
central idea that is
supported by use of
all listed target
structures and
displays clear and
engaging storytelling.

Uses a logical order
for the story and
presents them it in an
interesting or original
manner.

Free of errors in sign
production or usage,
but for minor errors
which do not impede
meaning.

Style reflects precise
and clear sign
vocabulary and varied
sentence patterns.

3
Accomplished:
Meets Expectations
Presents a unified central
idea that is supported by
most of the target
structures and displays
clear storytelling.

2
Developing:
Approaches
Expectations
Presents a unified
central idea that is
supported by most of
the target structures
and displays adequate
storytelling.

Uses a logical order for
Uses a logical order for the
the story.
story.

Free of errors in sign
production/usage, but for
minor errors which do not
impede meaning.

Style reflects appropriate
vocabulary and ASL
grammatical features.

Does not maintain a
unified central idea,
uses few of the target
structures and displays
unclear/confused
storytelling.

0
Missing
content/task
required for
evaluation
No signed narrative
video submitted
OR
Does not include a
central idea or
target structures.

Has lapses in
organization.

Lacks any
organization.

1
Beginning:
Falls Below
Expectations

Contains some major
grammatical or usage
errors or many minor
errors.

Contains numerous
major grammatical or
usage errors as well as
minor errors.

Style may include
imprecise sign
articulation, ineffective
role shifts, facial
expression and other
errors in ASL
grammatical features.

Style may include
imprecise sign
articulation, ineffective
role shifts, facial
expression and other
errors in ASL
grammatical features.

Style includes
errors that are
egregious, leading
to
incomprehension
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General Education
Competency

Critical Analysis &
Reasoning

CCO10
Identify main
concept, point of
view and implied
meaning in ASL
discourse;

Technological
Competence

CCO9
Utilize appropriate
technology for video
assignments

Assignment/
Question

4
Exemplary:
Exceeds Expectations

3
Accomplished:
Meets Expectations

Demonstrate fluency
in storytelling and
organizing six scenes
in the story into a
concise summary
using ASL.

Six scenes are
thoroughly developed
and presented in a
logical manner that is
easy to follow with
clear reasoning.

Five of the six scenes are
developed and presented
in a logical manner that is
easy to follow with clear
reasoning.

Students will include
the main concept and
Displays insightful, inpoint of view of the
depth reasoning and
characters in the
depth of thought.
story.
Use video equipment
to record, analyze
and edit their work
on this project.
Requirements for
video production:
• Solid contrasting
top
• Contrasting
background
• Well lit
• Edited and
recorded clearly
• Production was
well organized
and easy to view.

Displays moderate depth
in reasoning and thought.

Meets or exceeded all Meets at least four of the
requirements for
requirements for video
video production:
production.

2
Developing:
Approaches
Expectations
Four of the six scenes
are mostly developed
and presented in a
mostly logical manner
that is easy to follow.

Displays an attempt at
depth in thought.

Meets at least three of
the requirements for
video production.

1
Beginning:
Falls Below
Expectations
Three or less of the six
scenes are presented.
Scenes lack
development
and/or presented in an
order that is difficult to
follow.

0
Missing
content/task
required for
evaluation
No scenes are
presented

Displays unclear or
illogical reasoning.
No logic or reason is
present
Does not meet the
requirements for video
production.

No video was
submitted.

• Solid contrasting
top
• Contrasting
background
• Well lit
• Edited and
recorded clearly
• Production was
well organized and
easy to view.
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Information
Literacy

CCO8
Identify, find and
evaluate
appropriate
academic resources
for written and
signed course
assignments using
either APA or MLA
style guides; and

Site a minimum of
two academically
appropriate sources
in addition to
assigned primary
source/s.

Researches
information using
appropriate academic
resources.

Exceeds the number
of required sources;
sources meet the
highest standards for
credibility and
relevance.

Source information is
smoothly and
effectively
paraphrased,
summarized, or
quoted.

Sources are correctly
documented in
parenthetical citation
and on a Works Cited
page or Bibliography
as appropriate to the
style format in use.

Researches information
using mostly appropriate
academic resources.

Incorporates the required
number of sources;
sources meet minimum
standards for credibility
and relevance.

Source information is
introduced with qualifiers
and sometimes
accompanied by
comments clarifying its
relevance to thesis
development.

Source information is
sometimes paraphrased or
summarized, not
exclusively quoted.

Sources are correctly
documented in
parenthetical citation and
on a Works Cited page or
Bibliography as
appropriate to the style
format in use.

Researches information
using some appropriate
academic resources.

Incorporates the
required number of
sources; some sources
do not meet minimum
standards for credibility
and/or relevance.

Source information is
simply inserted with
qualifiers or other
attempts at source
integration; source
relevance to thesis
development is
sometimes unclear.

Attempts are made, but
sources are not
correctly documented in
parenthetical citation
and on a Works Cited
page or Bibliography as
appropriate to the style
format in use.

Accesses information
randomly, without clear
search strategies.
Resources are not up to
academic caliber.

No sources are
documented.

Incorporates fewer than
the required number of
sources; none of the
sources meet minimum
standards for credibility
and/or relevance.

Source information is
simply inserted without
qualifiers or other
attempts at source
integration, and/or
source relevance to
thesis development is
unclear.

Some source use is
undocumented either in
parenthetical citation or
Works Cited/
Bibliography citation.
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General Education
Competency

Local & Global
Diversity

CCO4
Identify
appropriate
cultural behavior
patterns of Deaf
people such as
turn taking
protocols.

Assignment/
Question
Demonstrate factual
knowledge about the
importance of
discourse structures
in ASL and Deaf
Culture.

4
Exemplary:
Exceeds Expectations
Includes thoughtful
and insightful analysis
that demonstrates an
aware-ness of most
cultural norms of
communication in
ASL.

3
Accomplished:
Meets Expectations
Includes references to
many cultural norms of
communication in ASL.
Factors and shows
moderate/acceptable
depth or development in
analyzing those norms.

2
Developing:
Approaches
Expectations
Includes reference(s) to
some cultural norms of
communication in ASL.
Factors but shows little
depth or development
in analyzing those
norms.

1
Beginning:
Falls Below
Expectations
References lack depth
and/or relevance.

0
Missing
content/task
required for
evaluation
Does not include
reference(s) to
cultural norms of
communication in
ASL.
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ASLS 102 CGA
General Education Common Graded Assignment: ASLS 102 SP 2021
“One Fine Day”
American Sign Language II is a general education course designed to assist students in the development of
critical life skills. One of the goals of this assignment is to assess student competence for each of these
objectives:
I.
II.
III.
IV.
V.

Written and Oral Communication—demonstrate ASL syntactic structures and key grammatical features
(CCO6);
Critical Analysis and Reasoning—identify main concept, point of view and implied meaning in ASL
discourse (CCO10);
Technological Competence— utilize appropriate technology for video assignments (CCO9);
Information Literacy—identify, find and evaluate appropriate academic resources for written and
signed course assignments using either APA or MLA style guides (CCO8);
Local and Global Diversity— identify appropriate cultural behavior patterns of Deaf people such as turn
taking protocols (CCO4).

In addition to the above general education objectives, this assignment assesses students’ understanding and
application of the following skills and knowledge specific to ASLSL102:
•
•

demonstrate expanded vocabulary and concepts acquired in ASL (CCO1)
produce lexicalized fingerspelling appropriately in context for rhetorical, topic comment and conditional
sentence types (CCO12)
Major Topics:
I. Classifier descriptions
II. Cultural discourse strategies
III. Linguistic structures

ASSIGNMENT: After reviewing the “One Fine Day” video clip, students will develop a five-six minute, six-scene
narrative summary video of the story.
Purpose: Students will demonstrate their comprehension of the narrative by using the following ASL
grammatical features (target structures): facial expressions, character placement, eye-gaze, spatial agreement,
classifiers, conditional sentence structure, appropriate use of agreement verbs with role shift and attention
getting strategies. In their final recorded version, students will demonstrate appropriate ASL features,
components of storytelling, and cultural knowledge.
Audience: Other ASL students and faculty
Directions:
• ASL instructors will introduce the story to students. Students will have opportunity to practice in
class and will recognize ASL vocabulary they have learned in class within the story.
• Students will have multiple opportunities to practice the story focusing on ASL Grammatical
structures covered in class.
• Students will create a 5-6 minute signed narrative summary of the story “One Fine Day”.
In the narrative students should demonstrate fluency in storytelling and engage the audience.
Students should also demonstrate culturally appropriate eye gaze features.
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•

•
•

Students will demonstrate fluency in storytelling and organizing the six scenes in the story into a
concise summary video using ASL.
Students will include the main concept and point of view of the characters in the story.
• Recorded assignments should be organized with scenes of the story arranged chronologically, and
should demonstrate the following ASL features and components of storytelling by the correct use of
target structures:
o facial expressions
o appropriate ways to get a character’s attention
o role shift
o classifier
o conditional sentence structure
o spatial agreement
o accurate sign production
o maintaining eye-gaze to the correct location of characters in the story.
Students will create a well-organized message.
Through course readings and additional research (citations), students must write a one-page paper
summarizing the importance of five linguistic parameters:
o Handshape
o palm orientation
o location, movement
o facial expressions (non-manual markers).
• Students will identify how the parameters impact meaning and coherence in the story.
Students will also identify how classifiers, prosody, and eye gaze impact the message.
• Students will have the opportunity to see various representations by their instructors and practice in
class. Students will complete several homework assignments with related content (discourse style,
linguistic structures) that will be applied to this final project.

VIDEO ASSIGNMENT SPECIFICATIONS:
•
•
•
•
•
•

Use video equipment to record, analyze and edit their work on this project. Follow all standards
required in production and submission of the project.
Use online video sharing technology.
Wear a solid-colored top that contrasts to your skin tone. Have a solid background that contrasts
with your shirt and have adequate lighting for your recording.
Set up webcam slightly above the signer’s eye level. Be sure the frame is wide enough to include all
of the signing space.
Sign your CCBC student ID number; do not spell your name.
Narrative should be between five to six minutes in length.

ASSIGNMENT SPECIFICATIONS:
•
•
•
•

Minimum one page typed in Times New Roman 12-pt font, double-spaced with 1” margins. The Works
Cited page is not included in the assigned page length.
MLA style format and documentation for parenthetical citations and a Works Cited/References page.
Minimum of two academically appropriate sources in addition to assigned primary source/s.
Utilize library databases to locate appropriate sources.
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GRADING:
•
•

This assignment will account for 10% of the total course grade.
See attached rubric for details about how your essay will be graded

SUBMISSION GUIDELINES:
•
•
•

[INSERT DUE DATE]
[INSERT COURSE SPECIFIC SUBMISSION DETAILS] Will students be directed to submit to a specific
Assignment in Bb or folder in OneDrive?
Electronic submissions must be made with the student’s ID number (900 or 901#) as the file name
through Blackboard. Student and instructor names should not appear on electronic submissions.
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CMNS 101: Fundamentals of Communication
Figure 6 is a boxplot that depicts the median and interquartile range for CMNS 101 for each of the
scored CGA categories. Across categories, most of the medians were 2s. Based on the rate of 4s,
performance was highest in Written and Oral Communication (16%). Local and Global Diversity was the
area of greatest struggle with 83% of scores at 2 or lower and 26% at zero. Overall in CMNS 101, scores
were most often 2s (28%) and 32% were at 3 or higher.
Recall that the median is the midpoint score above and below which 50% of assignment grades fell. The
t-bars (whiskers) represent the bottom 25% and top 25% of scores earned. If no t-bar is present at one
or both ends, scores clustered at the top or bottom of the distribution rather than tapering off. See
Table B 7 for the score distribution and Table 5 for the descriptive statistics.
Figure 6. CMNS 101 Boxplots of CGA Scores by Category

Table A 5 presents a copy of the rubric for each CGA category. The rubric is followed by a copy of the
Common Graded Assignment description.
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Table A 5. CMNS 101 Rubric
General Education
Competency

Assignment/
Question
Part 1: Outline

Written & Oral
Communication

CCO 2:
demonstrate
effective verbal and
nonverbal
techniques in a
variety of settings

4
Exemplary:
Exceeds Expectations
Presents a public
speaking outline.
(Uses appropriate
Roman numerals,
Capital letters, Arabic
numbers, lower case
letters.)
One organizational
pattern (either the
Problem/Solution or
Monroe’s Motivational
Sequence) is used that
reflects persuasive
speaking style.

The introduction of
the outline has each
element in the
correct order with
the attention
getter/grabber first,
the credibility
statement second,
the thesis/
proposition third,
and the preview last.
Each element is
distinct and correctly

3
Accomplished:
Meets Expectations
Presents a public speaking
outline.
(Uses appropriate Roman
numeral, Capital letters,
Arabic numbers, lower
case letters.)
One organization pattern
is used (either the
Problem/Solution or
Monroe’s Motivational
Sequence) that reflects
persuasive speaking style.

The introduction has
each element in the
correct order with the
attention getter/grabber
first, the credibility
statement second, the
thesis/proposition third,
and the preview last.
However, there is not a
distinction between the
thesis/proposition and
the preview or between
the attention
getter/grabber and the
preview.

2
Developing:
Approaches
Expectations
Presents a public
speaking outline,
without sufficient
detail.
(Uses appropriate
Roman numerals,
Capital letters, Arabic
numbers, lower case
letters)

1
Beginning:
Falls Below
Expectations
Organization mirrors
an outline but does
not reflect
Proper use of chosen
organization patterns
(e.g. Problem/Solution
or similar)

0
Missing
content/task
required for
evaluation
Submits an essay
or other textbased summary
instead of an
outline.

Does not use one
organizational pattern
that reflects
Does not use either the persuasive speaking
Problem/Solution
style.
or Monroe’s
Motivational Sequence The elements in the
organizational pattern. introduction are
The introduction of
the outline has each
element in the
correct order with
the attention
getter/grabber first
and the preview last.
However, either the
statement of
credibility or
thesis/proposition is
missing.

present, but not in the
correct order
OR
more than one of the
elements of the
introduction are
missing or incorrectly
applied in the
introduction.

Page 52 of 170

GREAT Project – Spring 2021

General Education
Competency

Assignment/
Question

4
Exemplary:
Exceeds Expectations
represents said
concept.
Each element in the
conclusion is a correct
representation of the
concepts or elements
of the conclusion and
in the correct order
(restating the
proposition, providing
an appeal/challenge,
and thanking the
audience).

3
Accomplished:
Meets Expectations

The concepts/elements
of the conclusion
(restating the
proposition, providing an
appeal/challenge, and
thanking the audience)
are presented, but not in
the correct order.

2
Developing:
Approaches
Expectations
The conclusion does
not correctly apply
the required
concepts/ elements
(restating the
proposition,
providing an
appeal/challenge,
and thanking the
audience) or is
missing one of the
elements of the
conclusion.

0
Missing
content/task
required for
evaluation

1
Beginning:
Falls Below
Expectations

None of the
concepts/elements of
the conclusion are
included.
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Part 1: Outline
Critical Analysis &
Reasoning

CCO 3:
apply skills in
audience analysis
within a range of
communication
settings

The thesis/proposition
is a declarative claim
that is clearly stated in
the introduction and
reinforced throughout
the speech.

The thesis/proposition is a The
declarative claim written
thesis/proposition is
in first person.
vaguely suggested in
the speech.

Two-three main points are Main points are not
parallel although has
Two-three main points made. Main points are
two-three main
parallel.
are made clearly and
points.
specifically.
At least two
At least two supporting
At least two supporting
supporting points
points per main point. points per main point.
given.
Supporting points
reflect all persuasive
appeals (ethos, pathos,
and logos) present.

Supporting points reflect
at least two persuasive
appeals (ethos, pathos,
and logos) present.

The thesis/proposition
is not clearly stated in
the speech and the
outline is more
informative than
persuasive.

Outline and/or
Audience Analysis
are not submitted.

Main points are not
parallel; fewer than
two main points in the
body.

Supporting points
reflect at least one
persuasive appeal.

Supporting points are
not logical or relevant
and no persuasive
appeal is used.

Two logical fallacies
present.

Multiple logical
fallacies present.

Audience Analysis &
Reflection Form
illustrates how speaker
will integrate this
information into
presentation with at
least 2 stated but not
specific examples for
how they will adapt
information in the
speech for different
audiences.

Audience Analysis &
Reflection Form
illustrates how
speaker will integrate
this information into
presentation with at
least 1 clearly
explained example for
how they will adapt
information in the
speech for different

No logical fallacies present
No logical fallacies
present
Part 3:
Audience
Analysis

Audience Analysis &
Reflection Form
clearly illustrates how
speaker will integrate
this information into
presentation with at
least 3 clearly
explained examples
for how they will
adapt information in
the speech for
different audiences.

Audience Analysis &
Reflection Form illustrates
how speaker will integrate
this information into
presentation with at least
2 clearly explained
examples for how they will
adapt information in the
speech for different
audiences.
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General Education
Competency

Assignment/
Question

4
Exemplary:
Exceeds Expectations

3
Accomplished:
Meets Expectations

2
Developing:
Approaches
Expectations

1
Beginning:
Falls Below
Expectations

0
Missing
content/task
required for
evaluation

audiences.
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General Education
Competency

Technological
Competence

CCO10:
employ appropriate
technology in the
design and delivery of
messages in various
formats.

Assignment/
Question
Part 2: Slide
presentation

4
Exemplary:
Exceeds Expectations
Slides follow a logical
sequence of ideas.

Slides are well
designed with
balance combination
of text and images
that illustrate the
main points of the
speech content:
slides are free of
errors, fonts are clear
to understand,
graphics are easy to
view and understand.
Required number of
slides are used (5-7),
with the first slide as
a cover and the last
as a bibliography.

3
Accomplished:
Meets Expectations

2
Developing:
Approaches
Expectations

1
Beginning:
Falls Below
Expectations

A few slides do not
follow logical sequence
of ideas, but it is still
easy to follow the
presentation.

Some slides do not
correlate with the
main points of the
speech content. A
few slides do not
follow logical
sequence of ideas,
and at times it can be
difficult to follow the
presentation.

Slides are not
presented in a logical
order making it
difficult to follow.

Slides are balanced
combination of text and
images that illustrate the
main points of the
speech content:
slides are mostly free of
errors, fonts are clear to
understand, graphics are
appropriate to the
content.

Slides are balanced
combination of text
and images that are
mostly accurate:
slides have a number
of errors,
fonts are clear to
understand,
graphics are
appropriate to the
content.

Content in Slide
presentation is
inaccurate and/or
questionable. No
images (pictures or
graphs) used.
The slides are crowded
with either too many
images and/or text.
The slides distract the
audience from the
speech and the
speaker.

Number of slides is 3
slides more or fewer
than required, than
maximum required
slides.

Number of slides is 3+
slides more or fewer
than required, than
maximum required
slides.

Number of slides is
either 1-2 slides more or
fewer than required.

0
Missing
content/task
required for
evaluation
Slide presentation
not submitted
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General Education
Competency

Assignment/
Question

Information Literacy

Part 1: Outline
& Bibliography

CCO5:
demonstrate critical
thinking in
researching,
organizing, and
presenting
information

4
Exemplary:
Exceeds Expectations

3
Accomplished:
Meets Expectations

2
Developing:
Approaches
Expectations

1
Beginning:
Falls Below
Expectations

All information used
is properly cited using
MLA 8/APA 7 style intext (parenthetical)
references and
Bibliography.

All information used is
properly cited using MLA
8/APA 7 style in-text
(parenthetical)
references and
Bibliography.

Most information
used is properly cited
using MLA 8/APA7
style in-text
(parenthetical)
references and
Bibliography.

There is a clear
attempt at proper
citation using MLA
8/APA 7 in-text
(parenthetical) and
bibliography, although
errors exist.

More than four (4)
appropriate
resources are
presented in the
Bibliography.

3-4 appropriate sources
are presented in the
Bibliography.

2-3 appropriate
sources are
presented in the
bibliography.

Only 1 appropriate
resource is used in the
Bibliography.

At least two (2) are from
the CCBC Library
resources.

At least one (1) is
from the CCBC
Library resources.

At least two (2) are
from the CCBC
Library resources.

0
Missing
content/task
required for
evaluation
No attempt is
made at in text
(parenthetical
references.)

No resources are
used in the
Bibliography.
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General Education
Competency

Local & Global
Diversity

CCO11:
analyze the
variables that
influence
communication,
including culture,
gender, nonverbal
settings, and
symbols;

Assignment/
Question
Part 1: Outline
& Bibliography

Part 3:
Audience
Analysis Form
& Reflection

4
Exemplary:
Exceeds Expectations

3
Accomplished:
Meets Expectations

Student addresses and
effectively integrates
both of the following:

Student addresses all or
nearly all of the following,
but lacks full and effective
integration of both
categories:

Consciousness of
concepts related to
diversity based on
audience analysis as
reflected in the chosen
topic.

Consciousness of concepts
related to diversity based
on audience analysis as
reflected in the chosen
topic.

Audience analysis
created and structured
to gain diverse
perspectives.

Audience analysis created
and structured to gain
diverse perspectives.

0
Missing
content/task
required for
evaluation
Student addresses one Student presents little
Student presents no
category
evidence of the
evidence of this
OR
following categories and portion of the
does not successfully
does not integrate them assignment.
integrate them into the into the assignment:
assignment:
2
Developing:
Approaches
Expectations

1
Beginning:
Falls Below
Expectations

Consciousness of
concepts related to
diversity based on
audience analysis as
reflected in the chosen
topic.

Consciousness of
concepts related to
diversity based on
audience analysis as
reflected in the chosen
topic.

Audience analysis
created and structured
to gain diverse
perspectives.

Audience analysis
created and structured
to gain diverse
perspectives.
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CMNS 101 CGA
General Education Common Graded Assignment CMNS 101 Sp2021
Persuasive Speech Portfolio
Fundamentals of Communication is a general education course designed to assist students in the development
of critical life skills. One of the goals of this assignment is to assess student competence for each of these
objectives:
I.
Written and Oral Communication— demonstrate effective verbal and nonverbal techniques in a variety
of settings (CCO2);
II.
Critical Analysis and Reasoning— apply skills in audience analysis within a range of communication
settings (CCO3);
III.
Technological Competence— employ appropriate technology in the design and delivery of messages in
various formats (CCO10);
IV.
Information Literacy— demonstrate critical thinking in researching, organizing, and presenting
information (CCO5)
V.
Local and Global Diversity— analyze the variables that influence communication, including culture,
gender, nonverbal settings, and symbols (CCO11);
In addition to the above general education objectives, this assignment assesses students’ understanding and
application of the following skills and knowledge specific to the Fundamentals of Communication and lessons on
Public Speaking and Persuasive Speeches.
Major Topics:
V. Public Communication
VII. Technology in Communication
ASSIGNMENT:
Students are required to create a persuasive speech delivery outline, slide presentation, and audience analysis
form and reflection. These items, which will be compiled as a portfolio, are an assessment of the skills and
abilities that students acquire from the required course text and the lectures.
Purpose:
To demonstrate the knowledge students have acquired after reading the chapters and listening to the lectures
on public speaking and persuasive speaking.
Audience:
CMNS 101 classmates and instructor
Directions:
Students will create a speech outline and bibliography, slide presentation, audience analysis survey and
reflection based on the detailed instructions attached. See Instruction Document attached.
ASSIGNMENT SPECIFICATIONS:
• MLA 8 or APA7 style format and documentation for parenthetical citations and a Works Cited or
References page.
• Minimum of four (4) academically appropriate sources in addition to assigned source/s.
• Utilize library resources to locate appropriate materials.
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GRADING:
• This assignment will account for at least 10% of the total course grade.
• See attached rubric for details about how your essay will be graded
SUBMISSION GUIDELINES:
• Due date: The final/complete portfolio should be due in the last 1/3rd of the semester.
• This portfolio will be submitted via specified drop boxes on Blackboard with the student’s ID number
(900 or 901#) as the file name. (For example 900999999 – Persuasive Speech Outline, etc.) Student and
instructor names should NOT appear on electronic submissions.
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ENGLISH LITERATURE
Figure 7 is a boxplot that depicts the median and interquartile range for the English Literature courses
for each of the scored CGA categories. Across categories, most of the medians were 2s. Based on the
rate of 3s and 4s, performance was highest in Information Literacy (35%). However, Local and Global
Diversity had a lower rate of scores below 2 (12% versus 42% for Information Literacy). Technological
Competence was the area of greatest struggle with a median of 1, 93% of scores at 2 or lower, and 31%
at zero. Overall in English Literature, scores were most often 2s (38%) and 25% were at 3 or higher.
Recall that the median is the midpoint score above and below which 50% of assignment grades fell. The
t-bars (whiskers) represent the bottom 25% and top 25% of scores earned. If no t-bar is present at one
or both ends, scores clustered at the top or bottom of the distribution rather than tapering off. In
boxplots, outliers are represented by circles above or below the whisker. Critical Analysis and Reasoning
had positive outliers at 4, while Local and Global Diversity had a negative outlier at 0. See Table B 8 for
the score distribution and Table 5 for the descriptive statistics.
Figure 7. ENGLIT Boxplots of CGA Scores by Category

Table A 6 presents a copy of the rubric for each CGA category. The rubric is followed by a copy of the
Common Graded Assignment description.
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Table A 6. ENGLIT Rubric
General Education
Competency

Written & Oral
Communication

write a wellinformed literary
analysis using
appropriate
terminology and
textual support.

Assignment/
Question
Your essay should
include a thesis
supported by
specific details
examples from the
literary work/s and
informed by
scholarly research.

4
Exemplary:
Exceeds Expectations

3
Accomplished:
Meets Expectations

Presents a unified
central idea and uses
a logical order for
paragraphs, and
presents them in an
interesting or original
manner.

Presents a unified
central idea and uses a
logical order for
paragraphs.

2
Developing:
Approaches
Expectations
Presents a unified
central idea a logical
order for paragraphs.

0
Missing
content/task
required for
evaluation

1
Beginning:
Falls Below
Expectations
Does not maintain a
unified central idea
and/or has lapses in
organization.

Presents no
unified
central idea
and/or no
identifiable
organization

and
and/or
Free of errors in
usage/mechanics.

and

Style reflects precise
and vivid vocabulary
and varied sentence
patterns.

and/or

Free of errors in
Contains some major
usage/mechanics, but
grammatical or usage
for minor errors which
errors or many minor
do not impede meaning.
errors.

and

and/or

Contains numerous
major grammatical or
usage errors as well as
minor errors.

Contains
numerous
major
grammatical
errors

and

Style reflects
appropriate
vocabulary and varied
sentence patterns.

Style may include
imprecise diction,
ineffective transitions,
and unvaried sentence
patterns.

Style may include
imprecise diction,
ineffective transitions,
and unvaried sentence
patterns.
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General Education
Competency

Critical Analysis &
Reasoning

Assignment/
Question
Develop a
researched literary
analysis of one or
more course
readings.

analyze recurring
themes reflected in
literary works;
engage in critical
discussion of
questions and
problems related to
the texts.
Technological
Competence

utilize necessary
technology to
present stylistically
correct
presentations;
navigate scholarly
databases, evaluate
available sources,
and identify
appropriate
material.

4
Exemplary:
Exceeds Expectations
Ideas are thoroughly
developed and
supported by
exceptional evidence

and
display unusual depth
of thought/ insight.

The inserted object
should be relevant
to the content of the
essay and should be
placed thoughtfully
within the essay.

Use appropriate
style format for
essay, including
font and margin
size, as well as
header and page
number location.

The inserted object is
especially suited/
related to the essay
thesis or other
content and the
object placement is
smoothly integrated
without any visual
awkwardness.

Document format
follows style
guidelines perfectly.

2
Developing:
Approaches
Expectations

3
Accomplished:
Meets Expectations

Ideas are developed and Ideas are mostly
supported by relevant,
developed and
adequate evidence
supported by minimal
evidence

and/or

and

display moderate
depth in reasoning and
thought.

display an attempt at
depth in thought.

The inserted object
clearly relates to the
essay thesis or other
content and the object
placement is smoothly
integrated without any
visual awkwardness.

The inserted object has
marginal connection to
the essay thesis or other
content or the object
placement lacks smooth
integration in the essay.

Document format
follows style guidelines
with only one minor
alteration.

Document format
follows style
guidelines with only
minor departures.

1
Beginning:
Falls Below
Expectations
Ideas lack development
and/or do not include
adequate evidence

0
Missing
content/task
required for
evaluation
Ideas lack
development
and adequate
evidence

and

and/or

display unclear
or illogical
reasoning

display unclear or
illogical reasoning.

The inserted object
has little connection to
the essay and the
object is haphazardly
tacked on to the end
of the essay with no
attempt to integrate
the object.

Document fails to
follow style guidelines,
or does so with major
departures.

No inserted
object

and

Major
departures
from assigned
style
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General Education
Competency

Information
Literacy

incorporate
appropriate
academic sources
into essays by
summarizing,
quoting, and
paraphrasing
ethically and
correctly; and cite
sources according
to the assigned
formatting and
style guide

Assignment/
Question
Minimum of three
academically
appropriate
secondary sources
in addition to any
assigned primary
source/s.

Academic integrity
demonstrated
through source
integration and
documentation.

0
Missing
content/task
required for
evaluation

4
Exemplary:
Exceeds Expectations

3
Accomplished:
Meets Expectations

2
Developing:
Approaches
Expectations

1
Beginning:
Falls Below
Expectations

Exceeds the number
of required sources;
sources meet the
highest standards for
credibility and
relevance.

Incorporates the
required number of
sources; sources meet
minimum standards for
credibility and
relevance.

Incorporates the
required number of
sources; some sources
do not meet minimum
standards for credibility
and/or relevance.

Incorporates less than
the required number of
sources; none of the
sources meet minimum
standards for credibility
and/or relevance.

and

and

No evidence
of secondary
source use

and

Source information is
smoothly and
effectively
paraphrased,
summarized, or
quoted.

Source information is
Source information is
sometimes paraphrased simply inserted without
or summarized, not
introduction.
exclusively quoted, and
uses appropriate
qualifiers/ introduction.

and

and

Sources are
correctly
documented in
parenthetical
citation and on a
Works Cited page.

Sources are correctly
documented in
parenthetical citation
and on a Works Cited
page.

Some source use is
undocumented either
in parenthetical
citation or Works Cited
citation

No effort is
made to cite
primary
source

Attempts are made, but
sources are not
correctly documented in
parenthetical citation
and on a Works Cited
page.
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General Education
Competency

Assignment/
Question
See essay options.

Local & Global
Diversity

identify the
cultural, historical,
and literary
influences on
works studied;
assess the ways in
which the selected
literature reflects
and also
contributes to its
particular
historical moment
and cultural
context; analyze
the ways in which
issues of race,
gender, and class
shape works of
literature.

4
Exemplary:
Exceeds Expectations
Includes thoughtful
and insightful
analysis that
demonstrates an
aware-ness of
social/historical/
political factors.

3
Accomplished:
Meets Expectations
Includes references to
social/historical/political
factors and shows
moderate/acceptable
depth or development
in analyzing those
factors.

2
Developing:
Approaches
Expectations
Includes reference(s)
to social/historical/
political factors but
shows little depth or
development in
analyzing those
factors.

0
Missing
content/task
required for
evaluation

1
Beginning:
Falls Below
Expectations
Includes reference(s) to
social/historical/political
factors, but reference(s)
lack depth and/or
relevance.

Includes no
reference(s)
to
social/historic
al/political
factors.
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ENGLIT CGA
General Education Common Graded Assignment: [INSERT Literature course name and year]
Researched Literary Analysis
[INSERT Literature course name] is a general education course designed to assist students in the development
of critical life skills. One of the goals of this assignment is to assess student competence for each of these
objectives:
I.
II.
III.
IV.

V.

Written and Oral Communication— write a well-informed literary analysis using appropriate
terminology and textual support.
Critical Analysis and Reasoning— analyze recurring themes reflected in literary works; engage in critical
discussion of questions and problems related to the texts.
Technological Competence— utilize necessary technology to present stylistically correct presentations;
navigate scholarly databases, evaluate available sources, and identify appropriate material.
Information Literacy—incorporate appropriate academic sources into essays by summarizing, quoting,
and paraphrasing ethically and correctly; and cite sources according to the assigned formatting and style
guide,
Local and Global Diversity— identify the cultural, historical, and literary influences on works studied;
assess the ways in which the selected literature reflects and also contributes to its particular historical
moment and cultural context; analyze the ways in which issues of race, gender, and class shape works of
literature.

Purpose:
The purpose of this paper is to analyze one or more literary works within the context of the
course subject matter, and to situate the analysis within a larger scholarly discussion through the use of
secondary sources.
Assignment: In this assignment, please write a well-informed literary analysis appropriate to the course
issues, using appropriate terminology and textual support and incorporating literary criticism into your own
textual analysis. In doing so, access and apply relevant literary criticism found in literary journals or other
appropriate scholarly sources.
An analysis involves first breaking down the information presented in a work into individual pieces and then
examining the pieces to better understand the whole. As you analyze, look for similarities, differences,
underlying meanings or themes. Then reassemble the parts into a whole coherent essay based on your own
conclusions drawn from your analysis.
Remember, too, that the goal of the research is to understand the larger scholarly discussion of the text/s about
which you write so that you may situate your interpretation and analysis within that literary discussion. This
may include the historical, cultural and political conditions of the author and text, as well as the available literary
criticism.
Finally, the essay should contain one inserted object, an image, graph, or sound file, for example. The inserted
object should be relevant to the content of the essay and should be placed thoughtfully within the essay.
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Directions:
Choose one of the following essay options in order to develop a researched literary analysis of
one or more course readings. Your essay should include a thesis supported by specific detailed examples from
the literary work/s and informed by scholarly research.
Options:
1. Analyze a specific character, passage, symbol, or theme in order to develop a thesis about the
significance of that specific character, passage, symbol, or theme within the literary text as a whole. In
doing so, consider relevant social/cultural/historical/political factors.
2. Analyze the ways in which issues of race, gender, and/or class shape the selected work/s of literature.
3. Analyze the ways in which the selected literature reflects and also contributes to its particular historical
moment and cultural context.
4. Analyze the poetry or shorter works from a specific poet, period, or culture in terms of the broader
context of the works and the factors that influenced their creation.
Audience:
Since your audience will be other members of the class, you will not have to extensively
summarize the work. However, you will be required to cite specific examples from the text in addition to
outside resources in order to support the interpretation and analysis in the essay.
Essay Specifications:
• Minimum 4-6 pages typed in Times New Roman 12-pt font, double-spaced with 1” margins. The Works
Cited page is not included in the assigned page length.
• MLA style format and documentation, including a correctly formatted Works Cited page and
parenthetical citations.
• Minimum of 3 scholarly peer-reviewed literary sources, in addition to the assigned text/s.
• Include an inserted object—an image, graph, or sound file, for example
Grading:
• This assignment will account for 20% of the total course grade.
• See attached rubric for details about how your essay will be graded
Submission Guidelines:
• See the course schedule for due dates
• Bring to class a hardcopy of the paper.
• Submit the paper through Blackboard before class on the day it is due. The paper is late until submitted
through Blackboard. In the copy submitted through Blackboard,
▪ replace your name with your CCBC student ID number;
▪ remove the instructor’s name from the heading;
▪ Save and rename the file with your CCBC student ID number.
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FAPA 101: Introduction to Fine and Performing Arts
Figure 8 is a boxplot that depicts the median and interquartile range for FAPA 101 for each of the scored
CGA categories. Across categories, four of the medians were 3 and one was at 2. Based on the rate of 4s,
performance was highest in Local and Global Diversity (28%). However, based on the rate of 3s and 4s,
students did better in Written and Oral Communication (63% versus 54% for Local and Global Diversity).
Information Literacy was the area of greatest struggle with a median of 2 and 69% of scores at 2 or
lower. Overall in FAPA 101, scores were most often 3s (29%) and 51% were at 3 or higher.
Recall that the median is the midpoint score above and below which 50% of assignment grades fell. The
t-bars (whiskers) represent the bottom 25% and top 25% of scores earned. If no t-bar is present at one
or both ends, scores clustered at the top or bottom of the distribution rather than tapering off. In
boxplots, outliers are represented by circles above or below the whisker. Written and Oral
Communication and Personal and Professional Ethics had negative outliers. See Table B 9 for the score
distribution and Table 5 for the descriptive statistics.
Figure 8. FAPA 101 Boxplots of CGA Scores by Category

Table A 7 presents a copy of the rubric for each CGA category. The rubric is followed by a copy of the
Common Graded Assignment description.
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Table A 7. FAPA 101 Rubric
General Education
Competency

Written and Oral
Communication

CCO1
demonstrate
knowledge of the
key vocabulary of
each discipline

CCO4
demonstrate,
through written
and oral
evaluation of
artistic
performances and
exhibitions, an
understanding and
appreciation for
the connections
within the fine and
performing arts

Related
Assignment
Requirement
“Write a 750-word
critique describing
the style of each
painting, and then
comparing the two
paintings.”

4
Exemplary
Exceeds Expectations

3
Accomplished
Meets Expectations

Presents a unified
central idea supported
by exceptional evidence
and displays unusual
insight.

Presents a unified
central idea supported
by relevant evidence.

Uses a logical order for
paragraphs and presents
them in an interesting or
original manner.

Free of errors in
usage/mechanics, but
for minor errors which
do not impede meaning.

Style reflects precise and
vivid vocabulary and
varied sentence
patterns.

Uses a logical order for
paragraphs.

Free of errors in
usage/mechanics, but
for minor errors which
do not impede meaning.

Style reflects
appropriate vocabulary
and varied sentence
patterns.

2
Developing
Approaches
Expectations

1
Beginning
Falls Below Expectations

Presents a unified
central idea supported
by adequate evidence.

Does not maintain a
unified central idea and
does not include
adequate evidence.

Uses a logical order for
paragraphs.

Has lapses in
organization.

Contains some major
grammatical or usage
errors or many minor
errors.

Contains numerous major
grammatical or usage
errors as well as minor
errors.

Style may include
imprecise diction,
ineffective transitions,
and unvaried sentence
patterns.

Style may include
imprecise diction,
ineffective transitions,
and unvaried sentence
patterns.

0
Missing
content/task
required for
evaluation
Paper does not
attempt to critique
and/or compare
the two paintings.
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General Education
Competency

Critical Analysis
and Reasoning

CCO3
demonstrate an
ability to interpret
expressions and
themes by
exploring and
comparing the
basic elements,
principles,
processes,
materials, and
inherent qualities
of the fine and
performing arts

Related
Assignment
Requirement
Identifies topics in
assignment
instructions,
including subject,
composition, and
stylistic elements.

“Discuss
differences in
composition as
well as stylistic
elements and
mood or feeling.”

4
Exemplary
Exceeds Expectations

3
Accomplished
Meets Expectations

2
Developing
Approaches
Expectations

1
Beginning
Falls Below Expectations

Painting elements are
correctly identified, and
analyzed with
thoroughly detailed
development.

Painting elements are
correctly identified, and
analyzed with
acceptable
development.

Not all painting
elements are correctly
identified, and analyzed
with acceptable
development.

Painting elements are
incorrectly identified
and/or identified with no
development.

AND

AND

OR

All elements of each
painting are compared
with thoroughly detailed
development.

All elements of each
painting are compared
with acceptable
development.

Not all elements of
each painting are
compared with
acceptable
development.

0
Missing
content/task
required for
evaluation
No painting
elements are
identified.

AND/OR

Few elements are
compared; and
comparisons lack
development.
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General Education
Competency

Information
Literacy

CCO5
find, evaluate, use,
and cite
appropriate
academic sources
for researching the
fine and
performing arts

Related
Assignment
Requirement
“Minimum of two
academically
appropriate
secondary sources
in addition to any
assigned primary
source/s.”

Academic integrity
demonstrated
through source
integration and
documentation.

4
Exemplary
Exceeds Expectations

3
Accomplished
Meets Expectations

2
Developing
Approaches
Expectations

1
Beginning
Falls Below Expectations

Exceeds the number of
required sources;
sources meet the
highest standards for
credibility and
relevance.

Incorporates the
required number of
sources; sources meet
minimum standards for
credibility and
relevance.

Incorporates the
required number of
sources; some sources
do not meet minimum
standards for credibility
and/or relevance.

Incorporates less than the
required number of
sources; none of the
sources meet minimum
standards for credibility
and/or relevance.

Sources are correctly
documented in
parenthetical citation
and on a Works Cited
page as appropriate to
the style format in use.

Sources are correctly
documented in
parenthetical citation
and on a Works Cited
page as appropriate to
the style format in use.

Attempts are made,
but sources are not
correctly documented
in parenthetical
citation and on a Works
Cited page as
appropriate to the style
format in use.

Some source use is
undocumented either in
parenthetical citation or
Works Cited citation.

0
Missing
content/task
required for
evaluation
No sources are
cited.
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General Education
Competency

Local and Global
Diversity

CCO9
compare and
contrast selective
periods, cultures,
and genres in the
history of the fine
and performing
arts

CCO10
explain of how
social and
historical
influences shape
artistic expression

Related
Assignment
Requirement
“Consider the
social and political
contexts of the
time and
environment in
which the artists
were working and
living, as well as
the social, political,
and economic
contexts of the
individual artists’
lives.”
“Also discuss
differences in
historical contexts;
for example, what
might the paintings
tell you about the
roles and status of
women during the
times when these
artists were
working?”

4
Exemplary
Exceeds Expectations

3
Accomplished
Meets Expectations

Makes critical
observations of art and
artists with
consideration in all areas
of gender, time period,
and cultural influences.

Makes critical
observations of art and
artists with
consideration in all areas
of gender, time period,
and cultural influences.

AND

AND

2
Developing
Approaches
Expectations
Makes only some
critical observations

1
Beginning
Falls Below Expectations

Observations lack depth
and/or relevance, and/or
contain cultural biases.

0
Missing
content/task
required for
evaluation
Paper does not
address the social,
political, or
historical contexts
of the times when
the artists were
working.

AND/OR
AND/OR
Provides detailed
development or insight
in analyzing those
factors.

Provides
moderate/acceptable
depth or development in
analyzing those factors.

AND

AND/OR

Draws appropriate
comparisons and
connections.

Draws appropriate
comparisons and
connections.

Fails to provide
moderate detail or
development.

Employs simplifying
stereotypes and
ethnocentric standards
when analyzing and
comparing works of art.

AND/OR

Makes only general
comparisons and/or
connections.
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General Education
Competency

Related
Assignment
Requirement

Personal and
Professional Ethics

Personal
Reaction—Discuss
whether you
prefer one painting
over the other, and
why. Include your
thoughts on how
the physical ideal
for women is or is
not reflected in the
paintings, and
whether or not you
think this is
important.

CCO8
reflect upon and
record the
personal meaning
and impact of a
work of art in terms
of its subject, form,
and content
CCO11
interpret how an
individual culture
at a given time
expressed its
beliefs, values,
ideas, and
aesthetics through
the fine and
performing arts

4
Exemplary
Exceeds Expectations

3
Accomplished
Meets Expectations

2
Developing
Approaches
Expectations

1
Beginning
Falls Below Expectations

Makes critical
observations on the
mood and tone of the
paintings and on the
feelings they create.

Makes critical
observations on the
mood and tone of the
paintings and on the
feelings they create.

Makes critical
observations on the
mood or the tone of
the paintings and the
feelings they create.

Observations lack depth
and/or relevance.

AND

AND

AND

Observations and/or
comparisons contain
cultural biases.

Applies insightful crosscultural observations
and comparisons when
modifying personal
viewpoints and
perceptions of works of
art.

Applies cross-cultural
observations and
comparisons when
modifying personal
viewpoints and
perceptions of works of
art

Applies cross-cultural
observations or
comparisons when
modifying personal
viewpoints and
perceptions of works of
art.

0
Missing
content/task
required for
evaluation
Paper does not
include a personal
reflection.

AND/OR
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FAPA 101 CGA
General Education Common Graded Assignment: FAPA 101: Introduction to Fine and Performing Arts
CRITIQUE and COMPARISON: Two Portraits
FAPA 101: Introduction to Fine and Performing Arts is a general education course designed to assist students in the
development of critical life skills. One of the goals of this assignment is to assess student competence for each of these
objectives:
I.
Written and Oral Communication— demonstrate knowledge of the key vocabulary of each discipline (CCO 1);
demonstrate, through written and oral evaluation of artistic performances and exhibitions, an understanding and
appreciation for the connections within the fine and performing arts (CCO 4);
II.
Critical Analysis and Reasoning— demonstrate an ability to interpret expressions and themes by exploring and
comparing the basic elements, principles, processes, materials, and inherent qualities of the fine and performing
arts (CCO 3);
III.
Information Literacy— find, evaluate, use, and cite appropriate academic sources for researching the fine and
performing arts (CCO 5);
IV.
Local and Global Diversity— compare and contrast selective periods, cultures, and genres in the history of the
fine and performing arts (CCO 9) and explain of how social and historical influences shape artistic expression (CCO
10).
V.
Personal and Professional Ethics— reflect upon and record the personal meaning and impact of a work of art in terms
of its subject, form, and content (CCO 8); interpret how an individual culture at a given time expressed its beliefs,
values, ideas, and aesthetics through the fine and performing arts (CCO 11).
In addition to the above general education objectives, this assignment assesses students’ understanding and application of
the following skills and knowledge specific to FAPA 101:
•
•

compare and contrast the elements that are basic to each art form (CCO2)
utilize contemporary technology to listen to and view arts examples (i.e., mp3 file, electronic portfolio) (CCO6)

ASSIGNMENT: CRITIQUE and COMPARISON: Two Portraits

Picture 1

Picture 2

Self-Portrait with Monkey 1938
Oil on Masonite
Frida Kahlo, Mexican
1907-1954

Self-Portrait 1630
Oil on Canvas
Judith Leyster, Dutch
1609-1660
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Introduction: Three hundred years separate the two self-portraits above. You may be familiar with the paintings of Frida
Kahlo, whose popularity has soared in recent times, fifty years after her death; you may have seen reproductions of her
most familiar works (the “unibrow!”) and learned her life story, possibly from Julie Taymor’s award-winning 2002
biographical film, Frida. Chances are you are not familiar with the second self-portrait, a much more obscure artist from the
Golden Age of Painting in the Netherlands in the mid-17th century, when female artists’ attaining any sort of critical
recognition, let alone fame, was extremely rare.
Purpose: This assignment reflects the integration and assessment of several learning outcomes and overall course
objectives of FAPA 101. The assignment asks students to study, research, and critique works of art from different time
periods and styles, utilizing the vocabulary specific to the artistic discipline, and situating that critique within a context of
history and social perspectives.
Audience: Your instructor and classmates.
Directions: Write a 750-word critique describing the style of each painting, and then comparing the two paintings. A quick
glance shows you that the two paintings are vastly different. When you study them closely, you will be able to do an
analysis whereby you discuss the artistic style of each, and then discuss how they differ. Finally, you will complete your
critique with a personal reaction to the paintings. Use the information on artistic style, pages 16-23, and the information on
artistic elements, pages 51-62, in your text, Perceiving the Arts.
Instructions:
• Look up the paintings at the following links: For LARGE, CLEAR versions of each painting, go to
http://www.abcgallery.com/K/kahlo/kahlo2.html for the Kahlo work and to
http://www.nga.gov/content/ngaweb/Collection/highlights/highlight37003.html for the Leyster work. You will use
these images to complete your description and analysis of each painting.
• Look up biographical and historical information on each artist. This information may assist you in answering the
questions below and in your personal reaction to the paintings. *Be sure to evaluate sources for credibility.
• Write a critique describing and comparing the two self-portraits, by discussing the following:
o Subject— Consider the subject matter of each painting, what is pictured in each painting.
o Composition—the use of line, arrangement of shapes in space, emphasis or focal point , texture, unity,
color, and light. (Refer to the information in your textbook and discuss at least four of the elements of
composition using correct terminology.)
o Mood and Tone— Discuss what you think the artist is conveying in each painting with reference to the
mood, emotion, and self-expression. (Discuss at least two of those elements.)
o Historical Context—Consider the social and political contexts of the time and environment in which the
artists were working and living, as well as the social, political, and economic contexts of the individual
artists’ lives.
o Comparison/Contrast—Discuss differences in composition as well as stylistic elements and mood or
feeling. Also discuss differences in historical contexts; for example, what might the paintings tell you
about the roles and status of women during the times when these artists were working? (Refer to the
bibliographical information from the web sites, and use at least two different sources in your discussion
and analysis.)
o Personal Reaction—Discuss whether you prefer one painting over the other, and why. Include your
thoughts on how the physical ideal for women is or is not reflected in the paintings, and whether or not
you think this is important.
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ASSIGNMENT SPECIFICATIONS:
• Minimum three pages (750 words) typed in Times New Roman 12-pt font, double-spaced with 1” margins. The
Works Cited page is not included in the assigned page length.
• Use MLA style format and documentation for parenthetical citations and a Works Cited page.
• Minimum of two academically appropriate secondary sources in addition to assigned primary source/s.
GRADING:
• This assignment will account for 10% of the total course grade.
• See attached rubric for details about how your essay will be graded
SUBMISSION GUIDELINES:
• [INSERT DUE DATE] This date should be in the last 1/3rd of the semester.
• Electronic submissions must be made with the student’s ID number (900 or 901#) as the file name through
Blackboard. Student and instructor names should not appear on electronic submissions.
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MCOM 111: Introduction to Mass Communication
Figure 9 is a boxplot that depicts the median and interquartile range for MCOM 111 for each of the
scored CGA categories. Students did quite well in every category. Across categories, most of the medians
were 3s with one at 4. Based on the rate of 4s, performance was highest in Personal and Professional
Ethics (52%). However, based on the rate of 3s and 4s, students did better in Critical Analysis and
Reasoning (71% versus 65% for Personal and Professional Ethics). Scores clustered at 4 in all categories
except Information Literacy, which was the area or relatively weaker performance. Overall in MCOM
111, scores were most often 4s (39%) and 65% were at 3 or higher.
Recall that the median is the midpoint score above and below which 50% of assignment grades fell. The
t-bars (whiskers) represent the bottom 25% and top 25% of scores earned. If no t-bar is present at one
or both ends, scores clustered at the top or bottom of the distribution rather than tapering off. In
boxplots, outliers are represented by circles above or below the whisker. Information Literacy had
negative outliers. See Table B 10 for the score distribution and Table 5 for the descriptive statistics.
Figure 9. MCOM 111 Boxplots of CGA Scores by Category

Table A 8 presents a copy of the rubric for each CGA category. The rubric is followed by a copy of the
Common Graded Assignment description.
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Table A 8. MCOM 111 Rubric
General Education
Competency

Assignment/
Question

Examine the media
environment of the
country where the
story happened by
explaining the
restrictions placed
CCO8
on the media, the
demonstrate a
consequences of
sense of aesthetics reporting the news
and vocabulary
and the involvement
related to the media of government in
industry
delivering the news.
Written & Oral
Communication

Submission is
logically organized
and engaging to
read, with an
Introduction and
end with a
Conclusion/
Summary

Submission is in
correct MLA style
and format; a
minimum of 750
words.

4
Exemplary:
Exceeds Expectations

3
Accomplished:
Meets Expectations

2
Developing:
Approaches
Expectations

1
Beginning:
Falls Below
Expectations

Examines restrictions
placed on the media,
the consequences of
reporting the news
and the involvement
of government in
delivering the news.

Examines at least two:
restrictions placed on
the media, the
consequences of
reporting the news, and
the involvement of
government in
delivering the news.

Examines only one:
restrictions placed on
the media, the
consequences of
reporting the news, and
the involvement of
government in
delivering the news.

Examines only one:
restrictions placed on
the media, the
consequences of
reporting the news, and
the involvement of
government in
delivering the news.

Provides specific
examples that show
proper use of
vocabulary related to
the media industry.

Provides specific
examples that show
proper use of
vocabulary related to
the media industry.

Provides specific
examples that show
proper use of
vocabulary related to
the media industry.
Paper is organized in a
logical sequence that
engages the reader
including an
Introduction and
Conclusion/summary.

Paper meets all MLA
style and length
requirements with
minimal errors in
usage and mechanics.

Paper is organized in a
logical sequence that
engages the reader
including an
Introduction and
Conclusion/summary.

Paper meets all MLA
style and length
requirements with
minimal errors in
usage and mechanics.

Paper is organized in a
logical sequence that
engages the reader
including an
Introduction and
Conclusion/summary.

Paper meets all MLA
style and length
requirements with
minimal errors in
usage and mechanics.

0
Missing
content/task
required for
evaluation
Does not
examine the
media
environment
of chosen
country.

Provides no
Provides general
examples.
examples without use of
vocabulary related to
the media industry.

Paper lacks clear
organization;
does not include an
Introduction and
Conclusion/summary.

Paper does not meet
minimum MLA style
and length
requirements; errors
in usage and
mechanics impede
understanding.

Submission is
not prose, or
not in an
essay format.

No attempt at
MLA style or
documentatio
n.
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General Education
Competency

Assignment/
Question

Increase
appreciation of
sacrifices made by
people reporting the
news. Provide at
least one specific
CCO10
example of a
analyze the impact challenge faced by a
of federal regulation reporter in a foreign
on the media
country.
industry
Critical Analysis &
Reasoning

4
Exemplary:
Exceeds Expectations
Provides one or more
examples of
challenges faced by a
reporter in a foreign
country with great
detail. Discusses
example and
expresses opinions on
sacrifices made by
reporter.

3
Accomplished:
Meets Expectations
Provides at least one
specific example of a
challenge faced by a
reporter in a foreign
country with
appropriate detail.

2
Developing:
Approaches
Expectations
Provides at least one
specific example of a
challenge faced by a
reporter in a foreign
country with minimal
detail.

1
Beginning:
Falls Below
Expectations
Does not provide at
least one specific
example of a challenge
faced by a reporter in a
foreign country.

0
Missing
content/task
required for
evaluation
Does not
demonstrate
understanding
of sacrifices
made by
reporters.
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General Education
Competency

Information
Literacy

CCO7
find, evaluate, use
and document
resources to
research media
topics

Assignment/
Question
Minimum of 3
sources.

Sources should
come from an
assortment of
resources with
emphasis on
academic research
and should reflect a
diverse group of
publications and
point of view.

4
Exemplary:
Exceeds Expectations
Exceeds minimum
number of resources.
AND
each source meets
the highest standards
of credibility and
relevance.
Uses both suggested
sources in Step 1.
Sources used come
from a wide variety
(>3) of credible
publications and
viewpoints.

Each source is
correctly cited on
Works Cited page.

0
Missing
content/task
required for
evaluation
Meets required number Meets required number Less than minimum
Less than
of sources. Minimum
of sources. Some
number of sources used. minimum
standards are met for
sources meet minimum Sources do not meet
number of
each source in terms of credibility standards and minimum credibility
sources used.
credibility and
relevance.
standards and are
Sources do not
relevance.
irrelevant.
meet minimum
credibility
standards and
Uses at least one of the Uses at least one of the Does not use the
are irrelevant.
suggested sources in
suggested sources in
suggested sources in
Step 1.
Step 1.
Step 1.
Does not use
the suggested
Sources used come from Sources used come from Sources used come from sources in Step
a variety (>2) of credible a limited scope of
only one (1) resource
1.
publications; may have credible publications
and viewpoint.
limited scope with
and viewpoints.
Sources used
respect to viewpoint.
come from only
one (1)
resource and
Each source is correctly Each source is correctly Each source is correctly viewpoint.
cited on Works Cited
cited on Works Cited
cited on Works Cited
page.
page, but some
page, but some
Works Cited
formatting problems are formatting problems are page is not
present.
present.
used or
incorrect
format.
3
Accomplished:
Meets Expectations

2
Developing:
Approaches
Expectations

1
Beginning:
Falls Below
Expectations
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General Education
Competency

Assignment/
Question

Examine media
environment in a
foreign country:
Explain the
restrictions placed
on the media, the
CCO9
identify audience consequences of
reporting the news
demographics and
and the
match
involvement of
appropriate
government in
channels and
delivering the
messages to
news.
Local & Global
Diversity

4
Exemplary:
Exceeds Expectations

3
Accomplished:
Meets Expectations

Media environment
of chosen country is
clearly described
with specific
evidence.

Media environment of
chosen country is
described with
minimal evidence.

Political restrictions
and the
consequences of
reporting are clearly
described with
specific examples.

Political restrictions
and the consequences
of reporting are
described with
minimal examples.

Explains in detail
government
regulation of
journalism and
offers 2-3 examples
of the influences
this has on
journalists and
citizens.

Explains in detail
government regulation
of journalism and
offers 1-2 examples of
the influences this has
on journalists and
citizens.

2
Developing:
Approaches
Expectations
Media environment of
chosen country is
described with no
evidence.
Political restrictions
and the consequences
of reporting are
described with no
examples.

0
Missing
content/task
required for
evaluation
Media
environment
of chosen
country is not
described.

1
Beginning:
Falls Below
Expectations
Either media
environment of
chosen country is
described with no
evidence
OR
Political restrictions
and the consequences
of reporting are
described with no
examples.

Political
restrictions
and the
consequences
of reporting
are not
described.

diverse audiences

Personal and
Professional Ethics

CCO13
explain ethical
implications of
corporate policies
about content,
professional
behavior,
regulation, and
distribution of
technology

Research and write
in detail about
how the
government in the
country you are
researching
regulates
journalism and
how this regulation
influences
journalists and
citizens.

Explains in some detail
government regulation
of journalism and
offers 1-2 examples of
the influences this has
on journalists and
citizens.

Explains in very little
detail government
regulation of journalism
and offers less than 2
examples of the
influences this has on
journalists and citizens.

Does not
explain in detail
government
regulation of
journalism and
offers no
examples of
the influences
this has on
journalists and
citizens.
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MCOM 111 CGA
General Education Common Graded Assignment: MCOM 111 SP2021
Global Media Research Project
Introduction to Mass Media is a general education course designed to assist students in the development of critical life
skills. One of the goals of this assignment is to assess student competence for each of these objectives:
I.

Written and Oral Communication— demonstrate a sense of aesthetics and vocabulary related to the media
industry (CCO8),
Critical Analysis and Reasoning— analyze the impact of federal regulation on the media industry (CCO10),
Information Literacy— find, evaluate, use and document resources to research media topics (CCO7)
Local and Global Diversity— identify audience demographics and match appropriate channels and messages to
diverse audiences (CCO9).
Personal and Professional Ethics— explain ethical implications of corporate policies about content, professional
behavior, regulation and distribution of technology (CCO13).

II.
III.
IV.
V.

In addition to the above general education objectives, this assignment measures your understanding and application of the
following skills and knowledge specific to the MCOM 111 course objectives:
•
•

Compare each of the various media delivery systems with specific attention to creating messages that target
diverse audiences (CCO3).
Differentiate the production styles and formats used in various forms of electronic media (CCO6)

ASSIGNMENT: Global Media Research Paper
Although journalists in the U.S. are guaranteed freedom of the press, media industry practices vary around the world. In
this assignment, students will discuss the media environment in a country where journalistic freedom is in jeopardy.
Students will research and write in detail about how the government in a foreign country regulates journalism and how this
regulation influences journalists and citizens. Additionally, students will research an incident where a journalist has been
imprisoned, injured, or killed while reporting on world events.
Purpose: Examine media environment in foreign country and increase appreciation of sacrifices made by people reporting
the news.
Audience: Your professor and classmates will read this research paper.
Directions:
Write about a global news event (such as Typhoon Haiyan in the Philippines) and discuss the role of the media within that
country (i.e. Republic of the Philippines) during that event. Many do not realize the diversity of media environments around
the world. Additionally, the concept of freedom of the press is not universally accepted. In many regions, the government
controls the media and dissenting information is blocked or punished.
Step 1: Search the newspaper, watch or listen to the news to find an event happening outside of the United States.
Check out the “World” sections of sites like:
BBC News: https://www.bbc.com/news/world
National Public Radio News: https://www.npr.org/sections/world/
CCBC’s Current Topics - Countries and Cultures - Research Guides
Pick a story that is of interest to you.
Step 2: Send your professor a message in Blackboard to have the story approved.
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Step 3: Examine the media environment of the country where the story happened.
• Explain the restrictions placed on the media, the consequences of reporting the news and the involvement of
government in delivering the news.
• Use the following CCBC Library databases to help you in this research:
o Humanities International and Global Road Warrior (select country then look at Human Rights Report).
o Reporters without Borders is another excellent source where you can learn how the press is handled in
countries around the world.

Step 4: Assess the effectiveness of information delivery systems by:
• Discussing how the global event was reported and what the role of the media was.
o Include the date, time and specific location of the event.
• Identifying what types of media were used (ex. newspaper, twitter).
• Evaluating the effectiveness of the media’s roles in the event.
Step 5: To help increase your appreciation of sacrifices made by people reporting the news, provide at least one specific
example of a challenge faced by a reporter in this country. See Reporters Without Borders website.
ASSIGNMENT SPECIFICATIONS:
•
•
•
•

•

Minimum 3-4 pages (750-1000 words) typed in Times New Roman 12-pt font, double-spaced with 1” margins. The
Works Cited page is not included in the assigned page length.
MLA style format and documentation for parenthetical citations and a Works Cited page.
Begin with an Introduction and end with a Conclusion/Summary (one paragraph each).
Minimum of three (3) sources.
o Keep in mind that some resources are not considered valid for a college level paper.
(Examples: Wikipedia, About.com, eHow, or other web content aggregators)
o Sources should come from an assortment of resources with emphasis on academic research and should
reflect a diverse group of publications and point of view.
At least one source from a CCBC Library database (Check out: Humanities International and Global Road Warrior).

GRADING:
•
•

This assignment will account for 10% of the total course grade.
See rubric for details about how your paper will be graded

SUBMISSION GUIDELINES:
•
•
•

[INSERT DUE DATE] This date should be in the last 1/3rd of the semester.
Submit your paper in the Assignments link in blackboard.
Electronic submissions must be made with the student’s ID number (900 or 901#) as the file name through
Blackboard. Student and instructor names should not appear on electronic submissions.
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MCOM 150: Movies: History and Art
Figure 10 is a boxplot that depicts the median and interquartile range for MCOM 150 for each of the
scored CGA categories. Across categories, all of the medians were 3s. Based on the rate of 4s,
performance was highest in both Technological Competence and Written and Oral Communication
(42%). However, based on the rate of 3s and 4s, students did better in Critical Analysis and Reasoning
(82% versus 78% for Written and Oral Communication). Scores clustered at 4 in every category except
Critical Analysis and Reasoning. Based on the rate of 1s and 0s, Personal and Professional Ethics was the
area of greatest struggle (20%). Overall in MCOM 150, scores were most often 3s (35%) and 4s (35%)
with 70% at 3 or higher.
Recall that the median is the midpoint score above and below which 50% of assignment grades fell. The
t-bars (whiskers) represent the bottom 25% and top 25% of scores earned. If no t-bar is present at one
or both ends, scores clustered at the top or bottom of the distribution rather than tapering off. In
boxplots, outliers are represented by circles or stars above or below the whisker. Written and Oral
Communication had several negative outliers. All of the outliers for Critical Analysis and Reasoning were
extreme outliers in relation to the strong clustering of scores at 3. See Table B 11 for the score
distribution and Table 5 for the descriptive statistics.
Figure 10. MCOM 150 Boxplots of CGA Scores by Category

Table A 9 presents a copy of the rubric for each CGA category. The rubric is followed by a copy of the
Common Graded Assignment description.
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Table A 9. MCOM 150 Rubric
General Education
Competency

Written & Oral
Communication

CCO5
demonstrate a
knowledge of
filmmaking
aesthetics and
vocabulary

Assignment/
Question

Uses accurate
(appropriate?
academic?) film
language to
discuss the
cinematic style of
the director with
specific examples
to support your
assertion.
Begins with an
Introduction and
ends with a
Conclusion/Summ
ary.

4
Exemplary:
Exceeds Expectations

3
Accomplished:
Meets Expectations

Displays a clear
central idea with
relevant supporting
details and uses
specific filmmaking
vocabulary.

Displays a clear central
idea with relevant
supporting details and
uses specific filmmaking
vocabulary.

Includes several (2-3)
specific examples to
describe cinematic
style.

Includes some (1-2)
examples to describe
cinematic style

Organizes paper in a
logical sequence that
keeps the reader
engaged.

Organizes paper in
logical sequence.

Free of errors in
usage/mechanical.

Few minor errors in
usage/mechanics that
do not impede
understanding of the
paper.

2
Developing:
Approaches
Expectations
Displays a central idea
with minimal support,
details, and filmmaking
vocabulary.

0
Missing
content/task
required for
evaluation
Does not display a
Submission is
central idea and has
incomplete
inadequate support,
OR
detail and no filmmaking clearly not a
vocabulary.
research
paper.
1
Beginning:
Falls Below
Expectations

Includes a general
examples to describe
cinematic style

Refers only generically
to concepts of cinematic
style.

Organized paper in
logical sequence.

No clear organization.

Contains some errors
in usage/mechanics
that impede meaning
or distract the reader.

Contains numerous
errors in
usage/mechanics that
impede meaning and
distract the reader.
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General Education
Competency

Critical Analysis &
Reasoning

CCO9

explain the
collaborative
nature of motion
picture
production and
describe the
essential
contributions of
the producer,
director, editor,
screenplay writer,
director of
cinematography,
and film score
composer

Assignment/
Question
Discuss the
director’s life as it
pertains to his or
her films with
specific examples
of events that are
reflected in his/her
films.
What was the
impact of the
Director’s films on
the audience and
film industry?

4
Exemplary:
Exceeds Expectations

3
Accomplished:
Meets Expectations

More than two films
are analyzed/
discussed including
critic and audience
responses.

Discusses at least two
films, including
analysis of critic and
audience responses.

Discusses specific
examples of and
expressed opinions
about impact/
contribution of films
on audience, critics,
and industry.

Discusses impact of
films on the industry.

2
Developing:
Approaches
Expectations

1
Beginning:
Falls Below
Expectations

Discusses only 1 film
Discusses only 1 film
with analysis of critic
and audience responses.

Discusses impact of film
on the industry.

0
Missing
content/task
required for
evaluation
Did not discuss
any films.

Fails to discuss
audience, critic and
industry impact.
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General Education
Competency

Technological
Competence

CCO8
evaluate films on
the basis of
direction, lighting,
special effects,
sound, cinema,
foley, overall
presentational
format
Information
Literacy
CCO10
find, evaluate, use,
and document
information
resources for film
research

Assignment/
Question
What filmmaking
technology was
available during
filmmaker’s career?

How did the
filmmaking tools
influence the films
he or she made?

Minimum of 3
sources.
Sources should
come from an
assortment of
resources with
emphasis on
academic research
and should reflect a
diverse group of
publications and
point of view.

4
Exemplary:
Exceeds Expectations
Filmmaking
technology during
the time period is
identified correctly
and thoroughly
explained.

3
Accomplished:
Meets Expectations

2
Developing:
Approaches
Expectations

1
Beginning:
Falls Below
Expectations

0
Missing
content/task
required for
evaluation
No discussion
about
filmmaking
technology.

Filmmaking
technology during the
time period is
identified correctly
and explained.

Filmmaking
technology during the
time period is
identified correctly but
not explained.

Filmmaking
technology during the
time period is not
identified correctly.

Discussion about how
this technology
influenced the
filmmaker’s style and
affected the audience
is presented with
generalized support.

Discussion about how
this technology
influenced the
filmmaker’s style and
affected the audience
is presented without
support.

Discussion about how
this technology
influenced the
filmmaker’s style and
affected the audience
is not presented.

Exceeds three (3)
sources;
each source meets
the highest
standards of
credibility and
relevance.

Three (3) sources
used; each source
meets most standards
of credibility and
relevance.

At least two (2)
sources used;
each source meets
basic standards of
credibility and
relevance.

At least one (1) source
used;
each source meets
standards of
credibility and
relevance.

At least one
(1) source
used;
each source
meets
standards of
credibility and
relevance.

Each source is
correctly cited
throughout paper
and in Works Cited
page.

Each source is
correctly cited
throughout paper and
in Works Cited page.

Each source is
correctly cited
throughout paper and
in Works Cited page.

Each source is
correctly cited
throughout paper and
in Works Cited page.

Works Cited
page
formatted
incorrectly.

Discussion about
how this technology
influenced the
filmmaker’s style
and affected the
audience is
presented with
specific support.
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General Education
Competency

Personal and
Professional Ethics

CCO2
analyze how film
has helped shape
and reflect the
ethics and values
of our society.

Assignment/
Question
How did the
country the
filmmaker was
from affect the
content and style
of his or her films?
What social impact
did the filmmaker
have on his or her
country?

0
Missing
content/task
required for
evaluation
Discusses how
Discusses how
Discusses how
Discusses how
Does not
historical/political/soc historical/political/social historical/political/social historical/political/social discuss how
ial conditions in
conditions in
conditions in
conditions in
historical/politi
filmmaker’s country
filmmaker’s country
filmmaker’s country
filmmaker’s country
cal/social
affected the content
affected the content
affected the content
affected the content
conditions in
and style of his or her and style of his or her
and style of his or her
and style of his or her
filmmaker’s
films with specific
films with limited
films in general terms.
films with no evidence. country
evidence.
evidence.
affected the
content and
AND
OR
OR
style of his or
AND
her films.
Discusses the
Discusses the
Discusses the
Discusses the
filmmaker’s impact on filmmaker’s impact on
filmmaker’s impact on
filmmaker’s impact on
AND
the country with
the country with
the country with
the country with no
specific evidence.
evidence.
evidence.
evidence.
Does not
discuss the
filmmaker’s
impact on the
country.
4
Exemplary:
Exceeds Expectations

3
Accomplished:
Meets Expectations

2
Developing:
Approaches
Expectations

1
Beginning:
Falls Below
Expectations
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MCOM 150 CGA
General Education Common Graded Assignment: MCOM 150 SP 2021
Director Research Paper
Movies: History and Art is a general education course designed to assist students in the development of critical
life skills. One of the goals of this assignment is to assess student competence for each of these objectives:
I.
II.

III.
IV.
V.

Written and Oral Communication— demonstrate a knowledge of filmmaking aesthetics and vocabulary
(CCO5)
Critical Analysis and Reasoning— explain the collaborative nature of motion picture production and
describe the essential contributions of the producer, director, editor, screenplay writer, director of
cinematography, and film score composer (CCO9)
Technological Competence— evaluate films on the basis of direction, lighting, special effects, sound,
cinema, foley, overall presentational format (CCO8)
Information Literacy— find, evaluate, use and document information resources for film research
(CCO10)
Personal and Professional Ethics— analyze how film has helped shape and reflect the ethics and values
of our society (CCO2)

In addition to the above general education objectives, this assignment measures your understanding and
application of the following skills and knowledge specific to the MCOM 150 course objectives:
•
•
•

Assess the motion picture as a powerful art form and as a propaganda tool in comparison to other art
forms in the Humanities. (CCO3)
Demonstrate a knowledge of filmmaking aesthetics and vocabulary. (CCO5)
Differentiate between the role of the director and the total filmmaker. (CCO11)

ASSIGNMENT: Director Research Paper
Purpose: Looking at the works of a director can be a snapshot of the history, innovations, and trends of
his/her time. Your assignment is to discuss the accomplishments of a director and analyze his/her
contributions to the film industry.
Audience: This research paper will be read by your professor and classmates.
Directions:
Discuss the director’s life as it pertains to his or her films with specific examples of events that are
reflected in his/her films.
• Identify a minimum of two (2) films by the director of your choice.
• Explain why you selected those works.
• Provide an in depth discussion of his or her most “important” films (2 minimum)
• Identify the period of history when the films were made and discuss the trends in technology,
style and management, etc.
• How did the country the filmmaker was from affect the content and style of his or her films?
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•
•
•

What social impact did the filmmaker have on his or her country?
Use accurate film language to discuss the cinematic style of the director with specific examples
to support your assertions.
Include a discussion of what critics said, how audiences reacted and what
influence/contributions did his or her films make to the progression of film.

ASSIGNMENT SPECIFICATIONS:
•
•
•
•

Minimum 3-4 pages typed in Times New Roman 12-pt font, double-spaced with 1” margins. The Works
Cited page is not included in the assigned page length.
MLA style format and documentation for parenthetical citations and a Works Cited/References page.
Minimum of three (3) academically appropriate sources in addition to assigned primary source/s
database.
Utilize CCBC library databases to locate appropriate sources.
o Specifically investigate: Biography Reference Bank and Art Full Text databases

GRADING:
•
•

This assignment will account for [___% (must be at least 10%)] of the total course grade.
See attached rubric for details about how your essay will be graded

SUBMISSION GUIDELINES:
•
•
•

[INSERT DUE DATE]
Submit your paper in the Assignments link in blackboard.
Electronic submissions must be made with the student’s ID number (900 or 901#) as the file name
through Blackboard. Student and instructor names should not appear on electronic submissions.
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MUSC 101: Music Fundamentals
Figure 11 is a boxplot that depicts the median and interquartile range for MUSC 101 for each of the
scored CGA categories. Performance was highest in Technological Competence where 81% of scores
were 4s (72%) and 3s (9%). Information Literacy was the area of greatest struggle with a median of 1,
79% of scores at 2 or lower and 47% at zero (which was the mode). Overall in MUSC 101, scores were
most often 4s (32%) and 52% were at 3 or higher.
Recall that the median is the midpoint score above and below which 50% of assignment grades fell. The
t-bars (whiskers) represent the bottom 25% and top 25% of scores earned. If no t-bar is present at one
or both ends, scores clustered at the top or bottom of the distribution rather than tapering off. In
boxplots, outliers are represented by circles above or below the whisker. Technological Competence had
several negative outliers at 0. See Table B 12 for the score distribution and Table 5 for the descriptive
statistics.
Figure 11. MUSC 101 Boxplots of CGA Scores by Category

Table A 10 presents a copy of the rubric for each CGA category. The rubric is followed by a copy of the
Common Graded Assignment description.
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Table A 10. MUSC 101 Rubric
General Education
Competency

Written & Oral
Communication

CCO#10
Incorporate basic
music terminology in
written and oral
communication.

Assignment/ Question

Write short
responses to
questions #5 & 6
with detailed
analysis as to how
you arrive at your
answers.

4
Exemplary:
Exceeds Expectations

3
Accomplished:
Meets Expectations

2
Developing:
Approaches Expectations

Presents a unified
explanation, supported
by examples

Presents a unified
explanation supported by
examples

Explanation is presented
in a logical sequence,
and integrates music
terminology into the
response at a high level.

Explanation is presented in
a logical sequence and
music terminology is
integrated into the
response well.

Grammar, mechanics
and usage enhance
readability.

Grammar, mechanics and
usage enhance readability.
Few errors.

Errors in grammar,
mechanics and usage
detract from readability.

Word choice and writing
style are appropriate for
the intended audience,
and exceeds early
college writing.

Word choice and writing
style are appropriate for
the intended audience.

Word choice and writing
style are not aimed at
appropriate audience.

Explanation lacks
consistent unity,
development, and
examples

Information does not
consistently follow a logical
sequence, and music
terminology is
inconsistently used in the
response.

1
Beginning:
Falls Below Expectations
Explanation lacks unity,
development, and
examples.

0
Missing
content/task
required for
evaluation
The expected
written portion
of the
assignment is
missing.

Information does not
follow a logical sequence;
music terminology is used
incorrectly or not at all.

Errors in grammar,
mechanics and usage
detract from readability.

Little or no attention to
word choice and writing
style.
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General Education
Competency

Critical Analysis &
Reasoning

CCO#5
Identify intervals by
their quality: major,
minor, perfect,
augmented, or
diminished.

Assignment/ Question

Determine what
makes one of the
triads not major or
minor based on
intervallic
relationships.

Discuss whether this
pattern of triads will
be the same in all
major keys.

4
Exemplary:
Exceeds Expectations

3
Accomplished:
Meets Expectations

Student exceeds
expectations by
analyzing the intervals
in the triad marked
with an X and
identifies the quality of
this triad.

Student discusses the
intervallic elements of
the X triad that make it
not major or minor
without identifying its
quality.

AND

AND

Student provides a
detailed answer which
includes discussion of
the pattern of intervals
in other major scales
in order to compare
the pattern of major
and minor triads with
the key they used.

Student responds to the
question by giving a
thorough evaluation of
the intervallic pattern in
the key they chose
without a detailed
comparison to another
key.

2
Developing:
Approaches Expectations

1
Beginning:
Falls Below Expectations

Student identifies a triad as
not major or minor, but a
discussion of intervals is
missing.

The student identifies a
triad as not major or
minor, but a discussion of
intervals is missing.

OR

AND

The student discusses the
triads in their key but the
intervals which comprise
them are not investigated.
There is a reference to
another key, but expected
details about intervals and
triads are missing.

The student describes their
key, but does not discuss a
2nd key as a comparison to
their pattern.

0
Missing
content/task
required for
evaluation
The expected
information
about the
intervals in the
‘X’ triad and a
comparison to a
2nd key is missing.
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General Education
Competency

Technological
Competence

Assignment/ Question

Use music notation
software to write the
scale and triads.

CCO#8
Use appropriate
software programs in
the music lab to
enhance and reinforce
objectives.

4
Exemplary:
Exceeds Expectations

3
Accomplished:
Meets Expectations

Student demonstrates
mastery of the music
notation software,
producing an easy to
read and clearly
notated document.

Student demonstrates
familiarity with the music
notation software,
producing an accurate
and clearly notated
document.

AND

AND

There are no
formatting errors.

There are minor
formatting errors that do
not interfere with the
clarity of the notated
music.

AND

2
Developing:
Approaches Expectations
Student demonstrates
foundational usage of
the music notation
software, producing a
document where the
notation begins to
interfere with the clarity
of the notes.

The file was submitted
as a PDF document.

The use of the software
interferes with the music
notation, significantly
impacting the clarity of
the notes.

AND/OR

OR

Numerous formatting
errors interfere with the
readability of the music.

There are significant
formatting errors in the
file, making it very
difficult to accurately
read the notated music.

The file was
created on
music notation
software but
was not
converted to a
readable file.

OR

The file was submitted as
a PDF document.

0
Missing
content/task
required for
evaluation
The assignment
was completed
on handwritten
staff paper, not
with music
notation
software.

AND/OR

AND
Save the file as a
PDF.

1
Beginning:
Falls Below Expectations

AND
The file was not
submitted as a PDF, but
was instead a screenshot
of the notation program.

The file was not
submitted as PDF, but
was instead a screenshot
of the notation program.
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General Education
Competency

Information Literacy

CCO#11
Find, evaluate, use,
and cite appropriate
academic sources
related to musical
research.

Assignment/ Question

Students must do
research to evaluate
their conclusions and
support their
arguments, using at
least two academic
sources.

4
Exemplary:
Exceeds Expectations

3
Accomplished:
Meets Expectations

Exceeds the number of
required academically
appropriate sources

Incorporates the required
number of academically
appropriate sources

AND

AND

2
Developing:
Approaches Expectations

1
Beginning:
Falls Below Expectations

Incorporates fewer than
the required number of
sources, and some sources
are not academically
appropriate.

Incorporates fewer than
the required number of
sources, and some sources
are not academically
appropriate.

AND/OR

AND/OR

Attempts are made, but
sources are not correctly
documented in
parenthetical citation
and on a Works Cited
page.

Some source use is
undocumented either in
parenthetical citation or on
the Works Cited page.

0
Missing
content/task
required for
evaluation
There are no
sources used to
evaluate and
support the
student’s
writing.

Sources are blended, not Sources are blended, not
simply inserted.
simply inserted.

AND

Sources are correctly
documented in
parenthetical citation
and on a Works Cited
page.

AND

Sources are correctly
documented in
parenthetical citation
and on a Works Cited
page.
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General Education
Competency

Scientific and
Quantitative or
Logical Reasoning

CCO#6
Identify triads and
their inversions.

Assignment/ Question

Write a major scale
using accidentals in a
key that has up to 3
sharps/flats.

4
Exemplary:
Exceeds Expectations

3
Accomplished:
Meets Expectations

The student
demonstrates
command of logical
reasoning by writing a
major scale with up to
3 sharps/flats using
accidentals

Student writes a major
scale with up to 3
sharps/flats using
accidentals

AND

AND

2
Developing:
Approaches Expectations
Student writes a major
scale with up to 3
sharps/flats using
accidentals or a key
signature

1
Beginning:
Falls Below Expectations
Student writes a major
scale with up to 3
sharps/flats using
accidentals or a key
signature

0
Missing
content/task
required for
evaluation
Student does not
write a major
scale

OR
AND

Build triads using
notes of the scale

Identify the triads
that result as major,
minor, or other.

Builds a triad on each of
the notes in the scale
with one or two pitch
errors in the triads from
missing elements from
the key.

Builds triads on each
scale degree using only
the notes of the scale

Builds a triad on each
scale degree using only
the notes of the scale

AND

AND

AND/OR

Identifying the pattern
of Major and Minor
Triads with the one
triad this is not either
of these qualities
marked with an ‘X’ on
the music.

Identifies most of the
resulting triads with one
or two small errors,
including the placement
of the ‘X’ for the triad
that is not major or
minor

Identifies some of the
resulting triads, with
numerous errors either
due to misspellings from
the scale or
misattribution of major
and minor triads.

AND/OR

Uses notes from outside
the scale in building triads
on each scale degree

Student does not
build or identify
triads on the
degrees of the
scale.

AND

Demonstrates little
familiarity with triads
through frequent
misattribution of major
and minor.
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MUSC 101 CGA
General Education Common Graded Assignment: MUSC 101 Spring 2021
Triads in Keys
Music Fundamentals (MUSC 101) is a general education course designed to assist students in the development of critical
life skills. One of the goals of this assignment is to assess student competence for each of these objectives:
I.

Written and Oral Communication— incorporate basic music terminology in written and oral communication
(CCO10),
Critical Analysis and Reasoning— identify intervals by their quality: major, minor, perfect, augmented, or
diminished (CCO5),
Technological Competence— use appropriate software programs in the music lab to enhance and reinforce
objective (CCO8),
Information Literacy— find, evaluate, use, and cite appropriate academic sources related to musical research
(CCO11),
Scientific and Quantitative or Logical Reasoning— identify triads and their inversions (CCO6).

II.
III.
IV.
V.

In addition to the above general education objectives, this assignment assesses students’ understanding and application of
the following skills and knowledge specific to Music Fundamentals:
•
•

Translate pitches with music notation in both the treble and bass clefs, including leger lines (CCO1).
Identify the major or minor key of various musical examples from various historical and cultural sources (CCO3).

ASSIGNMENT:
In the “Triads in Keys” Assignment, students will determine which triads occur in a major key by focusing on the intervallic
makeup of its scale and resulting triads. They will then discuss how they came to their conclusions and analyze certain
elements of the triads.
Purpose: This project gives students an opportunity to combine various major topics from this course; allowing them to
work sequentially, think critically, and evaluate their conclusions.
Audience: MUSC 101 Students and Instructors.
Directions: Students begin by writing a major scale using music notation software. Then, using only the notes from the
scale, build triads on each scale degree. Once the triads are built, students identify the intervals of each triad to
determine its quality (major, minor, or other). Finally, students write responses discussing any triads found that
are not major or minor and analyzing whether this pattern of triads would be the same in all keys, or unique to
the selected key. Please see the attached document for detailed instructions and examples.
ASSIGNMENT SPECIFICATIONS:
•

•
•
•

Minimum two (2) pages typed in Times New Roman 12-pt font, double-spaced with 1” margins.
Both short responses should be a minimum of 1 page each.
The Works Cited page is not included in the assigned page length.
Use MLA style format and documentation for parenthetical citations and a Works Cited page.
Minimum of two (2) academically appropriate sources in addition to assigned primary source(s).
Utilize library databases to locate appropriate sources.

GRADING:
•
•

This assignment will account for 10% of the total course grade.
See attached rubric for details about how your work will be graded
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SUBMISSION GUIDELINES:
•
•

•

This assignment will be due in the 13th week of the semester.
Submit your work on Blackboard. The Music Notation element must be submitted as a PDF file.
Electronic submissions must be made with the student’s ID number (900 or 901#) as the file name through
Blackboard. Student and instructor names should not appear on electronic submissions.

MUSC 101 - Triads in Keys Assignment

This assignment incorporates Major Scales, intervals, and Major and minor triads. Follow the steps below to
complete the assignment, being careful to pay close attention to the details pointed out in each step. Use the
examples given to ensure that your work is on the right track.
There are two parts of the assignment, so you will need to complete part of it using Music Notation Software,
and the rest as a typed document.

Complete Using music notation software
Noteflight, Musescore, or Sibelius are excellent choices. Noteflight and Musescore are free online programs,
and Sibelius is on each computer in the keyboard lab for your use. Once you are finished, print your file as a PDF
and submit it in that format.
1) In the treble clef or bass clef, build a major scale. Please use a scale with one, two, or three sharps or flats in
the key. However, when writing this scale, use accidentals on each note that is sharp or flat instead of just
writing the key signature. This example will use Ab major, a key with 4 flats.

2) Using only notes from the scale, build a triad on each degree of the major scale. Add a 3rd and a 5th on top of
each note of the scale, again making sure to use an accidental on all notes that are sharp or flat.

3) Look at each of the triads that you have written and label it as either a Major triad, or a minor triad. Use the
name of the root of the triad in your labeling for each chord. For Major triads use an upper-case letter for the
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root of the chord, along with an upper-case ‘M’. For minor triads use a lower-case letter for the root of the
chord, along with a lower-case ‘m’. The 1st two chords are labelled here. Having Db as the 3rd of the Bb triad
makes it minor since it is not in the key signature of Bb major, the root of the chord.

4) One of the triads you have written will be not Major or Minor. Mark this triad with an X.

Short Answer – Word Document
Responses to questions 5 and 6 must be at least two pages and use at least two (2) academic sources, which are
cited in MLA format.

5) What about the triad you have marked with an X makes it not Major or Minor? How is it different from a
Major and a minor triad? Use intervals to discuss these questions.

6) Do you think this pattern of major and minor triads will be the same in another key? Why or why not?
Explain using specific examples of keys, scales, and intervals.
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MUSC 102: Music Appreciation
Figure 12 is a boxplot that depicts the median and interquartile range for MUSC 102 for each of the
scored CGA categories. Across categories, most of the medians were 2s. Performance was highest in
Information Literacy, which had a median of 3 and 52% of scores at 3 or higher. Written and Oral
Communication was the area of greatest struggle when the rate of scores at 2 or lower is the standard
(63%). However, Technological Competence had a higher rate of 1s and 0s than Written and Oral
Communication (48% versus 7%). Overall in MUSC 102, scores were most often 2s (30%) and 42% were
at 3 or higher.
Recall that the median is the midpoint score above and below which 50% of assignment grades fell. The
t-bars (whiskers) represent the bottom 25% and top 25% of scores earned. If no t-bar is present at one
or both ends, scores clustered at the top or bottom of the distribution rather than tapering off. See
Table B 13 for the score distribution and Table 5 for the descriptive statistics.
Figure 12. MUSC 102 Boxplots of CGA Scores by Category

Table A 11 presents a copy of the rubric for each CGA category. The rubric is followed by a copy of the
Common Graded Assignment description.
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Table A 11. MUSC 102 Rubric
General Education
Competency

Written & Oral
Communication

CCO 4
use written and oral
communication,
demonstrate an
understanding of the
unique vocabulary and
terminology of music with
regard to the elements of
music and genre, through
classroom assignments
and projects, interactive
computer activities, and
small group collaborations

Assignment/
Question

Correct
identification of
stylistic periods
and non-Western
category
Cohesive
explanation of
conclusion

4
Exemplary:
Exceeds Expectations

Identification of all
three examples is
correct.
Grammar, mechanics,
and usage enhance
readability and no
errors are present.

Use of examples to
explain conclusion
Word choice and
writing style
are appropriate for the
intended
audience and exceed
early college writing.

3
Accomplished:
Meets Expectations

2
Developing:
Approaches
Expectations

1
Beginning:
Falls Below
Expectations

Identification of all
three examples is
correct.

Identification of two of
the examples Is correct.

Identification of only
one of the examples is
correct.

Grammar, mechanics,
and usage enhance
readability, but may
contain a couple minor
errors that do not
detract from
readability.

Some errors in
grammar, mechanics,
and usage detract from
readability.

Many errors in
grammar, mechanics,
and usage detract from
readability.

0
Missing
content/task
required for
evaluation
The expected
written
portion of the
assignment is
missing.

OR
The written
portion of the
assignment is
irrelevant.

Word choice and
writing style

Word choice and writing Little or no attention to
style are lacking and not word choice and writing
style.
are appropriate for the appropriate for the
intended audience.
intended audience.
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General Education
Competency

Critical Analysis &
Reasoning

CCO 6
Relate musical
compositions and events
to parallel developments
in the visual arts,
literature, and culture of a
specific time and place.

Assignment/
Question

Response is based
on critical listening
and analysis

Identify the musical
characteristics in
each example

Synthesize concepts
covered in class.

Based on aural
perception, derive a
response based on
knowledge of
musical
characteristics, time
period, and culture

4
Exemplary:
Exceeds Expectations

3
Accomplished:
Meets Expectations

2
Developing:
Approaches
Expectations

1
Beginning:
Falls Below
Expectations

Exhibits a complete
grasp of the knowledge
required to identify
each example.

Exhibits a grasp of the
knowledge required to
identify each example.

Exhibits a grasp of the
knowledge required to
identify two of the three
examples.

Exhibits only sufficient
grasp of the knowledge
required to identify one
example.

Response reflects
incomplete knowledge
for two of the three
examples regarding
musical characteristics
for the stylistic periods
and the non-Western
category.

Response reflects
incomplete knowledge
for only one of the three
examples regarding
musical characteristics
for the stylistic periods
and the non-Western
category.

Response is built upon
correct analysis for all
three examples, which
identify and provide a
detailed list of the
correct characteristics
for the stylistic periods
and the non-Western
category.

Presentation of ideas is
cohesive and logical
with excellent
transitions.

Response reflects
knowledge for all three
examples, which
identify and provide an
accurate list of musical
characteristics for the
stylistic periods and the
non-Western category.

Presentation of ideas is
Presentation of ideas is
mostly logical with the
cohesive and logical.
occasional lapse in
organization.

0
Missing
content/task
required for
evaluation
None of the
given examples
where identified

Presentation of ideas is
disorganized.
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General Education
Competency

Information Literacy

CCO 7
find, evaluate, use, and
cite appropriate academic
resources

Assignment/
Question

For examples 1
and 2, identify the
correct stylistic
period of each, and
name three
characteristics of
that period that
led you to your
conclusion.

4
Exemplary:
Exceeds Expectations

3
Accomplished:
Meets Expectations

2
Developing:
Approaches
Expectations

1
Beginning:
Falls Below
Expectations

Document format
follows style guidelines
perfectly.

Incorporates the
required number of
sources; sources meet
minimum standards for
credibility and
relevance.

Incorporates the
required number of
sources; some sources
do not meet minimum
standards for credibility
and/or relevance.

Incorporates less than
the required number of
sources; none of the
sources meet minimum
standards for credibility
and/or relevance.

Source information is
sometimes
paraphrased or
summarized, not
exclusively quoted.

Source information is
simply inserted without
qualifiers or other
attempts at source
integration; source
relevance to thesis
development is
sometimes unclear.

Source information is
consistently
paraphrased or
summarized; direct
quotes are used only in
cases of illustration.

Sources are correctly
documented in
parenthetical citation
and on a Works Cited
page or Bibliography as
appropriate to the style
format in use.

Sources are correctly
documented in
parenthetical citation
and on a Works Cited
page or Bibliography
as appropriate to the
style format in use.

Attempts are made, but
sources are not
correctly documented in
parenthetical citation
and on a Works Cited
page or Bibliography as
appropriate to the style
format in use.

0
Missing
content/task
required for
evaluation
There are no
sources used
to evaluate
and support
the student’s
writing.

Source information is
simply inserted without
qualifiers or other
attempts at source
integration, and/or
source relevance to
thesis development is
unclear.

Some source use is
undocumented either
in parenthetical
citation or Works
Cited/ Bibliography
citation.
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General Education
Competency

Technological
Competence

CCO 5
develop analytic and
critical listening skills
through the use of guided
listening activities,
interactive computer
activities, and small group
collaborations

Assignment/
Question

4
Exemplary:
Exceeds Expectations

3
Accomplished:
Meets Expectations

2
Developing:
Approaches
Expectations

The inserted image
should be relevant
to the content of the
essay and should be
placed thoughtfully
within the essay.

The inserted image is
especially
suited/related to the
essay thesis or other
content, and the
object placement is
smoothly integrated
without any visual
awkwardness.

The inserted image
clearly relates to the
essay thesis or other
content, and the
object placement is
smoothly integrated
without any visual
awkwardness.

The inserted image
has marginal
connection to the
essay thesis or other
content, or the object
placement lacks
smooth integration in
the essay.

Use appropriate
style format for
essay, including font
and margin size, as
well as header and
page number
location

Document format
follows style
guidelines perfectly.

Document format
follows style
guidelines with only
one minor alteration.

Document format
follows style
guidelines with only
minor departures.

1
Beginning:
Falls Below
Expectations
The image has little or
no connection to the
essay thesis or other
content, the object is
haphazardly tacked on
to the end of the essay
with no attempt to
integrate the object.

Document fails to follow
style guidelines or does
so with major
departures.

0
Missing
content/task
required for
evaluation
No image was
inserted.

Document fails
to follow style
guidelines or
does so with
major
departures.
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Local & Global Diversity
CCO 2
differentiate works of
Western art music of the
Medieval, Renaissance,
Baroque, Classical,
Romantic, and 20th and
21st century with regard
to style, genre,
compositional approach,
performance practice,
historical period and
geographic origin

Understand how
culture and
historical era affect
artistic expression

CCO 3
differentiate works of
music from diverse
cultures, including
European and American
folk music, Asian folk and
classical music, African
traditional and
contemporary popular
music, Native American
music, and Latin American
folk music with regard to
geographic and cultural
origins and influences,
style, genre, and
performance practice

Recognize and
understand the
significance of nonWestern music.

Exhibits a complete
grasp of the
knowledge required
to identify each
example.

Exhibits a grasp of
the knowledge
required to identify
each example.

Exhibits a grasp of the
knowledge required to
identify two of the
three examples.

Exhibits only sufficient
grasp of the knowledge
required to identify one
example.

Response is built
upon correct analysis
for all three
examples, which
identify and provide a
detailed list of the
correct characteristics
for the stylistic
periods and the nonWestern category.

Response reflects
knowledge for all
three examples,
which identify and
provide an accurate
list of musical
characteristics for
the stylistic periods
and the nonWestern category.

Response reflects
incomplete knowledge
for two of the three
examples regarding
musical characteristics
for the stylistic periods
and the non-Western
category.

Response reflects
incomplete knowledge
for only one example
regarding musical
characteristics for the
stylistic periods and the
non-Western category.

Presentation of ideas
is cohesive and logical
with excellent
transitions.

Presentation of ideas
is cohesive and
logical.

Presentation of ideas
is mostly logical with
the occasional lapse in
organization.

Correctly identifies
the non-Western
example and
comments briefly
upon the culture
from which the
music comes.

Correctly identifies the
non-Western example
but does not comment
further.

Correctly identifies
the non-Western
example, comments
in detail how the
music reflects the
culture, and draws
parallels to other
aspects of the culture
such as arts, politics,
and literature.

Does not exhibit
the knowledge
required to
identify any of
the examples

Presentation of ideas is
disorganized.

Incorrectly identifies the
non-Western example.
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MUSC 102 CGA
General Education Common Graded Assignment: Music Appreciation Spring 2021
Written Assignment
MUSC 102 is a general education course designed to assist students in the development of critical life skills. One
of the goals of this assignment is to assess student competence for each of these objectives.
I.

Written and Oral Communication— use written and oral communication, demonstrate an
understanding of the unique vocabulary and terminology of music with regard to the elements of music
and genre, through classroom assignments and projects, interactive computer activities, and small group
collaborations (CCO4)
II.
Critical Analysis and Reasoning— relate musical compositions and events to parallel developments in
the visual arts, literature, and culture of a specific time and place (CCO6)
III.
Technological Competence— develop analytic and critical listening skills through the use of guided
listening activities, interactive computer activities, and small group collaborations (CCO5)
IV.
Information Literacy— find, evaluate, use, and cite appropriate academic resources (CC07)
V.
Local and Global Diversity— differentiate works of Western art music of the Medieval, Renaissance,
Baroque, Classical, Romantic, and 20th and 21st century with regard to style, genre, compositional
approach, performance practice, historical period and geographic origin (CCO2), and differentiate
works of music from diverse cultures, including European and American folk music, Asian folk and
classical music, African traditional and contemporary popular music, Native American music, and Latin
American folk music with regard to geographic and cultural origins and influences, style, genre, and
performance practice (CCO3).
In addition to the above general education objectives, this assignment assesses students’ understanding and
application of the following skills and knowledge specific to Music Appreciation:
•
•

Listening to music actively and critically
Written and oral communication regarding the various characteristics of music drawn from a multicultural perspective

ASSIGNMENT:
Purpose: For students to practice the critical analysis of music by listening to examples, which will result in a
written assignment.
Audience: Instructors and Music Faculty
Directions:
Through the Learning Management System (i.e. Blackboard), you will listen to three brief excerpts.
The first two (2) will be from two different stylistic periods, e.g. Baroque, Classical; and the third (3) will be an
excerpt from a non-Western example.
•

For examples 1 and 2, identify the correct stylistic period of each, and name three characteristics of
that period that led you to your conclusion.
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•

For example 3, name the cultural source of the music, e.g. Japanese Koto or Native American, name
two characteristics of the music, and comment upon how the music reflects the culture from which
it comes.
•

For one of the examples, insert an image into your document that is relevant to this
assignment.

ASSIGNMENT SPECIFICATIONS:
•
•
•
•

500 – 700 words, typed in Times New Roman 12-pt font, double-spaced with 1” margins. The Works
Cited page is not included in the assigned minimum words requirement.
MLA style format and documentation for parenthetical citations and a Works Cited page.
Minimum of two (2) academically appropriate secondary sources in addition to assigned primary
source/s.
Utilize library databases to locate appropriate sources.

GRADING:
•
•

This assignment will account for 10-20% of the total course grade.
See attached rubric for details about how your essay will be graded

SUBMISSION GUIDELINES:
•

[INSERT DUE DATE] This date should be in the last 1/3rd of the semester.

•

Electronic submissions must be made with the student’s ID number (900 or 901#) as the file name through
Blackboard. Student and instructor names should not appear on electronic submissions.
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PHIL 101: Introduction to Philosophy
Figure 13 is a boxplot that depicts the median and interquartile range for PHIL 101 for each of the scored
CGA categories. Across categories, most of the medians were 2s. Performance was highest in Written
and Oral Communication where the median was 3 and 59% of scores were 3 or higher. Information
Literacy was the area of greatest struggle with 81% of scores at 2 or lower and 26% at zero. Overall in
PHIL 101, scores were most often 2s (48%) and 32% were at 3 or higher.
Recall that the median is the midpoint score above and below which 50% of assignment grades fell. The
t-bars (whiskers) represent the bottom 25% and top 25% of scores earned. If no t-bar is present at one
or both ends, scores clustered at the top or bottom of the distribution rather than tapering off. In
boxplots, outliers are represented by circles above or below the whisker. Three categories had several
negative outliers at 0. See Table B 14 for the score distribution and Table 5 for the descriptive statistics.
Figure 13. PHIL 101 Boxplots of CGA Scores by Category

Table A 12 presents a copy of the rubric for each CGA category. The rubric is followed by a copy of the
Common Graded Assignment description.
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Table A 12. PHIL 101 Rubric
General
Education
Competency
Written & Oral
Communication

apply scholarly
writing to
articulate
philosophical
issues (CCO5)

Assignment
Component
Clearly employ a
line of
philosophical
reflection applied
to the issue raised
by the topic and
expound upon
your position
employing
philosophical
arguments to
support your
thesis.

4
Exemplary:
Exceeds Expectations

3
Accomplished:
Meets Expectations

Thesis statement is
competently
expressed in the
correct philosophical
format.

Thesis statement is
clearly expressed in
the correct
philosophical format.

Supporting/
antithetical
arguments are fully
explored with
appropriate and
specific arguments.

Essay is well
organized with a
coherent plan, which
is carefully executed
to lead the reader
through the
argument to the
natural conclusions.

Essay is free of
errors in grammar
and mechanics.

Supporting/
antithetical
arguments are
explored with
appropriate
arguments.

Essay is organized
and carefully
executed to lead the
reader to the natural
conclusions.

2
Developing:
Approaches
Expectations
Thesis statement is
expressed.

Supporting/
antithetical
arguments are made.

1
Beginning:
Falls Below
Expectations
Thesis statement is
expressed, although
is not clearly
expressed, or takes
an incorrect format.

Supporting/
antithetical
arguments are made.

Organizational lapses
Organizational lapses are evident; how
are evident;
conclusions are
conclusions are
drawn is unclear.
drawn, but the reader
must make
connections
independently.

Errors exist in
Essay is generally free
grammar and
of errors in grammar
mechanics, but do
and mechanics;
not significantly
errors do not impede
impede meaning.
meaning.

Errors exist in
grammar and
mechanics, and
occasionally impede
meaning.

0
Missing content/task
required for
evaluation
No thesis statement
is apparent in the
essay.

Arguments are
ineffective or
uncoordinated.

No clear
organization is
apparent.

Errors of grammar
and mechanics
impede meaning.
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General
Education
Competency

Assignment
Component

4
Exemplary:
Exceeds Expectations

Part 3:
Critical Analysis
& Reasoning

Includes all three
levels of analysis
Use your
competently and
sources to include
completely:
at least of 3 levels
of analyses as
follows:

analyze a
philosophical
argument or
position (CCO3) The primary

source(s)/theory
as identified in
the course
reading selections

Primary sources /
theories are clearly
identified from
course reading
selections.

Sources selected
specifically support
the student’s
The source(s) that
perspective.
supports
your perspective;
Sources selected
oppose the
student’s
perspective or
The source(s)
opposite of the
antithetical or
primary source.
opposite to your
perspective or the
primary source.

2
Developing:
Approaches
Expectations
Includes all most
levels of analysis:

1
Beginning:
Falls Below
Expectations
Includes all at least
one levels of
analysis:

0
Missing content/task
required for
evaluation
Does not include
analysis of ethical
arguments.

Primary sources /
theories are
identified from
course reading
selections.

Primary sources /
theories are
identified from
course reading
selections.

Primary sources /
theories are
identified from
course reading
selections.

Does not include
references from
appropriate primary
sources /theories.

Sources support the
student’s
perspective.

Sources generally
support the
student’s
perspective.

Sources selected
oppose of the
student’s
perspective or
opposite of the
primary source.

Sources selected
generally oppose the
student’s perspective
or opposite of the
primary source.

Sources generally
Neither sources
support the student’s that support the
perspective.
position
NOR
sources that oppose
Sources selected
the position are
generally oppose the provided.
student’s perspective
or opposite of the
primary source.

3
Accomplished:
Meets Expectations
Includes all three
levels of analysis
clearly and
completely:
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General
Education
Competency
Information
Literacy

find, evaluate,
use, and cite
appropriate
academic
sources (CCO6)

Assignment
Component

4
Exemplary:
Exceeds Expectations

3
Accomplished:
Meets Expectations

2
Developing:
Approaches
Expectations
Incorporates the
required number
of sources;

1
Beginning:
Falls Below
Expectations
Incorporates less
than the required
number of sources;

0
Missing content/task
required for
evaluation
Does not
incorporate
required materials.

Minimum
of three (3)
academically
appropriate
resources in
addition to
assigned primary
source(s).

Exceeds the number
of required
sources (3).

Incorporates the
required number of
sources (3).

All sources meet the
highest standards for
credibility and
relevance.

Sources meet
minimum standards
for credibility and
relevance.

Some sources do not
meet minimum
standards for
credibility and/or
relevance.

None of the sources
meet minimum
standards for
credibility and/or
relevance.

Sources are lacking
in credibility and/or
relevance.

MLA / APA
style format and
documentation
for parenthetical
citations and
Works Cited /
References page.

Sources are correctly
documented in
parenthetical citation
and on a Works
Cited or
References page as
appropriate to the
style format in use.

Sources are
correctly
documented in
parenthetical
citation and on a
Works Cited
or References page
as appropriate to
the style format in
use.

Attempts are made,
but sources are not
correctly documented
in parenthetical
citation and on a
Works Cited or
References page
as appropriate to the
style format in use.

Some
sources are undocu
mented in
either parenthetical
citation or Works
Cited or
References citation.

Documentation
includes significant
errors both in
parenthetical
citation and in
Works
Cited/References
section.
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General
Education
Competency
Local & Global
Diversity

describe varied
conceptions of
human nature
that are implied
by different
philosophical
theories (CCO12)

Assignment
Component
Be certain to
include in your
discussion
applications
across cultures
and traditions
recognizing the
diverse
conceptions of
human nature.

4
Exemplary:
Exceeds Expectations

3
Accomplished:
Meets Expectations

Makes critical
observations of
philosophers with
consideration in all
areas of gender, timeperiod, and cultural
influences.

Makes critical
observations of
philosophers with
consideration of
gender, time-period,
and cultural
influences.

2
Developing:
Approaches
Expectations
Generalized
observations of
philosophers with
consideration of
gender, time-period,
and cultural
influences; cultural
biases may be
present.

1
Beginning:
Falls Below
Expectations
Observations of
philosophers with
consideration of
gender, time-period,
and cultural
influences, lack depth
and/or relevance,
and/or contain
cultural biases.

0
Missing content/task
required for
evaluation
No recognition of
diverse cultures or
traditions is made.

OR
OR
AND

Provides detailed
development or
insight in analyzing
those factors.

AND

AND
Fails to provide
Provides
moderate detail or
moderate/acceptable development.
depth or
development in
analyzing those
factors.
OR
OR

Draws appropriate
comparisons and
connections.

Draws appropriate
comparisons and
connections.

Employs simplifying
stereotypes and
ethnocentric
standards when
analyzing ethical
theories.

Makes only general
comparisons and/or
connections.
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General
Education
Competency

Assignment
Component
Part 4:

Personal &
Professional
Ethics

In your summary,
be certain to
describe the
importance
and/or relevance
distinguish
of distinguishing
between
between
diverse
unsupported
opinions, ethical opinions and
justified ethical
and justified
claims.
philosophical

4
Exemplary:
Exceeds Expectations

3
Accomplished:
Meets Expectations

2
Developing:
Approaches
Expectations
Provides glimpses
of personal insight.

1
Beginning:
Falls Below
Expectations
Provides limited
personal insight.

Provides significant
personal insight.

Provides personal
insight.

Student specifically
articulates the
importance and
relevance of the
difference between
opinions and
justified ethical
claims.

Student clearly
articulates the
importance and
relevance of the
difference between
opinions and
justified ethical
claims.

Student attempts to
articulate the
importance and
relevance of the
difference between
opinions and
justified ethical
claims; minor logical
errors may be
present

Student
misarticulates the
importance and
relevance of the
difference between
opinions and
justified ethical
claims; major logical
errors may be
present

The student’s
viewpoint is
analytical and
objective

The student’s
viewpoint is
analytical and
objective

The student’s
viewpoint is lacking
in analytical and
objective reasoning.

The student’s
viewpoint is lacking in
analytical and
objective reasoning.

0
Missing content/task
required for
evaluation
Does not
demonstrate
personal insight.

Does not address the
importance and
relevance of the
difference between
opinions and justified
ethical claims.

claims (CCO11)
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PHIL 101 CGA
General Education Common Graded Assignment: PHIL 101 Sp 2021
Critical Reflection Paper
Introduction to Philosophy is a general education course designed to assist students in the development of
critical life skills.
One of the goals of this assignment is to assess student competence for each of these objectives:
I.
II.
III.
IV.
V.

Written and Oral Communication— apply scholarly writing to articulate philosophical issues
(CCO5)
Critical Analysis and Reasoning— analyze a philosophical argument or position (CCO3)
Information Literacy— find, evaluate, use, and cite appropriate academic sources (CCO6)
Local and Global Diversity— describe varied conceptions of human nature that are implied by
different philosophical theories (CCO12)
Personal and Professional Ethics— distinguish between diverse opinions, ethical and justified
philosophical claims (CCO11)

ASSIGNMENT:
Students will compose an original philosophical essay using the arguments, theories and philosophical
understanding they have acquired throughout the course. The essay will include a well-developed thesis,
supporting, and antithetical evidence.
Purpose:
The purpose of this critical reflection essay assignment is to demonstrate that you can employ a line of
philosophical reflection to explain an issue raised by the selected question or topic, and articulate your position.
Audience: Your instructor, or other third party reviewer/evaluator.
Directions:
Compose an original, philosophical essay (750 words minimum).
•
•

Select a topic from the assigned options below.
Clearly employ a line of philosophical reflection applied to the issue raised by the topic and expound
upon your position employing philosophical arguments to support your thesis.
• You are expected to use the arguments, theories, and philosophical understandings that you acquired in
this course in your paper.
See attached for detailed instructions.
ASSIGNMENT SPECIFICATIONS:
•
•
•
•

Minimum 3-4 pages (750 words) typed in Times New Roman 12-pt font, double-spaced with 1” margins.
The Works Cited/References page is not included in the assigned page length.
MLA/APA style format and documentation for parenthetical citations and a Works Cited/References
page.
Minimum of 3 academically appropriate sources in addition to assigned primary source/s.
Utilize suggested philosophy databases to locate appropriate sources:
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o The Internet Encyclopedia of Philosophy- https://iep.utm.edu/
o Stanford Encyclopedia of Philosophy- https://plato.stanford.edu/
• Utilize suggested CCBC library guides for correct MLA/APA formatting guidelines:
o MLA 8 format: https://libraryguides.ccbcmd.edu/Citations/mla8
o APA 7 format: https://libraryguides.ccbcmd.edu/Citations/apa7
GRADING:
•
•

This assignment will account for 20% of the total course grade.
See attached rubric for details about how your essay will be graded

SUBMISSION GUIDELINES:
•
•
•

This assignment must be submitted electronically to your instructor via the CCBC online learning system.
Submissions must be attached as a word document file and not in PDF format.
Assignments must be correctly titled and identified as directed.
Electronic submissions must be made with the student’s ID number (900 or 901#) as the file name
through the CCBC learning system. Student and instructor names should not appear on electronic
submissions.
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Introduction to Philosophy
Critical Reflection Paper
Compose an original, philosophical essay (750 words minimum).
Clearly employ a line of philosophical reflection applied to the issue raised by the topic and expound upon your
position employing philosophical arguments to support your thesis. You are expected to use the arguments,
theories, and philosophical understandings that you acquired in this course in your paper.

Part 1:
Select a topic from this list.
1.
2.
3.
4.
5.
6.
7.
8.

What is the value of philosophy and being philosophical?
What is Plato’s Allegory of the Cave, and how is it relevant today?
What is Critical Thinking, and how can be applied to everyday circumstances?
Compare and contrast ethical decision making from personal decision-making.
Explain the core branches of philosophy, and identify examples in society that reflect the meanings.
What is existentialism, and what is your personal existential journey?
Explain the two competing theories in Epistemology, and Kant’s resolution.
Explain how Native American, African American, feminist or other non-European approaches to
philosophy challenge or question traditionally accepted philosophical concepts.

Part 2:
Develop a thesis statement.
•
•
•
•

Develop a clear philosophical position on the topic you select.
Be certain to include in your discussion applications across cultures and traditions recognizing the
diverse conceptions of human nature.
Your essay must refer to and cite at least three (3) of the philosophers or philosophical theories
covered in this course.
Cite the appropriate academic sources/references that you have used in the class to construct your
thesis and supporting argument.

Part 3:
Develop clear arguments for your thesis.
•

Use your sources to include at least of 3 levels of analyses as follows:
o The primary source(s)/theory(s) as identified in the course reading selections;
o The source(s) that supports your perspective;
o The source(s) antithetical or opposite to your perspective or the primary source.
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Part 4:
Summarize the results of your analysis of the original topic/problem.
•

In your summary, be certain to describe the importance and/or relevance of distinguishing between
unsupported opinions and justified ethical claims.
o Refer back to all of the arguments that have been previously discussed.
o Avoid branching into new areas of inquiry within this summary.

Submission Guidelines:
•
•
•

This assignment must be submitted electronically to your instructor via the CCBC online learning system.
Submissions must be attached as a Word document file and not in PDF format.
Assignments must be correctly titled and identified as directed.
Electronic submissions must be made with the student’s ID number (900 or 901#) as the file name
through the CCBC learning system. Student and instructor names should not appear on electronic
submissions.
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PHIL 240: Ethics
Figure 14 is a boxplot that depicts the median and interquartile range for PHIL 240 for each of the scored
CGA categories. Across categories, most of the medians were 2s. Performance was highest in Written
and Oral Communication where the median was 3 and 56% of scores were 3 or higher. Performance was
very similar in three of the categories, however, based on the rates of 1s and 0s, Information Literacy
was the area of greatest struggle (22%). Overall in PHIL 240, scores were most often 3s (43%) and 44%
were at 3 or higher.
Recall that the median is the midpoint score above and below which 50% of assignment grades fell. The
t-bars (whiskers) represent the bottom 25% and top 25% of scores earned. If no t-bar is present at one
or both ends, scores clustered at the top or bottom of the distribution rather than tapering off. In
boxplots, outliers are represented by circles above or below the whisker. Every category had several
negative outliers at 0, which means several more people received zeros than expected based on the
score distribution. See Table B 15 for the score distribution and Table 5 for the descriptive statistics.
Figure 14. PHIL 240 Boxplots of CGA Scores by Category

Table A 13 presents a copy of the rubric for each CGA category. The rubric is followed by a copy of the
Common Graded Assignment description.
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Table A 13. PHIL 240 Rubric
General Education
Competency

Written & Oral
Communication

create an ethical
argument or
position (CCO10)

Assignment
component

Clearly employ
a line of
philosophical
reflection
applied to the
issue raised by
the topic and
expound upon
your position
employing
philosophical
arguments to
support your
thesis.

4
Exemplary:
Exceeds
Expectations
Thesis statement is
competently
expressed in the
correct philosophical
format.

Supporting/
antithetical
arguments are fully
explored with
appropriate and
specific arguments.

Essay is well
organized with a
coherent plan, which
is carefully executed
to lead the reader
through the
argument to the
natural conclusions.

3
Accomplished:
Meets Expectations
Thesis statement is
clearly expressed in
the correct
philosophical format.

Supporting/
antithetical
arguments are
explored with
appropriate
arguments.

Essay is organized
and carefully
executed to lead the
reader to the natural
conclusions.

Essay is generally
Essay is free of errors free of errors in
grammar and
in grammar and
mechanics; errors do
mechanics.
not impede meaning.

2
Developing:
Approaches
Expectations
Thesis statement is
expressed.

1
Beginning:
Falls Below
Expectations
Thesis statement is
expressed, although
is not clearly
expressed, or takes
an incorrect format.

0
Missing content/task
required for
evaluation
No thesis
statement is
apparent in the
essay.

Arguments are
Supporting/
Supporting/
ineffective or
antithetical
antithetical
uncoordinated.
arguments are made. arguments are made.

No clear
organization is
Organizational lapses Organizational lapses apparent.
are evident;
are evident; how
conclusions are
conclusions are
drawn, but the
drawn is unclear.
reader must make
connections
independently.

Errors exist in
grammar and
mechanics, but do
not significantly
impede meaning.

Errors exist in
grammar and
mechanics, and
occasionally impede
meaning.

Errors of grammar
and mechanics
impede meaning.

Page 120 of 170

GREAT Project – Spring 2021
General Education
Competency

Assignment
component

Part 3:
Critical Analysis &
Reasoning

analyze ethical
arguments (CCO9)

4
Exemplary:
Exceeds
Expectations
Includes all three
levels of analysis
competently and
completely:

Use your
sources to includ
e at least of 3
levels of analyses
Primary sources /
as follows:
theories are clearly
identified from
The primary
source(s)/theory( course reading
s) as identified in selections.
the course
reading
selections;

Sources selected
specifically support
the student’s
perspective.

The source(s)
that supports
your perspective; Sources selected
oppose the
student’s
The source(s)
perspective or
antithetical or
opposite to your opposite of the
primary source.
perspective or
the primary
source.

3
Accomplished:
Meets Expectations

2
Developing:
Approaches
Expectations
Includes all most
levels of analysis:

1
Beginning:
Falls Below
Expectations
Includes all at least
one levels of
analysis:

0
Missing content/task
required for
evaluation
Does not include
analysis of ethical
arguments.

Primary sources /
theories are
identified from
course reading
selections.

Primary sources /
theories are
identified from
course reading
selections.

Primary sources /
theories are
identified from
course reading
selections.

Does not include
references from
appropriate
primary sources
/theories.

Sources support
the student’s
perspective.

Sources generally
support the
student’s
perspective.

Sources generally
support the
student’s
perspective.

Sources selected
oppose of the
student’s
perspective or
opposite of the
primary source.

Sources selected
generally oppose the
student’s perspective
or opposite of the
primary source.

Sources selected
generally oppose
the student’s
perspective or
opposite of the
primary source.

Neither sources
that support the
position
NOR
sources that
oppose the position
are provided.

Includes all three
levels of analysis
clearly and
completely:
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General Education
Competency

Assignment
component

4
Exemplary:
Exceeds
Expectations
Exceeds the number
of required sources
(3).

Minimum
Information Literacy of three
(3) academically
find, evaluate, use, appropriate
resources in
and cite
All sources meet the
addition to
appropriate
assigned primary highest standards for
academic sources source(s).
credibility and
(CCO7)
relevance.
MLA / APA
style format and
documentation
for parenthetical
citations and
Works Cited /
References
page.

Sources are correctly
documented in
parenthetical citation
and on a Works Cited
or References page
as appropriate to the
style format in use.

3
Accomplished:
Meets Expectations
Incorporates the
required number of
sources (3).

Sources meet
minimum standards
for credibility and
relevance.

Sources are
correctly
documented in
parenthetical
citation and on a
Works Cited or
References page as
appropriate to the
style format in use.

2
Developing:
Approaches
Expectations
Incorporates the
required number of
sources;

1
Beginning:
Falls Below
Expectations
Incorporates less
than the required
number of sources;

Some sources do not
meet minimum
standards for
credibility and/or
relevance.

None of the sources
meet minimum
standards for
credibility and/or
relevance.

Attempts are made,
but sources are not
correctly
documented in
parenthetical citation
and on a Works Cited
or References page
as appropriate to the
style format in use.

Some sources are
undocumented in
either parenthetical
citation or Works
Cited or References
citation.

0
Missing content/task
required for
evaluation
Does not
incorporate
required materials.
Sources are lacking
in credibility and/or
relevance.

Documentation
includes significant
errors both in
parenthetical
citation and in
Works
Cited/References
section.
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General Education
Competency

Local & Global
Diversity

analyze the diverse
conceptions of
human nature that
are implied by
different ethical
theories (CCO5)

Assignment
component

Be certain to
include in your
discussion
ethical
applications
and theories
across cultures
and traditions
recognizing the
diverse
conceptions of
human nature.

4
Exemplary:
Exceeds
Expectations
Makes critical
observations of
philosophers with
consideration in all
areas of gender,
time-period, and
cultural influences.

3
Accomplished:
Meets Expectations
Makes critical
observations of
philosophers with
consideration of
gender, time-period,
and cultural
influences.

AND

AND

2
Developing:
Approaches
Expectations
Generalized
observations of
philosophers with
consideration of
gender, time-period,
and cultural
influences; cultural
biases may be
present.
OR

1
Beginning:
Falls Below
Expectations
Observations of
philosophers with
consideration of
gender, time-period,
and cultural
influences, lack
depth and/or
relevance, and/or
contain cultural
biases.

0
Missing content/task
required for
evaluation
No recognition of
diverse cultures or
traditions is made.

OR
Provides detailed
development or
insight in analyzing
those factors.

Provides
Fails to provide
moderate/acceptable
moderate detail or
depth or
development.
development in
analyzing those
factors.

AND
OR

Employs simplifying
stereotypes and
ethnocentric
standards when
analyzing ethical
theories.

OR
Draws appropriate
comparisons and
connections.

Draws appropriate
comparisons and
connections.

Makes only general
comparisons
and/or
connections.
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General Education
Competency

Assignment
component

Part 4:
Personal &
Professional Ethics

explain the
importance and
relevance of
distinguishing
between
unsupported
opinions and
justified ethical
claims (CCO4)

In your
summary, be
certain to
describe the
importance
and/or
relevance of
distinguishing
between
unsupported
opinions and
justified ethical
claims.

4
Exemplary:
Exceeds
Expectations
Provides significant
personal insight.

3
Accomplished:
Meets Expectations

2
Developing:
Approaches
Expectations
Provides glimpses
of personal insight.

1
Beginning:
Falls Below
Expectations
Provides limited
personal insight.

Provides personal
insight.

Student specifically
articulates the
importance and
relevance of the
difference between
opinions and
justified ethical
claims.

Student clearly
articulates the
importance and
relevance of the
difference between
opinions and
justified ethical
claims.

Student attempts
to articulate the
importance and
relevance of the
difference between
opinions and
justified ethical
claims; minor
logical errors may
be present

Student
misarticulates the
importance and
relevance of the
difference between
opinions and
justified ethical
claims; major
logical errors may
be present

The student’s
viewpoint is
analytical and
objective

The student’s
viewpoint is
analytical and
objective

The student’s
viewpoint is lacking
in analytical and
objective
reasoning.

The student’s
viewpoint is lacking
in analytical and
objective reasoning.

0
Missing content/task
required for
evaluation
Does not
demonstrate
personal insight.

Does not address the
importance and
relevance of the
difference between
opinions and justified
ethical claims.
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PHIL 240 CGA
General Education Common Graded Assignment: PHIL 240 Sp 2021
Ethical Reflection Paper
Introduction to Ethos is a general education course designed to assist students in the development of critical life skills.
One of the goals of this assignment is to assess student competence for each of these objectives:

I.
II.
III.
IV.
V.

Written and Oral Communication— create an ethical argument or position (CCO10)
Critical Analysis and Reasoning— analyze ethical arguments (CCO9)
Information Literacy— find, evaluate, use, and cite appropriate academic sources (CCO7)
Local and Global Diversity— analyze the diverse conceptions of human nature that are implied by
different ethical theories (CCO5)
Personal and Professional Ethics— explain the importance and relevance of distinguishing between
unsupported opinions and justified ethical claims (CCO4)

In addition to the above general education objectives, this assignment assesses students’ understanding and
application of the following skills and knowledge specific to Introduction to Ethics:
• apply technology to research ethical thought and issues (CCO6)
• explain ways in which ethics is a dynamic subject which is responsive to new discoveries in related
fields from a historical, social, cultural and political context (CCO2)
ASSIGNMENT:
Students will compose an original philosophical essay using the arguments, theories and philosophical
understanding they have acquired throughout the course. The essay will include a well-developed thesis and
several lines of supporting as well as antithetical evidence.
Purpose:
The purpose of this critical reflection essay assignment is to apply philosophical reflection to explain an ethical
argument, position, or theory.
Audience: Your instructor, or other third party reviewer/evaluator
Directions:
Compose an original, philosophical essay (750 words minimum).
•
•
•

Select a topic from the assigned options below.
Clearly employ a line of philosophical reflection applied to the issue raised by the topic and expound
upon your position employing philosophical arguments to support your thesis.
You are expected to use the arguments, theories, and philosophical understandings that you acquired
in this course explore theories across cultures and traditions recognizing the diverse conceptions of
human nature in your paper.

See attached for detailed instructions.
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ASSIGNMENT SPECIFICATIONS:
•

Minimum 3-4 pages (750 words) typed in Times New Roman 12-pt font, double-spaced with 1” margins.
The Works Cited (MLA)/References (APA) page is not included in the assigned page length.
• MLA / APA style format and documentation for parenthetical citations and Works Cited / References
page.
• Minimum of three (3) academically appropriate resources in addition to assigned primary source(s).
• Utilize suggested philosophy databases below to locate appropriate sources:
o The Internet Encyclopedia of Philosophy - https://iep.utm.edu/
o Stanford Encyclopedia of Philosophy - https://plato.stanford.edu/
• Utilize suggested CCBC library guides for correct MLA/APA formatting guidelines:
o MLA 8 format: https://libraryguides.ccbcmd.edu/Citations/mla8
o APA 7 format: https://libraryguides.ccbcmd.edu/Citations/apa7
o Instructors and Librarians are happy to help with proper resource citation.
Grading:
•
•

This assignment will account for 20% of the total course grade.
See attached rubric for details about how your essay will be graded.

Submission Guidelines:
•
•
•

This assignment must be submitted electronically to your instructor via the CCBC online learning system.
Submissions must be attached as a Word document file and not in PDF format.
Assignments must be correctly titled and identified as directed.
Electronic submissions must be made with the student’s ID number (900 or 901#) as the file name through the
CCBC learning system. Student and instructor names should not appear on electronic submissions.
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THTR 101: Introduction to Theatre
Figure 15 is a boxplot that depicts the median and interquartile range for THTR 101 for each of the
scored CGA categories. Across categories, three of the medians were 3s and two were 2s. Based on the
rate of 4s, performance was highest in Technological Competence (42%). However, based on the rate of
3s and 4s, students did better in Critical Analysis and Reasoning (75% versus 57% for Technological
Competence). Local and Global Diversity was the area of greatest struggle with 59% of scores at 2 or
lower and 29% at zero (which was the mode). Overall in THTR 101, scores were most often 4s (31%) and
57% were at 3 or higher.
Recall that the median is the midpoint score above and below which 50% of assignment grades fell. The
t-bars (whiskers) represent the bottom 25% and top 25% of scores earned. If no t-bar is present at one
or both ends, scores clustered at the top or bottom of the distribution rather than tapering off. See
Table B 16 for the score distribution and Table 5 for the descriptive statistics.
Figure 15. THTR 101 Boxplots of CGA Scores by Category

Table A 14 presents a copy of the rubric for each CGA category. The rubric is followed by a copy of the
Common Graded Assignment description.
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Table A 14. THTR 101 Rubric
General Education
Competency

Written & Oral
Communication

CCO #5
Apply appropriate
theatre vocabulary to
critical and aesthetic
analysis

4
Exemplary:
Exceeds Expectations

3
Accomplished:
Meets Expectations

Appropriate use of
theatrical
terminology and
concepts

Consistently integrates
appropriate theatre
terminology and
concepts to validate
analysis.

Integrates appropriate
theatre terminology and
concepts to validate
analysis.

Rarely integrates
appropriate theatre
terminology and
concepts to validate
analysis.

Mentions theatre
terminology but
struggles to use it to
validate analysis.

Mechanics of writing

Unified essay,
developed through
well-chosen, relevant,
concrete evidence and
details.

Unified essay, with
concrete evidence and
details.

Essay lacks consistent
unity, development, and
details.

Essay lacks unity,
development, and
details.

Information is
presented in a logical
sequence from
sentence to sentence
and paragraph to
paragraph.

Information is presented
in a logical sequence
from paragraph to
paragraph.

Information does not
consistently follow a
logical sequence and
lacks effective
transitions.

Information does not
follow a logical sequence
and lacks transitions.

Grammar, mechanics
and usage enhance
readability.

Grammar, mechanics and
usage enhance
readability. Few errors.

Errors in grammar,
mechanics and usage
detract from readability.

Errors in grammar,
mechanics and usage
detract from readability.

Assignment/ Question

2
Developing:
Approaches Expectations

1
Beginning:
Falls Below Expectations

0
Missing
content/task
required for
evaluation
Incorrectly uses
theatrical
terminology or
concepts or
lacks them
altogether.
Essay is
incomplete.
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General Education
Competency

Assignment/ Question

3
Accomplished:
Meets Expectations

Forms specific
conclusions based on
aesthetic and critical
observations.

Forms general
conclusions based on
aesthetic and critical
observations.

Integrates theatre
terminology to
validate points of
analysis.

Integrates theatre
terminology to validate
most points of analysis.

Provides specific
examples from the
production of
directing, acting,
writing and/or design
choices, (set,
costumes, lighting
sound).

Provides specific
examples from the
production for most
aspects of theatre.
Directing and acting
choices are mentioned,
but only one element of
design is explored.

The image/video is
especially
suited/related to the
essay thesis or other
content,

CCO #6:
Produce a project with
written, oral, and
visual components.

Critical Analysis &
Reasoning

CCO #1
Apply critical and
analytical skills to the
theatrical experience

Technological
Competence

Discuss and analyze
the production
choices. Explain how
these choices
contributed to the
storytelling of the
play.

4
Exemplary:
Exceeds Expectations

Justify and support
your reaction

Embed an image or
video into the paper
and directly
reference it in your
paper

2
Developing:
Approaches Expectations
Forms general
conclusions based on few
aesthetic or critical
observations.

1
Beginning:
Falls Below Expectations
Forms confusing
conclusions without
supporting evidence.

Mentions theatre
terminology but struggles
to use it to validate
analysis.

Incorrectly applies
theatre terminology to
validate analysis.

Provides specific
examples from the
production of half of the
aspects of theatre. Either
directing or acting are
mentioned, and a single
design element is
explored.

Provides few specific
examples from the
production. Only one
aspect – directing, acting,
or design – is directly
explored.

The image/video clearly
relates to the essay
thesis or other content,

The image/video has
marginal connection to
the essay thesis or other
content,

The image/video has
little or no connection to
the essay thesis or other
content,

AND

AND

OR

AND

the image/video is
smoothly integrated
into without any visual
awkwardness.

the object placement is
smoothly integrated
without any visual
awkwardness.

the object placement
lacks smooth integration
in the essay.

the object is haphazardly
tacked on to the end of
the essay with no
attempt to integrate the
object.

0
Missing
content/task
required for
evaluation
Lacks
conclusions.

Does not
integrate any
theatre
terminology into
analysis.

Lacks any specific
examples.

No
image/video is
provided.
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General Education
Competency

Information Literacy

CCO #7:
Find, evaluate, use
and cite academic
resources to research
and analyze the
impact of technology
on contemporary
theatre.

Assignment/ Question

Conduct research on
the play, which can
include background
information on the
playwright, the play,
and its social context

Provide proper
citations for sources.

4
Exemplary:
Exceeds Expectations

3
Accomplished:
Meets Expectations

2
Developing:
Approaches Expectations

1
Beginning:
Falls Below Expectations

All three resources for
research – two
secondary sources and
the research image –
are essential to the
thesis.

Two of the three
resources for research –
two secondary sources
and the research image –
are essential to the
thesis.

Two of the three
resources for research –
two secondary sources
and the research image –
are essential to the
thesis.

Only one resource for
research – two
secondary sources and
the research image – are
appropriate and essential
to the thesis.

Sources meet the
highest standards that
are found in academic
and discipline
appropriate materials.

All sources are found in
academic and discipline
appropriate materials.

One source is not found
in academic and
discipline appropriate
materials.

Multiple sources are not
from academic and
discipline appropriate
materials.

Each source in the
Works Cited section is
cited at least once in
the paper to directly
support the thesis.

Each source in the Works
Cited section is cited at
least once in the paper.

One source in the Works
Cited section is not cited
in the paper.

Multiple sources in the
Works Cited section are
not cited in the paper.
Citations are consistently
incorrectly documented.

All sources are
documented correctly
in parenthetical
citations and on a
Works Cited page.

One source is not
documented correctly in
parenthetical citations
and on a Works Cited
page.

There are several
instances of incorrect
citations or mistakes on
the Works Cited page.

There are significant
mistakes in the Works
Cited page.

0
Missing
content/task
required for
evaluation
Paper lacks
research.

No citations or
Works Cited
page.
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General Education
Competency

Local & Global
Diversity

CCO #8:
Deconstruct a script to
uncover plot structure,
character
development and
socio-political themes,
in particular those of
marginalized groups.

Assignment/ Question

4
Exemplary:
Exceeds Expectations

3
Accomplished:
Meets Expectations

2
Developing:
Approaches Expectations

Why produce this
play NOW and how
does this production
speak to our
contemporary lives
in this time and
place?

Makes specific
connections between
the play’s content and
contemporary events
or situations.
Clearly demonstrates
the importance of
these connections to
the production.

Makes specific
connections between the
play’s content and
contemporary events or
situations but struggles
to demonstrate their
importance to the
production.

Makes some general
connections between the
play’s content and
contemporary events or
situations AND struggles
to demonstrate their
importance to the
production.

What statements
does the play make
about cultural or
social issues, such as
race, socio-economic
status, religion,
gender, sexual
orientation, age,
social institutions
etc.?

Clearly identifies a
cultural or social issue
in the play.

Clearly identifies a
cultural or social issue in
the play.

Vaguely acknowledges a
cultural or social issue in
the play.

Provides in-depth
reflection on the
various perspectives
presented in the
production.
Through use of
language and analysis,
demonstrates clear
sensitivity and respect
for diverse
backgrounds.

Reflection on the various
perspectives presented
in the
production are general,
BUT
the student’s
language/analysis still
demonstrate
clear sensitivity and
respect for diverse
backgrounds.

Reflections on the
various perspectives in
the production are
general
AND
the student’s
language/analysis lacks
sensitivity and respect
for diverse backgrounds.

1
Beginning:
Falls Below Expectations
Makes few, if any,
connections between the
play’s content and
contemporary events or
situations.
Does not demonstrate
their importance to the
production.

Does not identify a
cultural or social issue in
the play.

Reflections are superficial
and not truly about the
perspectives or
backgrounds presented in
the play.

0
Missing
content/task
required for
evaluation
Makes no
connections
between the
play’s content
and
contemporary
events/situations
.

No reflection
provided.
Lacks sensitivity
or understanding
of diverse
backgrounds.

Language and analysis are
openly insensitive or
disrespectful of diverse
backgrounds.
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THTR 101 CGA
General Education Common Graded Assignment: Introduction to Theatre: Spring 2021
Live Theatrical Performance Critique
Introduction to Theatre is a general education course designed to assist students in the development of critical life skills.
One of the goals of this assignment is to assess student competence for each of these objectives:
I.
Written and Oral Communication— apply appropriate theatre vocabulary to critical and aesthetic analysis (CCO5)
II.
Critical Analysis and Reasoning— apply critical and analytical skills to the theatrical experience (CCO1)
III.
Technological Competence—produce a project with written, oral, and visual components (CCO6)
IV.
Information Literacy—find, evaluate, use and cite academic resources to research and analyze the impact of
technology on contemporary theatre (CCO7)
V.
Local and Global Diversity— deconstruct a script to uncover plot structure, character development and sociopolitical themes, in particular those of marginalized groups (CCO8)
In addition to the above general education objectives, this assignment assesses students’ understanding and application of
the following skills and knowledge specific to the overall content of THTR 101:
Major Topics:
I.
II.
III.
IV.
V.
VI.
VII.

Basic Play Analysis
Dramatic Theory
The Playwright
The Actor
The Director
The Designers
Social Contexts

ASSIGNMENT:
Students will view, discuss, research, and write a formal critique of a theatrical production. This essay is a holistic review of
the production covering performance aesthetics, production values, dramaturgy, and social commentary, and utilizing
theatrical terminology and concepts covered in class.
Purpose:
This essay provides students with the opportunity to apply their knowledge of theatre concepts in a critique of a theatrical
performance.
Audience: Your essay will be written for readers who are knowledgeable about theatre and expect a full and detailed
analysis building on all the major topics covered in THTR 101.
Directions:
Students will view and critique a live theatrical performance (a recorded live performance may substitute if no live theatre
is available). The critique will include a discussion of performance aesthetics, production values, dramaturgy, social
commentary, etc. These concepts are covered in class throughout the semester.
See attached instruction document for additional details and specific content requirements.
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ASSIGNMENT SPECIFICATIONS:
• Minimum 750 words, typed in Times New Roman 12-pt font, double-spaced with 1” margins. The Works Cited
page is not included in the assigned word count.
• MLA style format and documentation for parenthetical citations and a Works Cited page.
• Minimum of two academically appropriate secondary sources in addition to assigned primary sources (play text
and production).
• Minimum of one digital image or video related to the analysis inserted into the body of the essay.
• Utilize library databases to locate appropriate sources.
GRADING:
• This assignment will account for at least 10% of the total course grade.
• See attached rubric for details about how your essay will be graded
SUBMISSION GUIDELINES:
• The assignment is due no later than the last week of class.
• Electronic submissions must be made with the student’s ID number (900 or 901#) as the file name through
Blackboard. Student and instructor names should not appear on electronic submissions.
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Theatre 101: Live Theatrical Performance Critique
View and critique a live theatrical performance (or, if necessary, a pre-recorded theatrical performance). Your critique will
include a discussion of performance aesthetics, production values, history, dramaturgy, etc. These concepts are covered in
class throughout the semester. Refer to the attached rubric for additional information about the expectations for each level
of scoring.

Part I. View a Live Theatrical Performance
You are to view a live theatrical performance (as announced at the beginning of the semester). Depending on
circumstances, you may also view a pre-recorded theatrical performance.
A. It is strongly recommended that you take notes of specifics you observe during the performance. These may
include choices made by the director, set designer, lighting designer, actors, costumer, etc.
B. Take some time to consider the notes you took and reflect upon the performance. In your notes, summarize
the connection between what you observed in the performance and the theatrical concepts and terminology
introduced in class.

Part II. Discussion
Compile your notes from the production you attended and bring them to class for discussion with your classmates and
instructor. During the discussion with your classmates and instructors, pay special attention to details you want to include
and consider points of view and analyses that you may be able to develop further through the exchange of information and
ideas with your classmate and instructor.
Remember to make full use of theatre terminology and synthesize concepts you have covered in class as you begin to
formulate your essay.

Part III. Secondary Source Research
Research secondary sources regarding the play and/or production to support your analysis. This research may include:
• background information about the life of the playwright that is relevant to your critique,
• historical research of real events mentioned in the play,
• research into one social or performance theory you found vital to the production (i.e. Expressionism, Theatre of
the Oppressed, social justice movements, feminist, Marxist, post-colonial and queer critiques),
• research into technology used in the production, and/or
• research on design/acting/directing techniques used in the production.
Research must also include at least one image or video that you will embed in your final paper and reference as part of your
critique of the play. This can be an image or video of another production of the play, historical research about the play’s
time period, an image/video in connection with the play’s design, or any other relevant topic.
You are expected to consult with the instructor about the research. All research must come from academically appropriate
sources accessed through the CCBC library.
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Part IV. Critical Essay
In response to the performance, write a minimum 750words, double spaced, typed critique of the performance, exploring
your observations of the performance. Be specific. Utilize theatrical terminology and concepts articulated in class.
Briefly describe the show, including title, playwright, theatrical venue, audience demographics, and your reaction to the
show. Then, justify and support your reaction. (Use your notes as a guide). Consider the questions listed below to aid you in
creating a powerful and articulate critique.
In the introductory paragraph, briefly describe the show, including title, playwright, theatrical venue, and audience
demographics. As your thesis statement, articulate your reaction to the show from a critical standpoint.
In the body of the essay, justify and support your reaction. Use your notes as a guide. Consider the questions listed below
to aid you in creating a powerful and articulate critique.
• Why produce this play NOW and how does this production speak to our contemporary lives in this time and place?
• What was the director’s vision/concept of the play? What specific production choices led you to believe this was
their vision? Did it work?
• How effective were the acting choices in the play? What did you learn about characters based on the acting
performances? Were there any acting choices that took away from the storytelling and clarity of the production?
• What specific technical aspects of the show (Set, costume, light, sound, make-up, etc.) were successful, and why?
Was there a unifying theme in the design? Ask and explore, for example: Why that
color/material/placement/sound? How is technology used in the play?
• What statements does the play make about cultural or social issues, such as race, socio-economic status, religion,
gender, sexual orientation, age, social institutions etc.? (You need not address all these issues in your answer. This
is a good place to utilize your research.)
• Incorporate your research into the paper. Use academic sources as well as those that are appropriate to the
discipline. Reference any quotes using proper citations. Include a bibliography or Works Cited page. Be sure to
mention the sources listed in the bibliography or Works Cited page in your essay. Does your research indicate
different approaches to previous plays? How does your research enrich your understanding of the play?
• Embed and directly reference your research image or video. The image/video should be contextualized in your
analysis. Be sure to mention the image or video in the bibliography or Works Cited page in your essay.
In the conclusion paragraph, summarize your main points and offer any suggestions for improving the production.

Submission Guidelines:
•
•
•
•

Minimum 750 words, typed in Times New Roman 12-pt font, double-spaced with 1” margins. The Works Cited
page is not included in the assigned word count.
MLA style format and documentation for parenthetical citations and a Works Cited page.
Minimum of two academically appropriate secondary sources in addition to assigned primary sources (play text
and production).
Minimum on one image or video embedded and captioned at the appropriate point in the essay where it is
referenced.
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WL 101: Introductory I: Arabic, Chinese, French, German, Italian, Japanese, Russian, or Spanish
Figure 16 is a boxplot that depicts the median and interquartile range for World Languages 101 for each
of the scored CGA categories. Across categories, most of the medians were 3s. Based on the rate of 4s,
performance was highest in Local and Global Diversity (43%). Based on the rates of scores at 2 or lower,
Information Literacy was the area of greatest struggle (50%). Overall in World Languages 101, scores
were most often 3s (32%) and 60% were at 3 or higher.
Recall that the median is the midpoint score above and below which 50% of assignment grades fell. The
t-bars (whiskers) represent the bottom 25% and top 25% of scores earned. If no t-bar is present at one
or both ends, scores clustered at the top or bottom of the distribution rather than tapering off. In
boxplots, outliers are represented by circles above or below the bottom whisker. Three categories had
negative outliers where more people than expected earned 0s. See Table B 17 for the score distribution
and Table 5 for the descriptive statistics.
Figure 16. WL 101 Boxplots of CGA Scores by Category

Table A 15 presents a copy of the rubric for each CGA category. The rubric is followed by a copy of the
Common Graded Assignment description.
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Table A 15. WL 101-102 Rubric
General Education
Competency

Written & Oral
Communication

CCO 11
Describe social and
ethical issues related
to cultural differences
in Spanish-speaking
contexts

Critical Analysis &
Reasoning

CCO 9
Compare and contrast
the histories,
traditions, practices,
aesthetics, and
perspectives of
diverse, often
underrepresented
Spanish-speaking
groups throughout the
world

Assignment/ Question
Demonstrate knowledge
of an underrepresented
group in a
heterogeneous Spanishspeaking country
Writing demonstrates a
logical sequence of
ideas, well-structured
paragraphs, varied
sentence structure, a
variety of vocabulary
appropriate to the
subject, and flawless
grammar and spelling.

Reflection on cultural
contributions,
experiences, values,
struggles, or the
history of this group.

Should communicate
ideas clearly and
concisely with cultural
sensitivity.

4
Exemplary:
Exceeds Expectations

3
Accomplished:
Meets Expectations

2
Developing:
Approaches Expectations

1
Beginning:
Falls Below Expectations

Includes thoughtful and
insightful discussion that
demonstrates an
awareness of how this
group of people is
under-represented.

Includes references to how
this group of people is
under-represented
and
shows
moderate/acceptable
development in discussing
their marginalization.

Includes reference(s) to
how this group of people is
under-represented,
but
shows little development
in discussing their
marginalization.

Includes reference(s) to
how this group of people
is underrepresented;
References lack
development and/or
relevance.

Unified, focused essay.
Topics, ideas, and overall
plans consistently clear.
Details varied and vivid.
Communication is clear
and fluent.

Topics, ideas, and overall
Generally well organized
plans always present but
according to definite plans. not always focused. The
Topics and ideas generally writing topics or details
clear. Good details.
sometimes lack depth.
Communication is for the
Communication is for the
most part clear and fluent. most part unclear.

Discusses in detail the
cultural contributions,
experiences, values,
struggles or history of
this group and does so
with cultural sensitivity.

Explains the important
aspects of the
contributions, experiences,
values, struggles or history
of this group and does so
with cultural sensitivity.

AND

0
Missing content/task
required for
evaluation
Does not include
reference(s) to how
this group of people is
under-represented.

Topics, ideas, and
overall plans are not
clear. Many digressions
and little development
altogether.
Communication is
unclear.

Topics, ideas, and
plans are
indiscernible. Very
little development
altogether.
Communication is
unclear and
significantly affects
comprehension.

Explains some elements of
the contributions,
experiences, values,
struggles or history of this
group and does so with
cultural sensitivity.

Explains some elements
of the contributions,
experiences, values,
struggles or history of this
group but does not do so
with cultural sensitivity.

References but does
not explain any
contributions,
experiences, values,
struggles or history of
this group.

AND

AND

OR

Ideas are presented in a
logical manner that is
easy to follow with clear
reasoning.

Ideas are presented in a
logical manner that is easy
to follow with clear
reasoning.

Ideas are presented in a
mostly logical manner that
is easy to follow.

Ideas are presented in an
order that is difficult to
follow.

Displays insightful, indepth reasoning and
depth of thought.

Displays moderate depth
in reasoning and
thought.

Displays an attempt at
depth in thought.

There is no apparent
order to their
presentation.

Displays unclear or
illogical reasoning.
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General Education
Competency

Technological
Competence

CCO13
Demonstrate
proficiency in the use
of instructional
technologies for the
study of the Spanish
language and
communication in the
Spanish language at a
novice level, and the
study of the cultures
of Spanish-speaking
groups

Assignment/ Question
Should contain one
inserted object (an
image or graph, for
example). The inserted
object should be
relevant to the content
of the essay and should
be placed thoughtfully
within the essay.
There should be a
caption and citation for
the object as well.
Uses appropriate style
format for essay,
including font and
margin size, as well as
header and page
number location.

4
Exemplary:
Exceeds Expectations
The inserted object is
especially suited/
related to the essay
thesis or other content,

AND

the object placement is
smoothly integrated
without any visual
awkwardness.
Document format
follows style guidelines
perfectly.

2
Developing:
Approaches Expectations

The inserted object clearly
relates to the essay thesis
or other content,

The inserted object has
marginal connection to the
essay thesis or other
content,

The inserted object has
little or no connection to
the essay thesis or other
content,

OR

AND

the object placement lacks
smooth integration in the
essay.

Document does not
the object is haphazardly
follow style
tacked on to the end of
guidelines at all.
the essay with no attempt
to integrate the object.

AND

the object placement is
smoothly integrated
without any visual
awkwardness.
Document format follows
style guidelines with only
one minor alteration.

Document format follows
style guidelines with only
minor departures.

1
Beginning:
Falls Below Expectations

0
Missing content/task
required for
evaluation
There is no inserted
object.

3
Accomplished:
Meets Expectations

Document fails to
follow style guidelines
or does so with major
departures.
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General Education
Competency

Information Literacy

Assignment/ Question
Minimum of four
academically
appropriate sources.

Local & Global
Diversity

CCO 10
Explore the
experiences of diverse
Spanish-speaking
groups, including
immigrants and
indigenous groups,
who have faced
discrimination both in
historical and
contemporary
contexts.

3
Accomplished:
Meets Expectations

2
Developing:
Approaches Expectations

0
Missing content/task
required for
evaluation
Incorporates less than the Incorporates less than
required number of
the required number
sources;
of sources;
1
Beginning:
Falls Below Expectations

Exceeds the required
number of sources

Uses the required number
of sources;

Incorporates the required
number of sources;

AND

AND

BUT

OR

AND

Provide thorough and
relevant supporting
evidence.

Sources meet the
highest standards for
credibility and
relevance;

Sources meet minimum
standards for credibility
and relevance;

Some sources do not meet
minimum standards for
credibility and/or
relevance.

None of the sources meet
minimum standards for
credibility and/or
relevance.

MLA/APA format and
documentation for
parenthetical citations
and a Works
Cited/References
page.

Sources are precisely
documented
throughout the essay
and on the Works
Cited/References
page.

None of the sources
meet minimum
standards for
credibility and/or
relevance.

Sources are precisely
documented throughout
the essay and on the
Works Cited/References
page.

Contains documentation
errors throughout the
essay and on the Works
Cited/ References page.

Does not provide
documentation of some
source used.

Discuss what it means
to be diverse in relation
to power, privilege and
inequality in a society in
which one is a member
of an underrepresented
group.

Includes thoughtful and
insightful discussion that
demonstrates an
awareness of diversity in
relation to power,
privilege, and inequality.

Includes references to
diversity in relation to
power, privilege, and
inequality and shows
moderate/acceptable
development in discussing
these issues.

Includes reference(s) to
diversity in relation to
power, privilege, and
inequality, but shows little
development in discussing
these issues.

Includes reference(s) to
diversity in relation to
power, privilege, and
inequality;
References lack
development and/or
relevance.

CCO 14
Locate, evaluate, use,
and cite research
sources when
completing written
assignments

4
Exemplary:
Exceeds Expectations

Does not include
reference(s) to
diversity in relation to
power, privilege, and
inequality.
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WL 101 CGA
General Education Common Graded Assignment: Introductory Spanish I Spring 2021
Culture Paper
Please NOTE: This assignment is used in the 101 level of all World Languages.
Introductory Spanish I is a general education course designed to assist students in the development of critical
life skills. One of the goals of this assignment is to assess student competence for each of these objectives:
I.
II.

III.

IV.
V.

Written and Oral Communication - describe social and ethical issues related to cultural differences in
Spanish-speaking contexts (CCO11),
Critical Analysis and Reasoning— compare and contrast the histories, traditions, practices, aesthetics,
and perspectives of diverse, often underrepresented Spanish-speaking groups throughout the world
(CCO9),
Technological Competence— demonstrate proficiency in the use of instructional technologies for the
study of the Spanish language and communication in the Spanish language at a novice level, and the
study of the cultures of Spanish-speaking groups (CCO13),
Information Literacy— locate, evaluate, use, and cite research sources when completing written
assignments (CCO14),
Local and Global Diversity — explore the experiences of diverse Spanish-speaking groups, including
immigrants and indigenous groups, who have faced discrimination both in historical and contemporary
contexts (CCO10).

In addition to the above general education objectives, this assignment assesses students’ understanding and
application of the following skills and knowledge specific to WLSP 101:
•
•

identify the major countries where Spanish is spoken, both by dominant and underrepresented groups,
as a result of conquest, colonization, and immigration.
describe social and ethical issues related to cultural differences in Spanish-speaking contexts.

ASSIGNMENT: Students will write a three-page (750 word) academic research paper on a diverse,
underrepresented group of people in a Spanish-speaking country.
Purpose: Within heterogeneous societies, some groups end up being under-represented and thus marginalized.
Therefore, the objective of this paper is to demonstrate knowledge of an underrepresented group in a
heterogeneous Spanish-speaking country. Explore the cultural aspects of the group that you choose; research
and discuss its cultural contributions, experiences, values, histories, and power struggles as a diverse group.
Audience: Your audience is your instructor and other members of the class, representative of an adult, academic
audience.
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Directions:
Guidance:
First, select a Spanish-speaking country that you would like to research. This can include Spanish-speaking
populations in the United States. Then, research an underrepresented group in that country that has distinct
cultural aspects that make them diverse and result in experiences of marginalization. A group of people can be
under-represented due to a variety of factors such as their race, ethnicity, religion, gender, sex, sexual
orientation, disability, language, or class. Some examples of such groups are:
a.
b.
c.
d.

the Quechua people in Peru
the Jews in Argentina
women in Mexico
Basque speakers in Spain

Next, write an academic research paper describing the experiences of this diverse group living in a plural society.
You should focus on the values and traditions of the group you have selected with a particular emphasis on any
one of the following:
e.
f.
g.
h.
i.
j.
k.
l.

Political system
Government
Technological achievements
Philosophy
Religion
Language (if this group speaks a minoritized language in the country you have chosen)
Literature
Other cultural contributions

In your paper, as you discuss the experiences of your group, be sure also to discuss what it means to be diverse
in relation to power, privilege and inequality in a society in which one is a member of an underrepresented
group.
Here are some possible topics:
•

•
•

Describe a Spanish-speaking country that is linguistically diverse (more than one language is
spoken in the country), religiously diverse (more than one religion is practiced in the country), or
ethnically diverse (Afro-Cubans, for example) and explore the benefits and problems for one of
the under-represented groups living in that plural society;
Explore gender roles in a specific Spanish-speaking country and examine issues related to power
and opportunity for women.
Investigate the experiences of Spanish-speaking immigrants in the United States, or of another
group of immigrants in a Spanish-speaking country.
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Requirements:
•

•

•

•
•

Show proof of factual knowledge of the under-represented group in the Spanish-speaking
country or Spanish-speaking immigrants in the United States, as well as reflection on cultural
contributions, experiences, values, struggles, or the history of this group. Thus, it will require
thorough preparation (e.g. interviews, research data, or a combination of both).
Present your paper with a logical sequence of ideas, well-structured paragraphs, varied
sentence structure, a variety of vocabulary appropriate to the subject, and flawless grammar
and spelling.
Communicate ideas clearly and concisely with cultural sensitivity and provide thorough and
relevant supporting evidence. Cultural sensitivity means being aware that cultural differences
and similarities exist and have an effect on values, learning and behavior.
Demonstrate a thoughtful description of an issue related to a category of diversity (such as
gender, language, race, class, etc.).
Contain one inserted object (an image or graph, for example). The inserted object should be
relevant to the content of the essay and should be placed thoughtfully within the essay. There
should be a caption and citation for the object as well.

ASSIGNMENT SPECIFICATIONS:
•
•
•
•

Three pages (750 words) typed in Times New Roman 12-pt font, double-spaced with 1” margins. The
Works Cited/References page is not included in the assigned page length.
MLA 8 / APA 7 style format and documentation for parenthetical citations and a Works Cited/References
page.
Minimum of four academically appropriate sources including the inserted object.
Use the CCBC Library Research Databases page under Cultures and Diversity and/or the CCBC Library
Countries and Cultures research guide to locate appropriate sources.
Click on Citing Sources: MLA | APA to see how to cite your references.

*If you need assistance with your writing, please visit the Online Writing Lab (OWL) at CCBC:
http://www.ccbcmd.edu/owl.
GRADING:
•
•

This assignment will account for at least 10% of the total course grade.
See attached rubric for details about how your essay will be graded

SUBMISSION GUIDELINES:
•
•

[INSERT DUE DATE] This date should be in the last 1/3rd of the semester.
Electronic submissions must be made with the student’s ID number (900 or 901#) as the file name
through Blackboard. Student and instructor names should not appear on electronic submissions.
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WL 102: Introductory II: Arabic, Chinese, French, German, Italian, Japanese, Russian, or Spanish
Figure 17 is a boxplot that depicts the median and interquartile range for World Languages 102 for each
of the scored CGA categories. Across categories, most of the medians were 3s. Based on the rate of 4s,
performance was highest in Local and Global Diversity (64%). However, based on the rate of 3s and 4s,
students did better in Written and Oral Communication (92% versus 72% for Local and Global Diversity).
Information Literacy was the area of greatest struggle with a median of 2, and 52% of scores at 2 or
lower. Overall in World Languages 102, scores were most often 4s (38%) and 65% were at 3 or higher.
Recall that the median is the midpoint score above and below which 50% of assignment grades fell. The
t-bars (whiskers) represent the bottom 25% and top 25% of scores earned. If no t-bar is present at one
or both ends, scores clustered at the top or bottom of the distribution rather than tapering off. In
boxplots, outliers are represented by circles above or below the whisker. Written and Oral
Communication had two negative outliers. See Table B 18 for the score distribution and Table 5 for the
descriptive statistics.
Figure 17. WL 102 Boxplots of CGA Scores by Category

Table A 16 presents a copy of the rubric for each CGA category. The rubric is followed by a copy of the
Common Graded Assignment description.
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Table A 16. WL 101-102 Rubric
General Education
Competency

Written & Oral
Communication

CCO 11
Describe social and
ethical issues related
to cultural differences
in Spanish-speaking
contexts

Critical Analysis &
Reasoning

CCO 9
Compare and contrast
the histories,
traditions, practices,
aesthetics, and
perspectives of
diverse, often
underrepresented
Spanish-speaking
groups throughout the
world

Assignment/ Question
Demonstrate knowledge
of an underrepresented
group in a
heterogeneous Spanishspeaking country
Writing demonstrates a
logical sequence of
ideas, well-structured
paragraphs, varied
sentence structure, a
variety of vocabulary
appropriate to the
subject, and flawless
grammar and spelling.

Reflection on cultural
contributions,
experiences, values,
struggles, or the
history of this group.

Should communicate
ideas clearly and
concisely with cultural
sensitivity.

4
Exemplary:
Exceeds Expectations

3
Accomplished:
Meets Expectations

2
Developing:
Approaches Expectations

1
Beginning:
Falls Below Expectations

Includes thoughtful and
insightful discussion that
demonstrates an
awareness of how this
group of people is
under-represented.

Includes references to how
this group of people is
under-represented
and
shows
moderate/acceptable
development in discussing
their marginalization.

Includes reference(s) to
how this group of people is
under-represented,
but
shows little development
in discussing their
marginalization.

Includes reference(s) to
how this group of people
is underrepresented;
References lack
development and/or
relevance.

Unified, focused essay.
Topics, ideas, and overall
plans consistently clear.
Details varied and vivid.
Communication is clear
and fluent.

Topics, ideas, and overall
Generally well organized
plans always present but
according to definite plans. not always focused. The
Topics and ideas generally writing topics or details
clear. Good details.
sometimes lack depth.
Communication is for the
Communication is for the
most part clear and fluent. most part unclear.

Discusses in detail the
cultural contributions,
experiences, values,
struggles or history of
this group and does so
with cultural sensitivity.

Explains the important
aspects of the
contributions, experiences,
values, struggles or history
of this group and does so
with cultural sensitivity.

AND

0
Missing content/task
required for
evaluation
Does not include
reference(s) to how
this group of people is
under-represented.

Topics, ideas, and
overall plans are not
clear. Many digressions
and little development
altogether.
Communication is
unclear.

Topics, ideas, and
plans are
indiscernible. Very
little development
altogether.
Communication is
unclear and
significantly affects
comprehension.

Explains some elements of
the contributions,
experiences, values,
struggles or history of this
group and does so with
cultural sensitivity.

Explains some elements
of the contributions,
experiences, values,
struggles or history of this
group but does not do so
with cultural sensitivity.

References but does
not explain any
contributions,
experiences, values,
struggles or history of
this group.

AND

AND

OR

Ideas are presented in a
logical manner that is
easy to follow with clear
reasoning.

Ideas are presented in a
logical manner that is easy
to follow with clear
reasoning.

Ideas are presented in a
mostly logical manner that
is easy to follow.

Ideas are presented in an
order that is difficult to
follow.

Displays insightful, indepth reasoning and
depth of thought.

Displays moderate depth
in reasoning and
thought.

Displays an attempt at
depth in thought.

There is no apparent
order to their
presentation.

Displays unclear or
illogical reasoning.
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General Education
Competency

Technological
Competence

CCO13
Demonstrate
proficiency in the use
of instructional
technologies for the
study of the Spanish
language and
communication in the
Spanish language at a
novice level, and the
study of the cultures
of Spanish-speaking
groups

Assignment/ Question
Should contain one
inserted object (an
image or graph, for
example). The inserted
object should be
relevant to the content
of the essay and should
be placed thoughtfully
within the essay.
There should be a
caption and citation for
the object as well.
Uses appropriate style
format for essay,
including font and
margin size, as well as
header and page
number location.

4
Exemplary:
Exceeds Expectations
The inserted object is
especially suited/
related to the essay
thesis or other content,

AND

the object placement is
smoothly integrated
without any visual
awkwardness.
Document format
follows style guidelines
perfectly.

2
Developing:
Approaches Expectations

The inserted object clearly
relates to the essay thesis
or other content,

The inserted object has
marginal connection to the
essay thesis or other
content,

The inserted object has
little or no connection to
the essay thesis or other
content,

OR

AND

the object placement lacks
smooth integration in the
essay.

Document does not
the object is haphazardly
follow style
tacked on to the end of
guidelines at all.
the essay with no attempt
to integrate the object.

AND

the object placement is
smoothly integrated
without any visual
awkwardness.
Document format follows
style guidelines with only
one minor alteration.

Document format follows
style guidelines with only
minor departures.

1
Beginning:
Falls Below Expectations

0
Missing content/task
required for
evaluation
There is no inserted
object.

3
Accomplished:
Meets Expectations

Document fails to
follow style guidelines
or does so with major
departures.
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General Education
Competency

Information Literacy

Assignment/ Question
Minimum of four
academically
appropriate sources.

Local & Global
Diversity

CCO 10
Explore the
experiences of diverse
Spanish-speaking
groups, including
immigrants and
indigenous groups,
who have faced
discrimination both in
historical and
contemporary
contexts.

3
Accomplished:
Meets Expectations

2
Developing:
Approaches Expectations

0
Missing content/task
required for
evaluation
Incorporates less than the Incorporates less than
required number of
the required number
sources;
of sources;
1
Beginning:
Falls Below Expectations

Exceeds the required
number of sources

Uses the required number
of sources;

Incorporates the required
number of sources;

AND

AND

BUT

OR

AND

Provide thorough and
relevant supporting
evidence.

Sources meet the
highest standards for
credibility and
relevance;

Sources meet minimum
standards for credibility
and relevance;

Some sources do not meet
minimum standards for
credibility and/or
relevance.

None of the sources meet
minimum standards for
credibility and/or
relevance.

MLA/APA format and
documentation for
parenthetical citations
and a Works
Cited/References
page.

Sources are precisely
documented
throughout the essay
and on the Works
Cited/References
page.

None of the sources
meet minimum
standards for
credibility and/or
relevance.

Sources are precisely
documented throughout
the essay and on the
Works Cited/References
page.

Contains documentation
errors throughout the
essay and on the Works
Cited/ References page.

Does not provide
documentation of some
source used.

Discuss what it means
to be diverse in relation
to power, privilege and
inequality in a society in
which one is a member
of an underrepresented
group.

Includes thoughtful and
insightful discussion that
demonstrates an
awareness of diversity in
relation to power,
privilege, and inequality.

Includes references to
diversity in relation to
power, privilege, and
inequality and shows
moderate/acceptable
development in discussing
these issues.

Includes reference(s) to
diversity in relation to
power, privilege, and
inequality, but shows little
development in discussing
these issues.

Includes reference(s) to
diversity in relation to
power, privilege, and
inequality;
References lack
development and/or
relevance.

CCO 14
Locate, evaluate, use,
and cite research
sources when
completing written
assignments

4
Exemplary:
Exceeds Expectations

Does not include
reference(s) to
diversity in relation to
power, privilege, and
inequality.
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WL 102 CGA
General Education Common Graded Assignment: WLSP 102: Introductory Spanish II Spring 2021
Culture Paper
Please NOTE: This assignment is used in the 102 level of all World Languages.
Introductory Spanish II is a general education course designed to assist students in the development of critical
life skills. One of the goals of this assignment is to assess student competence for each of these objectives:
I.
II.

III.

IV.
V.

Written and Oral Communication - describe social and ethical issues related to cultural differences in
Spanish-speaking contexts (CCO11),
Critical Analysis and Reasoning— compare and contrast the histories, traditions, practices, aesthetics,
and perspectives of diverse, often underrepresented Spanish-speaking groups throughout the world
(CCO9),
Technological Competence— demonstrate proficiency in the use of instructional technologies for the
study of the Spanish language and communication in the Spanish language at a novice level, and the
study of the cultures of Spanish-speaking groups (CCO13),
Information Literacy— locate, evaluate, use, and cite research sources when completing written
assignments, (CCO14),
Local and Global Diversity— explore the experiences of diverse Spanish-speaking groups, including
immigrants and indigenous groups, who have faced discrimination both in historical and contemporary
contexts (CCO10).

In addition to the above general education objectives, this assignment assesses students’ understanding and
application of the following skills and knowledge specific to WLSP 102:
•
•

identify the major countries where Spanish is spoken, both by dominant and underrepresented groups,
as a result of conquest, colonization, and immigration.
describe social and ethical issues related to cultural differences in Spanish-speaking contexts.

ASSIGNMENT: Students will write an academic research paper that is a minimum of three pages (750 words) on
a diverse, underrepresented group of people in a Spanish-speaking country.
Purpose: Within heterogeneous societies, some groups end up being under-represented and thus marginalized.
Therefore, the objective of this paper is to demonstrate knowledge of an underrepresented group in a
heterogeneous Spanish-speaking country. Explore the cultural aspects of the group that you choose; research
and discuss its cultural contributions, experiences, values, histories, and power struggles as a diverse group.
Audience: Your audience is your instructor and other members of the class, representative of an adult, academic
audience.

Page 147 of 170

GREAT Project – Spring 2021

Directions:
Guidance:
First, select a Spanish-speaking country that you would like to research. This can include Spanish-speaking
populations in the United States. Then, research an underrepresented group in that country that has distinct
cultural aspects that make them diverse and result in experiences of marginalization. A group of people can be
under-represented due to a variety of factors such as their race, ethnicity, religion, gender, sex, sexual
orientation, disability, language, or class. Some examples of such groups are:
·
·
·
·

the Quechua people in Peru
the Jews in Argentina
women in Mexico
Basque speakers in Spain

Next, write an academic research paper describing the experiences of this diverse group living in a plural society.
You should focus on the values and traditions of the group you have selected with a particular emphasis on any
one of the following:
·
·
·
·
·
·
·
·

Political system
Government
Technological achievements
Philosophy
Religion
Language (if this group speaks a minoritized language in the country you have chosen)
Literature
Other cultural contributions

In your paper, as you discuss the experiences of your group, be sure also to discuss what it means to be diverse
in relation to power, privilege and inequality in a society in which one is a member of an underrepresented
group.
Here are some possible topics:
•

•
•

Describe a Spanish-speaking country that is linguistically diverse (more than one language is
spoken in the country), religiously diverse (more than one religion is practiced in the country), or
ethnically diverse (Afro-Cubans, for example) and explore the benefits and problems for one of
the underrepresented groups living in that plural society;
Explore gender roles in a specific Spanish-speaking country and examine issues related to power
and opportunity for women.
Investigate the experiences of Spanish-speaking immigrants in the United States, or of another
group of immigrants in a Spanish-speaking country.
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Requirements:
•

•

•

•
•

Show proof of factual knowledge of the under-represented group in the Spanish-speaking
country or Spanish-speaking immigrants in the United States, as well as reflection on cultural
contributions, experiences, values, struggles, or the history of this group. Thus, it will require
thorough preparation (e.g. interviews, research data, or a combination of both).
Present your paper with a logical sequence of ideas, well-structured paragraphs, varied
sentence structure, a variety of vocabulary appropriate to the subject, and flawless grammar
and spelling.
Communicate ideas clearly and concisely with cultural sensitivity and provide thorough and
relevant supporting evidence. Cultural sensitivity means being aware that cultural differences
and similarities exist and have an effect on values, learning and behavior.
Demonstrate a thoughtful description of an issue related to a category of diversity (such as
gender, language, race, class, etc.).
Contain one inserted object (an image or graph, for example). The inserted object should be
relevant to the content of the essay and should be placed thoughtfully within the essay. There
should be a caption and citation for the object as well.

ASSIGNMENT SPECIFICATIONS:
•
•

•

Minimum of three pages (750 words) typed in Times New Roman 12-pt font, double-spaced with 1”
margins. The Works Cited/References page is not included in the assigned page length.
MLA 8 / APA 7 style format and documentation for parenthetical citations and a Works
Cited/References page.
Minimum of four academically appropriate sources including the object.
Use the CCBC Library Research Databases page under Cultures and Diversity and/or the CCBC Library
Countries and Cultures research guide to locate appropriate sources. Click on Citing Sources: MLA | APA
to see how to cite your references.

*If you need assistance with your writing, please visit the Online Writing Lab (OWL) at CCBC:
http://www.ccbcmd.edu/owl.
GRADING:
•
•

This assignment will account for at least 10% of the total course grade.
See attached rubric for details about how your essay will be graded

SUBMISSION GUIDELINES:
•

[INSERT DUE DATE] This date should be in the last 1/3rd of the semester
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•

Electronic submissions must be made with the student’s ID number (900 or 901#) as the file
name through Blackboard. Student and instructor names should not appear on electronic
submissions.

Page 150 of 170

GREAT Project – Spring 2021

Requested Analysis
Additional analyses were requested for World Languages focusing on the scores by course length/start
date, and course modality.
Course Length/Start Date
There were three term lengths1 present in the sample for WL 101 and two for WL 102, as seen in Table A 17.
Table A 17. Term Length by Course Level
Term Length
WL 101
Full Term
67 students in 9 sections
(started Feb. 1, 2021)
10 Week
57 students in 8 sections
(started Mar. 1, 2021)
Second 7 Week
21 students in 3 sections
(started Mar. 24, 2021)

WL 102

Combined

17 students in 2 sections

84 students in 11 sections

0 students in 0 sections

57 students in 8 sections

6 students in 1 section

27 students in 4 sections

There was a statistically significant difference in all CGA categories between Full Term and 10 Week with
students enrolled in Full Term receiving higher scores than students enrolled in 10 Week term. Students enrolled
in the Second 7 Week term did not perform significantly differently than either group and generally had scores
in between the two groups. The means and standard deviations for these significant instances are presented in
Table A 18.
Table A 18. Mean CGA Scores by Term Length
CGA Category

Term Length

Written & Oral
Communication

10 Week
Full Term
Second 7 Week
10 Week
Full Term
Second 7 Week
10 Week
Full Term
Second 7 Week
10 Week
Full Term
Second 7 Week

57
84
27
57
84
27
57
84
27
57
84
27

2.60
3.04
2.96
2.26
2.89
2.70
2.16
2.94
2.74
2.21
2.85
2.81

0.92
0.84
0.76
1.04
0.89
0.99
0.94
0.91
0.90
1.03
0.94
0.92

2.35
2.85
2.66
1.99
2.70
2.31
1.91
2.74
2.38
1.94
2.64
2.45

2.84
3.22
3.26
2.54
3.09
3.10
2.41
3.14
3.10
2.48
3.05
3.18

10 Week
Full Term
Second 7 Week

57
84
27

2.72
3.32
2.96

1.24
0.89
0.94

2.39
3.13
2.59

3.05
3.52
3.33

Critical Analysis & Reasoning

Technological Competence

Information Literacy

Local & Global Diversity

N

Mean

Standard
Deviation

95.0%
Lower CL
for Mean

95.0%
Upper CL
for Mean

1

For WL 101, eight students could not be matched to sections and therefore term and modality information was not
available. For WL 102, two students could not be matched to sections and therefore term and modality information was not
available
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Course Modality
There were two instructional modalities used for the World Languages courses, as detailed in Table A 19. There
were no statistically significant differences between students enrolled in different modalities, as seen in Table A
20.
Table A 19. Modality by Course Level
Modality
WL 101
Online
80 students in 11 sections
Remote Online –
65 students in 9 sections
Scheduled Time

WL 102
20 students in 2 sections

Combined
100 students in 13 sections

3 students in 1 section

68 students in 10 sections

Table A 20. Mean CGA Scores by Modality
N

Written & Oral
Communication
Critical Analysis
& Reasoning
Technological
Competence
Information
Literacy
Local & Global
Diversity

Online
Remote Online - Scheduled Time
Online
Remote Online - Scheduled Time
Online
Remote Online - Scheduled Time
Online
Remote Online - Scheduled Time
Online
Remote Online - Scheduled Time

100
68
100
68
100
68
100
68
100
68

Mean

2.92
2.81
2.67
2.62
2.64
2.65
2.70
2.51
2.98
3.18

Standard
Deviation

0.90
0.85
1.01
0.99
0.97
1.00
1.00
1.01
1.06
1.05

95.0%
Lower
CL for
Mean
2.74
2.60
2.47
2.38
2.45
2.40
2.50
2.27
2.77
2.92

95.0%
Upper
CL for
Mean
3.10
3.01
2.87
2.86
2.83
2.89
2.90
2.76
3.19
3.43
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Appendix B: Score Distributions
This section summarizes performance in each of the seven CGA categories. Table B 1 and Table B 2 provide results for the full sample, regardless
of course. Each table is preceded by highlights that present key information from the numerical results. Table B 3‒ Table B 18 disaggregate the
results by course.

Highlights: Performance across CGA Categories
Based on the boundaries for the Confidence Intervals for mean scores in the seven general education outcome categories, performance in:
•
•
•
•
•
•
•

Written and Oral Communication is significantly higher than Critical Analysis and Reasoning, Information Literacy, Local and Global
Diversity, and Personal and Professional Ethics;
Critical Analysis and Reasoning is significantly higher than Information Literacy and Local and Global Diversity but lower than Written
and Oral Communication, and Scientific and Quantitative or Logical Reasoning;
Technological Competence is significantly higher than Information literacy, and Local and Global Diversity;
Information Literacy is significantly lower than all other CGA categories except Local and Global Diversity, with which there was no
significant difference;
Scientific and Quantitative or Logical Reasoning is significantly higher than Critical Analysis and Reasoning, Information Literacy, Local
and Global Diversity, and Personal and Professional Ethics;
Local and Global Diversity is significantly lower than all other categories except Information Literacy with which there was no significant
difference; and
Personal and Professional Ethics is significantly higher than Information Literacy, and Local and Global Diversity but lower than Written
and Oral Communication, and Scientific and Quantitative or Logical Reasoning.

Table B 1. Overall CGA Rubric Scores by General Education Outcome
N
Written and Oral Communication
Critical Analysis and Reasoning
Technological Competence
Information Literacy
Scientific and Quantitative or Logical Reasoning
Local and Global Diversity
Personal and Professional Ethics

1,217
1,217
829
1,217
53
1,099
455

Mode
(Mo)

Median
(MD)

Mean
(M)

Std.
Deviation

95.0% Lower
CL for Mean

95.0% Upper
CL for Mean

3
2
3
2
4
2
2

3
2
3
2
4
2
2

2.49
2.35
2.44
2.04
2.89
2.09
2.29

1.10
1.10
1.23
1.20
1.51
1.28
1.10

2.43
2.28
2.36
1.98
2.47
2.02
2.19

2.55
2.41
2.53
2.11
3.30
2.17
2.40
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Highlights: Score Distribution for each CGA Category
Table B 2 uses counts and percentages to show the score distribution across rubric levels 0 ‒ 4. These show the frequency of each score in each
category and the frequency of each performance level in the whole sample. For example, it shows that 2 (Developing / Approaches Expectations)
was the most frequent score (i.e., the mode), earned 30% of the time across categories and courses, and 2 was usually the mode in individual
categories.
Since Level 3 (Accomplished / Meets Expectations) describes student performance that meets faculty expectations for the outcome category,
the rate at which students meet or exceed it draws special attention in reviews of the overall results in general education assessment cycles.
Table B 2 shows that 46% of scores were at Level 3 or higher. Trends in this rate over time can be useful in evaluating the overall effectiveness of
the GrEAT project in promoting continuous improvement in students’ acquisition of general education competencies.
In the table below total N (6,085) indicates the number of scores recorded (with each student contributing up to seven scores). The maximum N
possible for a General Education Outcome category is 1,217; this represents the number of students for whom a score could be submitted if all
courses and course sets in the current GREAT cycle assessed the category.
Table B 2. Overall CGA Rubric Score Distribution by General Education Outcome

General Education Outcome

4

3

CGA Rubric Score
2

1

0

Exemplary /
Exceeds
Expectations

Accomplished
/ Meets
Expectations

Developing /
Approaches
Expectations

Beginning /
Falls Below
Expectations

(No points)

N
(1,217)

N

%

N

%

N

%

N

%

N

%

Written & Oral Communication

1,217

204

17%

483

40%

327

27%

113

9%

90

7%

Critical Analysis & Reasoning
Technological Competence
Information Literacy
Scientific & Quantitative or Logical Reasoning
Local & Global Diversity

1,217
827
1,217
53
1,099

190
200
143
30
181

16%
24%
12%
57%
16%

369
226
312
6
244

30%
27%
26%
11%
22%

408
203
384
6
332

34%
25%
32%
11%
30%

172
137
211
3
179

14%
17%
17%
6%
16%

78
61
167
8
163

6%
7%
14%
15%
15%

Personal & Professional Ethics

455
54
6,085 1,002

12%
16%

156
1,796

34%
30%

157
1,817

35%
30%

46
861

10%
14%

42
609

9%
10%

Total
Row Max, Row Min
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Table B 3. CGA Score Distribution for ARTD 104 GREAT Sample

General Education Outcome

Written & Oral Communication
Critical Analysis & Reasoning
Technological Competence
Information Literacy
Scientific & Quantitative or Logical Reasoning
Local & Global Diversity
Personal & Professional Ethics
Total

CGA Rubric Score
2

4

3

Exemplary /
Exceeds
Expectations

Accomplished /
Meets Expectations

Developing /
Approaches
Expectations

1

0

Beginning / Falls
Below Expectations

(No points)

N

N

%

N

%

N

%

N

%

N

%

54
54
54
54
0
54
0
270

9
12
3
5
0
12
0
41

17%
22%
6%
9%
0%
22%
0%
15%

9
9
13
9
0
9
0
49

17%
17%
24%
17%
0%
17%
0%
18%

12
12
17
13
0
13
0
67

22%
22%
31%
24%
0%
24%
0%
25%

11
12
18
20
0
11
0
72

20%
22%
33%
37%
0%
20%
0%
27%

13
9
3
7
0
9
0
41

24%
17%
6%
13%
0%
17%
0%
15%

Row Max, Row Min
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Table B 4. CGA Score Distribution for ARTD 105-106 GREAT Sample

General Education Outcome

N

Written & Oral Communication
51
Critical Analysis & Reasoning
51
Technological Competence
51
Information Literacy
51
Scientific & Quantitative or Logical Reasoning
0
Local & Global Diversity
51
Personal & Professional Ethics
0
Total 255

CGA Rubric Score
2

4

3

Exemplary /
Exceeds
Expectations

Accomplished /
Meets
Expectations

Developing /
Approaches
Expectations

1

0

Beginning / Falls
Below
Expectations

(No points)

N

%

N

%

N

%

N

%

N

%

11
13
15
11
0
13
0
63

22%
25%
29%
22%
0%
25%
0%
25%

30
16
30
12
0
15
0
103

59%
31%
59%
24%
0%
29%
0%
40%

9
17
5
24
0
16
0
71

18%
33%
10%
47%
0%
31%
0%
28%

0
5
1
4
0
7
0
17

0%
10%
2%
8%
0%
14%
0%
7%

1
0
0
0
0
0
0
1

2%
0%
0%
0%
0%
0%
0%
0%

Row Max, Row Min
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Table B 5. CGA Score Distribution for ASLS 101 GREAT Sample

General Education Outcome

N

CGA Rubric Score
2

4

3

Exemplary /
Exceeds
Expectations

Accomplished /
Meets
Expectations

Developing /
Approaches
Expectations

1

0

Beginning / Falls
Below Expectations

(No points)

N

%

N

%

N

%

N

%

N

%

Written & Oral Communication
Critical Analysis & Reasoning
Technological Competence
Information Literacy
Scientific & Quantitative or Logical Reasoning
Local & Global Diversity
Personal & Professional Ethics

38
38
38
38
0
38
0

15
20
16
5
0
13
0

39%
53%
42%
13%
0%
34%
0%

13
11
18
17
0
12
0

34%
29%
47%
45%
0%
32%
0%

8
5
2
9
0
8
0

21%
13%
5%
24%
0%
21%
0%

1
1
1
3
0
2
0

3%
3%
3%
8%
0%
5%
0%

1
1
1
4
0
3
0

3%
3%
3%
11%
0%
8%
0%

Total

190

69

36%

71

37%

32

17%

8

4%

10

5%

Row Max, Row Min
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Table B 6. CGA Score Distribution for ASLS 102 GREAT Sample

General Education Outcome

N

Written & Oral Communication
Critical Analysis & Reasoning
Technological Competence
Information Literacy
Scientific & Quantitative or Logical
Reasoning
Local & Global Diversity
Personal & Professional Ethics
Total

CGA Rubric Score
2

4

3

Exemplary /
Exceeds
Expectations

Accomplished /
Meets
Expectations

Developing /
Approaches
Expectations

1

0

Beginning / Falls
Below
Expectations

(No points)

N

%

N

%

N

%

N

%

N

%

14
14
14
14
0

9
12
10
0
0

64%
86%
71%
0%
0%

2
1
3
0
0

14%
7%
21%
0%
0%

2
0
0
0
0

14%
0%
0%
0%
0%

0
0
0
4
0

0%
0%
0%
29%
0%

1
1
1
10
0

7%
7%
7%
71%
0%

14
0

0
0

0%
0%

1
0

7%
0%

1
0

7%
0%

2
0

14%
0%

10
0

71%
0%

70

31

44%

7

10%

3

4%

6

9%

23

33%

Row Max, Row Min
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Table B 7. CGA Score Distribution for CMNS 101 GREAT Sample
CGA Rubric Score
2

4

3

Exemplary /
Exceeds
Expectations

Accomplished /
Meets
Expectations

Developing /
Approaches
Expectations

1

0

Beginning / Falls
Below
Expectations

(No points)

General Education Outcome

N

N

%

N

%

N

%

N

%

N

%

Written & Oral Communication
Critical Analysis & Reasoning
Technological Competence
Information Literacy
Scientific & Quantitative or Logical
Reasoning
Local & Global Diversity
Personal & Professional Ethics
Total

270
270
270
270
0

43
25
26
24
0

16%
9%
10%
9%
0%

69
60
78
67
0

26%
22%
29%
25%
0%

85
85
88
61
0

31%
31%
33%
23%
0%

51
79
69
85
0

19%
29%
26%
31%
0%

22
21
9
33
0

8%
8%
3%
12%
0%

270
0
1,350

10
0
128

4%
0%
9%

37
0
311

14%
0%
23%

61
0
380

23%
0%
28%

92
0
376

34%
0%
28%

70
0
155

26%
0%
11%

Row Max, Row Min
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Table B 8. CGA Score Distribution for ENGLIT GREAT Sample

General Education Outcome

N

Written & Oral Communication
51
Critical Analysis & Reasoning
51
Technological Competence
51
Information Literacy
51
Scientific & Quantitative or
0
Logical Reasoning
Local & Global Diversity
51
Personal & Professional Ethics
0
Total 255

4

3

Exemplary /
Exceeds
Expectations

Accomplished /
Meets Expectations

CGA Rubric Score
2

1

0

Developing /
Approaches
Expectations

Beginning / Falls
Below
Expectations

(No points)

N

%

N

%

N

%

N

%

N

%

3
2
2
2
0

6%
4%
4%
4%
0%

14
10
1
16
0

27%
20%
2%
31%
0%

19
23
13
11
0

37%
45%
25%
22%
0

14
15
19
19
0

27%
29%
37%
37%
0

1
1
16
3
0

2%
2%
31%
6%
0

3
0
12

6%
0%
5%

11
0
52

22%
0%
20%

31
0
97

61%
0%
38%

5
0
72

10%
0%
28%

1
0
22

2%
0%
9%

Row Max, Row Min
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Table B 9. CGA Score Distribution for FAPA 101 GREAT Sample

General Education Outcome

Written & Oral Communication
Critical Analysis & Reasoning
Technological Competence
Information Literacy
Scientific & Quantitative or Logical
Reasoning
Local & Global Diversity
Personal & Professional Ethics
Total

N

CGA Rubric Score
2

4

3

Exemplary /
Exceeds
Expectations

Accomplished /
Meets
Expectations

Developing /
Approaches
Expectations

1

0

Beginning / Falls
Below
Expectations

(No points)

N

%

N

%

N

%

N

%

N

%

57
57
0
57
0

13
15
0
8
0

23%
26%
0%
14%
0%

23
15
0
10
0

40%
26%
0%
18%
0%

10
16
0
14
0

18%
28%
0%
25%
0%

9
10
0
13
0

16%
18%
0%
23%
0%

2
1
0
12
0

4%
2%
0%
21%
0%

57
57
285

16
12
64

28%
21%
22%

15
20
83

26%
35%
29%

14
11
65

25%
19%
23%

8
12
52

14%
21%
18%

4
2
21

7%
4%
7%

Row Max, Row Min

Page 161 of 170

GREAT Project – Spring 2021

Table B 10. CGA Score Distribution for MCOM 111 GREAT Sample

General Education Outcome

Written & Oral Communication
Critical Analysis & Reasoning
Technological Competence
Information Literacy
Scientific & Quantitative or Logical
Reasoning
Local & Global Diversity
Personal & Professional Ethics
Total

N

CGA Rubric Score
2

4

3

Exemplary /
Exceeds
Expectations

Accomplished /
Meets
Expectations

Developing /
Approaches
Expectations

1

0

Beginning / Falls
Below
Expectations

(No points)

N

%

N

%

N

%

N

%

N

%

31
31
0
31
0

12
14
0
4
0

39%
45%
0%
13%
0%

7
8
0
15
0

23%
26%
0%
48%
0%

5
5
0
6
0

16%
16%
0%
19%
0%

3
3
0
3
0

10%
10%
0%
10%
0%

4
1
0
3
0

13%
3%
0%
10%
0%

31
31
155

15
16
61

48%
52%
39%

7
4
41

23%
13%
26%

3
1
20

10%
3%
13%

4
8
21

13%
26%
14%

2
2
12

6%
6%
8%

Row Max, Row Min
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Table B 11. CGA Score Distribution for MCOM 150 GREAT Sample

General Education Outcome

Written & Oral Communication
Critical Analysis & Reasoning
Technological Competence
Information Literacy
Scientific & Quantitative or Logical
Reasoning
Local & Global Diversity
Personal & Professional Ethics
Total

N

CGA Rubric Score
2

4

3

Exemplary /
Exceeds
Expectations

Accomplished /
Meets
Expectations

Developing /
Approaches
Expectations

1

0

Beginning / Falls
Below
Expectations

(No points)

N

%

N

%

N

%

N

%

N

%

65
65
65
65
0

27
14
27
21
0

42%
22%
42%
32%
0%

23
39
16
20
0

35%
60%
25%
31%
0%

8
8
15
17
0

12%
12%
23%
26%
0%

2
2
5
5
0

3%
3%
8%
8%
0%

5
2
2
2
0

8%
3%
3%
3%
0%

0
65
325

0
26
115

0%
40%
35%

0
17
115

0%
26%
35%

0
9
57

0%
14%
18%

0
6
20

0%
9%
6%

0
7
18

0%
11%
6%

Row Max, Row Min
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Table B 12. CGA Score Distribution for MUSC 101 GREAT Sample

General Education Outcome

Written & Oral Communication
Critical Analysis & Reasoning
Technological Competence
Information Literacy
Scientific & Quantitative or Logical
Reasoning
Local & Global Diversity
Personal & Professional Ethics
Total

N

CGA Rubric Score
2

4

3

Exemplary /
Exceeds
Expectations

Accomplished /
Meets
Expectations

Developing /
Approaches
Expectations

1

0

Beginning / Falls
Below
Expectations

(No points)

N

%

N

%

N

%

N

%

N

%

53
53
53
53
53

5
10
38
3
30

9%
19%
72%
6%
57%

17
16
5
8
6

32%
30%
9%
15%
11%

17
8
0
12
6

32%
15%
0%
23%
11%

6
10
0
5
3

11%
19%
0%
9%
6%

8
9
10
25
8

15%
17%
19%
47%
15%

0
0
265

0
0
86

0%
0%
32%

0
0
52

0%
0%
20%

0
0
43

0%
0%
16%

0
0
24

0%
0%
9%

0
0
60

0%
0%
23%

Row Max, Row Min
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Table B 13. CGA Score Distribution for MUSC 102 GREAT Sample

General Education Outcome

Written & Oral Communication
Critical Analysis & Reasoning
Technological Competence
Information Literacy
Scientific & Quantitative or Logical
Reasoning
Local & Global Diversity
Personal & Professional Ethics
Total

N

CGA Rubric Score
2

4

3

Exemplary /
Exceeds
Expectations

Accomplished /
Meets
Expectations

Developing /
Approaches
Expectations

1

0

Beginning / Falls
Below
Expectations

(No points)

N

%

N

%

N

%

N

%

N

%

29
29
29
29
0

1
3
10
8
0

3%
10%
34%
28%
0%

10
8
2
7
0

34%
28%
7%
24%
0%

16
8
3
9
0

55%
28%
10%
31%
0%

2
9
1
1
0

7%
31%
3%
3%
0%

0
1
13
4
0

0%
3%
45%
14%
0%

29
0
145

5
0
27

17%
0%
19%

7
0
34

24%
0%
23%

8
0
44

28%
0%
30%

8
0
21

28%
0%
14%

1
0
19

3%
0%
13%

Row Max, Row Min
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Table B 14. CGA Score Distribution for PHIL 101 GREAT Sample
CGA Rubric Score
2

4

3

Exemplary /
Exceeds
Expectations

Accomplished /
Meets
Expectations

Developing /
Approaches
Expectations

1

0

Beginning / Falls
Below
Expectations

(No points)

General Education Outcome

N

N

%

N

%

N

%

N

%

N

%

Written & Oral Communication
Critical Analysis & Reasoning
Technological Competence
Information Literacy
Scientific & Quantitative or Logical
Reasoning
Local & Global Diversity
Personal & Professional Ethics
Total

145
145
0
145
0

0
0
0
0
0

0%
0%
0%
0%
0%

86
49
0
29
0

59%
34%
0%
20%
0%

50
85
0
62
0

34%
59%
0%
43%
0%

2
4
0
17
0

1%
3%
0%
12%
0%

7
7
0
37
0

5%
5%
0%
26%
0%

145
145
725

0
0
0

0%
0%
0%

17
52
233

12%
36%
32%

74
76
347

51%
52%
48%

26
10
59

18%
7%
8%

28
7
86

19%
5%
12%

Row Max, Row Min
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Table B 15. CGA Score Distribution for PHIL 240 GREAT Sample
CGA Rubric Score
2

4

3

Exemplary /
Exceeds
Expectations

Accomplished /
Meets
Expectations

Developing /
Approaches
Expectations

1

0

Beginning / Falls
Below
Expectations

(No points)

General Education Outcome

N

N

%

N

%

N

%

N

%

N

%

Written & Oral Communication
Critical Analysis & Reasoning
Technological Competence
Information Literacy
Scientific & Quantitative or Logical
Reasoning
Local & Global Diversity
Personal & Professional Ethics

157
157
0
157
0

4
0
0
0
0

3%
0%
0%
0%
0%

83
66
0
56
0

53%
42%
0%
36%
0%

45
65
0
67
0

29%
41%
0%
43%
0%

2
3
0
9
0

1%
2%
0%
6%
0%

23
23
0
25
0

15%
15%
0%
16%
0%

157
157

5
0

3%
0%

66
63

42%
40%

61
60

39%
38%

1
10

1%
6%

24
24

15%
15%

785

9

1%

334

43%

298

38%

25

3%

119

15%

Total
Row Max, Row Min
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Table B 16. CGA Score Distribution for THTR 101 GREAT Sample

General Education Outcome

Written & Oral Communication
Critical Analysis & Reasoning
Technological Competence
Information Literacy
Scientific & Quantitative or Logical
Reasoning
Local & Global Diversity
Personal & Professional Ethics
Total

N

CGA Rubric Score
2

4

3

Exemplary /
Exceeds
Expectations

Accomplished /
Meets
Expectations

Developing /
Approaches
Expectations

1

0

Beginning / Falls
Below
Expectations

(No points)

N

%

N

%

N

%

N

%

N

%

24
24
24
24
0

9
6
10
5
0

38%
25%
42%
21%
0%

8
12
3
5
0

33%
50%
13%
21%
0%

7
6
3
8
0

29%
25%
13%
33%
0%

0
0
3
5
0

0%
0%
13%
21%
0%

0
0
5
1
0

0%
0%
21%
4%
0%

24
0
120

7
0
37

29%
0%
31%

3
0
31

13%
0%
26%

4
0
28

17%
0%
23%

3
0
11

13%
0%
9%

7
0
13

29%
0%
11%

Row Max, Row Min
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Table B 17. CGA Score Distribution for WL 101 GREAT Sample
CGA Rubric Score
2

4

3

Exemplary /
Exceeds
Expectations

Accomplished /
Meets
Expectations

Developing /
Approaches
Expectations

1

0

Beginning / Falls
Below
Expectations

(No points)

General Education Outcome

N

N

%

N

%

N

%

N

%

N

%

Written & Oral Communication
Critical Analysis & Reasoning
Technological Competence
Information Literacy
Scientific & Quantitative or Logical
Reasoning
Local & Global Diversity
Personal & Professional Ethics
Total

153
153
153
153
0

35
34
36
41
0

23%
22%
24%
27%
0%

74
44
51
35
0

48%
29%
33%
23%
0%

34
57
50
60
0

22%
37%
33%
39%
0%

8
17
15
16
0

5%
11%
10%
10%
0%

2
1
1
1
0

1%
1%
1%
1%
0%

153
0
765

66
0
212

43%
0%
28%

42
0
246

27%
0%
32%

34
0
235

22%
0%
31%

7
0
63

5%
0%
8%

4
0
9

3%
0%
1%

Row Max, Row Min
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Table B 18. CGA Score Distribution for WL 102 GREAT Sample
CGA Rubric Score
2

4

3

Exemplary /
Exceeds
Expectations

Accomplished /
Meets
Expectations

Developing /
Approaches
Expectations

1

0

Beginning / Falls
Below
Expectations

(No points)

General Education Outcome

N

N

%

N

%

N

%

N

%

N

%

Written & Oral Communication
Critical Analysis & Reasoning
Technological Competence
Information Literacy
Scientific & Quantitative or Logical
Reasoning
Local & Global Diversity
Personal & Professional Ethics
Total

25
25
25
25
0

8
10
7
6
0

32%
40%
28%
24%
0%

15
5
6
6
0

60%
20%
24%
24%
0%

0
8
7
11
0

0%
32%
28%
44%
0%

2
2
5
2
0

8%
8%
20%
8%
0%

0
0
0
0
0

0%
0%
0%
0%
0%

25
0
125

16
0
47

64%
0%
38%

2
0
34

8%
0%
27%

4
0
30

16%
0%
24%

3
0
14

12%
0%
11%

0
0
0

0%
0%
0%

Row Max, Row Min
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A. Program Review Overview
On a rotating five-year cycle, coordinators compile an extensive analysis of their program. The
report examines and assesses the curriculum, analyzes enrollment and student performance data,
and reviews general program information including articulation agreements, faculty information,
inventory of instructional resources, course delivery strategies, relationship to Continuing
Education, cooperative education and internship information, and course delivery strategies. As a
result of the review and the analysis of the report, the college-wide Program Review Committee
identifies strengths and opportunities impacting the short-term goals and the long-term vision of
the department. The Program Review Committee makes recommendations regarding the
program’s continuance. Recommendations include the following options:
1.
2.

3.
4.
5.

Program continuation with no mandatory changes to the existing program.
Program continuation with implementation of any proposed changes within three
years. An annual follow-up report will be submitted each year to the Program’s
Academic Dean as part of the Program Coordinator’s annual evaluation. Copies of
the report will be submitted to the Provost and Vice President of Instruction.
Program transition from credit to non-credit.
Program suspension whereby the program is to be suspended with the option that it
might be resumed in the next two years.
Permanent Discontinuation Status: The program is to be discontinued following
MHEC procedures.

The ten programs reviewed this year were:
•
•
•
•

Accounting
Associate of Fine Arts and Performing Arts (including the following Areas of
Concentration: Fine Art and Visual Design, Dance, Music, and Theater)
Automotive Technology
Emergency Medical Technology

•
•
•
•
•
•

Health Informatics and Information Technology
Human Service Counseling
Interior Design
Interpreter Preparation
Network Technology
Transportation, Distribution, and Maritime Logistics

B. Recommendations from the Program Review Committee
After analyzing the Program Review Report and meeting with each program, the Program
Review Committee identifies program strengths and opportunities. Program recommendations
are then presented to Senior Staff. The following recommendations were made this year:
Program Continuation with no mandatory changes to the existing program:
• Accounting
• Associate of Fine Arts and Performing Arts (including the following Areas of
Concentration: Fine Art and Visual Design, Dance, Music, and Theater)
• Automotive Technology
• Emergency Medical Technology
• Health Informatics and Information Technology
• Human Service Counseling
• Interior Design
• Interpreter Preparation
Program continuation with implementation of any proposed changes within three years
• Networking Technology
An annual follow-up report will be submitted each year to the Program’s Academic Dean as part
of the Program Coordinator’s annual evaluation. Copies of the report will be submitted to the
Vice President of Instruction.
The Board of Trustees approved these recommendations during its June 2022 meeting.
A recommendation for Transportation, Distribution, and Maritime Logistic will be sent to the
Board of Trustees in September 2022, following a Developing Curriculum (DACUM) to
evaluate curriculum and regional workforce needs.
C. Program of the Year Award
As mentioned in the annual report from the Learning Outcomes Assessment Advisory Board
(LOAAB) found earlier in this report, each year one of the programs participating in the program
review process is selected by the Program Review Committee as the exemplar from that year’s
cohort. From the 2021-2022 cohort, the Human Service Counseling Program was selected as
the program that most effectively embraced the spirit of the program review process and
provided evidence of ongoing assessment and resultant program improvement.

D. Synopsis of Program Outcomes Assessment Projects (POAPs)
Each program reviewed in an academic year prepares a proposal for a comprehensive program
outcomes assessment project. Fernando Paniagua, as the designated Learning Outcomes
Associate, serves as a facilitator and coordinator for the development and progress of the
projects.
The Human Service Counseling program intends to measure program outcomes with student
video projects, currently the summative assessments in the course. These projects will be
reviewed by faculty other than the section instructor, using a common rubric. This nonevaluative review will compare student performance to measure integrity in skill mastery across
all sections of the course. This will also allow faculty and the program coordinator to evaluate
the effectiveness of course modalities (face-to-face, remote synchronous, and blended). Finally,
adjustments to teaching strategies will allow faculty to focus on student skills that need
additional attention.
The Accounting program will assess the Accounting AAS degree program as it supports the
largest number of accounting majors. The program provides basic accounting knowledge to
students planning to enter the profession at a junior level in business and/or government. To
achieve this goal, students will develop proficiency in accumulating, recording, classifying, and
interpreting financial data for an economic entity. An excel-based problem will be chosen from
the current textbook to assess a student’s technological proficiency, computational competence,
and problems solving skills. The problem will be deployed and assigned in each ACCT 225
McGraw Hill Connect course. Data will be collected on students’ achievement in completing the
problem.
Many of the courses taken by students in the Associate of Arts and Performing Arts program
fulfill their general education requirements. As such, the common graded assignments from
General Education Outcomes Assessment (GrEATs) will be used to assess this program. More
information on GREATs can be found later in this report.
As technological competency has become a skill required of all automotive students, the project
for Automotive Technology program is designed to assess technological competence, critical
thinking, and problem-solving skills. This project will assess the Automotive Technology AAS
degree and the Automotive Master Technician certificate. Students will develop proficiencies in
diagnosing, repairing, and, documenting technical data used on both Internal Combustion
Engines (ICE) and Plug-In Hybrid Vehicles (PHEV).The course being assessed is AUTO 241.
The Emergency Medical Technology program will assess student licensure success rates. The
EMST 224 Paramedic Internship course is recognized by accreditation and licensing entities as a
capstone course for students pursuing licensure as a paramedic. Student success in the EMST
224 course hovers at 100%, so our focus in this project is to evaluate student licensure numbers
for first-time success, cumulative success, and failure when compared to student success in
EMST 224. The licensure data also includes details on subject matter areas that can be used to
drive interventions to the EMST 224 curriculum and improve student first-time pass rate
licensing outcomes.

For the Health Informatics and Information Technology program project, students enrolled in
200-level courses will have the opportunity to earn one of the two micro-badges. Students will
complete six asynchronous self-paced modules. Course material will be derived by Open
Educational Resources (OER) exclusively. A 15-question multiple-choice review exam will be
given at the end of each module. The final module requires students to synthesize a new realworld industry-relevant product or service. Upon project completion, students will be able to
demonstrate mastery aligned with program outcomes.
The Interior Design program will utilize a Portfolio Review Show/Event as an end-of-year or
semester capstone. Student participants would be those who have taken the INTD 247 course,
and are close to graduating. . Local industry professionals will be invited to attend; review the
portfolio; and work, meet with, and network with students. This would also expose the INTD
program to the local industry that may not be aware of the employee pool the program provides.
The Interpreter Preparation Program will partner with local interpreting agencies to conduct
new-hire skills screenings with all graduating students in spring 2022. As a part of the screening,
agency representatives will score all students using a standard rubric and provide these results
back to the program coordinator. Graduate scores will drive curricular changes, if necessary.
The Networking Technology program will evaluate the General Networking degree and
certificate students using the Cisco Academy class performance summary. Cisco provides a
detailed performance of the different domains that are covered in each module. Special emphasis
and intervention strategies will be placed on the values that fall below the baseline of 80%.
E. POAPs Status
This project follows the same five stages described previously for the LOAs:
•
•
•
•
•

Stage 1: Designing and Proposing a Learning Outcomes Assessment Project
Stage 2: Implementing the Design and Collecting and Analyzing the Data
Stage 3: Redesigning the Course to Improve Student Learning
Stage 4: Implementing Course Revisions and Reassessing Student Learning
Stage 5: Final Analysis and Reporting Results

Projects in progress:
Stage 2: Implementing the Design and Collecting and Analyzing the Data
•

•
•

Computer Science: This project was approved in the 2020-2021 program review cycle.
The survey instrument was developed during Fall 2021 semester with a pending IRB
application. We will be deploying the survey to students in June 2022 to finish data
collection. Data analysis will be complete in June / July 2022. The survey will be
deployed as soon as we receive additional information from PRE.
Construction Management: This project was approved in the 2020-2021 program review
cycle. During the Spring 2022 semester, the assessment instrument was implemented and
the data for the Spring 2021 cohort and Spring 2022 cohort are being analyzed.
Engineering Science: This project was approved in the 2020-2021 program review cycle.
No Stage 2 work was done in the Spring semester. This was the result of the key faculty

•

member experiencing a much larger than expected work load. This load was the result of:
(1) Adapting the first challenging technical course, ELEI 114, to address the
mathematical deficiencies of the first cohort of high school senior PTECH students and
(2) Significantly changing the content of ENSC 245, Engineering Math Applications, to
be relevant and transferable to surrounding universities as a Systems and Signals course.
Sustainable Horticulture: This project was approved in the 2020-201 program review
cycle. The project has been reviewed by the faculty teaching the class and it is scheduled
to implement the assignment beginning in the Hort 127 class in Fall 2022.
Stage 3: Redesigning the Course to Improve Student Learning

•

•

•

Occupational Therapy Assistant: this project was approved in the 2019-2020 program
review cycle and did not follow exactly the 5 stages of assessment described above. In
this project, lectures, lab activities, and Level I fieldwork objectives pertaining to the
management of patient behaviors across the lifespan are reviewed and assessed in
different courses of the program. This program was impacted tremendously by the
COVID-19 pandemic and a leadership change; therefore during this Spring 2022
semester, they reviewed another 3 courses.
Veterinary Technology: this project was approved in the 2019-2020 program review
cycle. The POAP was changed due to COVID19 pandemic, instead of a scheduled class
review time, a VTNE Pocket Prep app was implemented on January 1, 2021. The goal
was to have all second-year students utilize this user-friendly instructional app.
Unfortunately, this did not occur with the 2021 class. The revised plan was to introduce
the app to the next group of second-year students earlier and engage them directly in the
process (in-person). This did occur the first week in December 2021, when the Internship
was discussed.
Legal Studies: this program was approved in the 2020-2021 program review cycle.
During the Spring 2022 semester, the assessment instrument was implemented with some
challenges because the college transitioned to a new learning management system
(Brightspace). In particular, students no longer have access to some of their documents
because they were submitted in the former learning management system (Blackboard).
As such, the Internship Director assisted students with gathering the required documents
and evaluating e-portfolios. Data were analyzed and currently, the project is in Stage 3,
where strategies are been planned to improve student success.
Stage 4: Implementing Course Revisions and Reassessing Student Learning

•

•

Art, Design, and Interactive Media - Graphic Design Certificate and Photography and
Imaging Certificate: This project was approved in the 2019-2020 Program Review cycle,
and the assessment instrument was implemented during the Spring 2021 semester. Data
was collected, and analyzed. The program could not assess during Fall 2021, so they
assessed and collected data during the Spring of 2022.
Heating, Ventilation, and Air Conditioning (HVAC) and Energy Technology: this project
was approved in the 2019-2020 program review cycle, and the assessment instrument
was implemented during Spring 2021. During Fall 2021, data was collected and the
intervention plan was designed to improve the areas where students were not successful.

•

•

During Spring 2022, the intervention plan was implemented and they reassessed students
learning.
Music Production and Audio Recording Technology: this project was approved in the
2019-2020 program review cycle, and the assessment instrument was implemented
during Spring 2021. Data was collected and analyzed during Fall 2021and based on this
analysis, some strategies were designed and implemented to improve student learning.
Students were assessed again during Spring 2022 and data is currently being analyzed.
Teacher Education: this project was approved in the 2019-2020 program review cycle.
The e-portfolio was implemented during the Spring 2021 semester, and data was
collected and analyzed. Based on the analysis, strategies to improve the outcomes of the
projects were designed during Fall 2021. The strategies were implemented and data was
collected for the second time during Spring 2022. Currently, the data is been analized.
Stage 5: Final Analysis and Reporting Results

•

Radiography: this project was approved in the 2019-2020 program review cycle. The
program successfully finished with the Execute Summary during the Spring 2022
semester.

Projects on Hold:
•
•

Computer Automated Manufacturing: due to the retirement of the coordinator of the
program, this assessment project has been paused until a new coordinator or a new person
is designated by the chair to oversee this project.
Digital Media Production: the coordinator of the program left our institution; therefore,
this assessment project has been paused until a new coordinator is hired.

F. POAPs Status Summary
Program Cycle
2019 – 2020
Art, Design, and
Interactive Media
(ADIM) – Graphic
Design
Computure
Automated
Manufacturing
(CAMM)
Heating, Ventilation,
and Air Conditioning
& Energy Technology
(HVAC)

Dean
William Watson

Douglas Kendzierski
(Interim)

Douglas Kendzierski
(Interim)

Team Leader(s)

Stage of Completion

Sarada Conaway – Stage 4:
Robert Creamer
Implementing Course
Revisions and
Reassessing Student
Learning
On Hold

Brian Penn

Stage 4:
Implementing Course
Revisions and
Reassessing Student
Learning

Music Production and William Watson
Audio Recording
Technology

Occupational
Therapy Assistant
(OCTA)

Shawn McNamara

Radiography (RADT) Shawn McNamara

Teacher Education
(EDTR)

Timothy Davis

Veterinary
Technology (VETT)

Shawn McNamara

2020 – 2021
Computer
Science Douglas Kendzierski
(CSIT)
(Interim)

Construction
Douglas Kendzierski
Management (CONT) (Interim)

Digital Media
William Watson
Production (DIGM)
Engineering Science Douglas Kendzierski
(ENSC)
(Interim)

Legal Studies (LGST) Douglas Kendzierski
(Interim)

Massage
(MASS)

Therapy The program was
moved to Continuing
Education

Brian Comotto

Stage 4:
Implementing Course
Revisions and
Reassessing Student
Learning
Antoinette Shaw
Stage 3: Redesigning
the Course to
Improve Student
Learning
Rick Svoboda
Stage 5: Final
Analysis and
Reporting Results
Linda
Gronberg- Stage 4:
Quinn
Implementing Course
Revisions and
Reassessing Student
Learning
Carol Schwartz
Stage 3: Redesigning
the Course to
Improve Student
Learning
James Braman

Philip Acheampong

Kid Kidd

Donna Mandl

Stage 2:
Implementing the
Design and
Collecting and
Analyzing the Data
Stage 2:
Implementing the
Design and
Collecting and
Analyzing the Data
On Hold
Stage 2:
Implementing the
Design and
Collecting and
Analyzing the Data
Stage 3: Redesigning
the Course to
Improve Student
Learning
N/A

Medical Assisting (M

Sustainable
Horticulture

The program was
moved to Continuing
Education
Jean Ashby

N/A

Bradley Thompson

Stage 2:
Implementing the
Design and
Collecting and
Analyzing the Data

G. POAPs Semester Reports
2019 – 2020 Academic Cycle
END OF THE SEMESTER REPORT
Program: Photography and Imaging Certificate
Semester: Spring 2022
The goal of this form is to report the progress that has been made this semester regarding the
POAP, and to adjust the timeline if needed.
As a reminder, here are the 5 stages of this process:
•
•
•
•
•

Stage 1: Designing and Proposing a Learning Outcomes Assessment Project
Stage 2: Implementing the Design, Collecting and Analyzing the Data
Stage 3: Redesigning the Course to Improve Student Learning
Stage 4: Implementing Course Revisions and Reassessing Student Learning
Stage 5: Final Analysis and Reporting Results

Project Description:
Briefly describe the project (about one paragraph).
Digital Photography 11, ARTD 250, Students complete the signature assignment “Architecture”.
Faculty collect this assignment. Faculty evaluates the student work using the check list. This
information is used to assess how well the students are meeting the objectives of the
Photography and Imaging Certificate.
Current Stage:
Indicate the current stage of the project (from the 5-stage process indicated above). This is the
stage that you worked on during this semester.
The current stage for Spring 2022 was Stage 4. Stage 4 should also be conducted Fall 2022
Report the work done in the project:
Clearly explain the work that has been done in the project during this semester.
This is Stage 4. Spring 2022 semester: Refining delivery of course material. Elements of this
stage began in the Fall semester 2021.
This is normally an in-class course. Converting the course content to remote learning has made
the delivery of the course material complicated. Lack of “hands on” experience, live walk
through presentations, and classroom resources (printers) slow the progress of the student’s
learning and comprehension.

In order to present this assignment (Architechture) this semester we are presenting the material in
a new way and over a longer period of time. Presentation of the assignment to students was
distributed over weeks during the semester. Even though the following adjustments were made
there were still difficulties in student success. The data collected indicates that the students are
sucessful with the signature assignment. However, the program recommends that in order for the
certificate to be relevant in the professional workplace the “assignment” must be able to respond
to current trends. Photography is changing in the professional world. The Architecture Assignemt
is valid but not for all students. Students should prepare a portfoilio which reflects their
professional interest yet still be held to the criteria desribed in our original Project Description.
1.
2.
3.
4.
5.

Students don't have access to specialized architectural camera equipment.
Student don't have tripods.
Students don't have cars to travel to sites for specific time of day pictures.
Students don't volunteer to collaborate.
The architectural assignment might be too specific and not of general interest.

The capstone project should be one that is specific to the student’s interest. Let them create a
conceptual assignment that reflects the college they would like to transfer to or a professional
portfolio for putting themselves into the workplace.
Data collected Spring 2022 was based on the following delivery as outlined in our Fall 2021
assessment.
The first week presentation is on color temperature of light. After the lecture an assignment is
given to photograph in the various colors of light measuring and documenting the temperatures in
degree Kelvin This assignment is turned in for a grade.
The second week presentation is Camera Raw. The Architecture assignment is to be
photographed utilizing Camera Raw editing software and Photoshop. Each application has
different advantages and uses. Camera Raw utilizes gradient filter, color temperature
adjustments, and fine adjustment tools. Cameras are adjusted to photograph in the RAW space.
The third week presentation is Perspective Control. Perspective control is though editing in
Photoshop and also with various lenes and camera apposition. Panorama techniques can also be
used to capture a larger field of view.
Photoshop shop editing also includes the Sky replacement tool which allows the student to drop
in a different sky to create a more dramatic image. Also allows for weather conditions that are
not ideal. New photoshop techniques include the use of the content aware tool which allows
seamless photo editing.
The fourth week presentation is a historic overview of Architectural Photography.
The fifth week presentation covers how to select and capture a building that reflect current trends
in architectural design. They are tasked with finding a building and make photograph sketches
for approval of building.

The sixth week presentation is how to visualize and capture the building in order to “please the
architect”. Also suggested is working as a team or partnership similar to a real life experience in
the field.
The seventh week presentation covers tear sheets and portfolio presentation
The eighth week and all previous weeks we hold critiques of work in progress
The ninth week the is when the first submission of final edited images is due. The tenth and
eleventh week provide students the opportunity to revise their work and submit.
Timeline Modification:
Please provide the new timeline proposed, if needed.
Stage
Name
Timeline (semester / year)
2
Implementing the Design and Collecting and
Analyzing the Data
3
Designing an Intervention to Improve Student Learning
4
Implementing the Intervention and Reassessing Spring 2022
Student Learning
5
Final Analysis and Executive Summary of the Project
Explain briefly, the reason(s) for this change.
Professor Creamer is retiring as or Spring 2022. The instructor for the Fall 2022 ARTD 250 class
where this signature assignment is taught is unknown at this point. The new instructor may in
fact have a skill set which would present information in a new way or alter this assignment
according to their understanding of the photography workplace and transfer schools.
As pointed out on each submittal this course and assignment were designed to be presented in
person and for the last 2 years of data collecting this was a remote class. Although data is still
relevant and the criteria was met altering the “Architecture Assignment “should be considered
with input from new faculty.
The class is scheduled to be an” in-class” which will assist in delivery of material
The spring 2022 scores are mostly 84% or higher, and many are in the 90% range. The only
other scores are not applicable, as students did not have access to printing equipment due to
pandemic restrictions. Although the assignment is likely to be altered when a new photo faculty
member is hired, the current POAP scores are very successful.

END OF THE SEMESTER REPORT
Program: Heating, Ventilation, and Air Conditioning & Energy Technology (HVAC)
Semester: Spring 2022
The goal of this form is to report the progress that has been made this semester regarding the
POAP, and to adjust the timeline if needed.
As a reminder, here are the 5 stages of this process:
• Stage 1: Designing and Proposing a Learning Outcomes Assessment Project
• Stage 2: Implementing the Design, Collecting and Analyzing the Data
• Stage 3: Redesigning the Course to Improve Student Learning
• Stage 4: Implementing Course Revisions and Reassessing Student Learning
• Stage 5: Final Analysis and Reporting Results
Project Description:
Briefly describe the project (about one paragraph).
Assessment of the Basic HVAC Certificate program outcomes. They will be assessed in two
HVAC classes within the Basic HVAC certificate.
Courses containing outcome assessment:
1. Fundamentals of Refrigeration, AIRC 115
2. Comfort Cooling , AIRC 210
Assessment will be based on key questions within the course’s final exams. Ten key questions
will be inserted into the individual instructors’ existing final exams.
Current Stage:
Indicate the current stage of the project (from the 5-stage process indicated above). This is the
stage that you worked on during this semester.
Spring 2022- Stage 4: Implementing Course Revisions and Reassessing Student Learning
Report the work done in the project:
Clearly explain the work that has been done in the project during this semester.
Imbedded key questions in both courses exams remain unchanged so level evaluation is assured.
Data was collected after curriculum changes focused both instructors involved on areas of
weakness.

Timeline Modification:
Please provide the new timeline proposed, if needed.
Stage
Name
Timeline (semester / year)
2
Implementing the Design and Collecting and
Analyzing the Data
3
Designing an Intervention to Improve Student Learning
4
Implementing the Intervention and Reassessing
Student Learning
5
Final Analysis and Executive Summary of the Project Spring 2023
Explain briefly, the reason(s) for this change.
N/A

END OF THE SEMESTER REPORT
Program: Music Production and Audio Recording Technology
Semester: Spring 2022
The goal of this form is to report the progress that has been made this semester regarding the
POAP, and to adjust the timeline if needed.
As a reminder, here are the 5 stages of this process:
• Stage 1: Designing and Proposing a Learning Outcomes Assessment Project
• Stage 2: Implementing the Design, Collecting and Analyzing the Data
• Stage 3: Redesigning the Course to Improve Student Learning
• Stage 4: Implementing Course Revisions and Reassessing Student Learning
• Stage 5: Final Analysis and Reporting Results
Project Description:
Briefly describe the project (about one paragraph).
We have a capstone project designed to evaluate student knowledge and expertise. Grading is
done using a common rubric. This rubric was first used in spring of 2021, and no revisions were
necessary. We just completed grading for the spring of 2022.
Current Stage:
Indicate the current stage of the project (from the 5-stage process indicated above). This is the
stage that you worked on during this semester.
Stage 4: Implementing Course Revisions and Reassessing Student Learning
Report the work done in the project:
Clearly explain the work that has been done in the project during this semester.
Special attention was paid to making sure that students were prepared for this project. This was
done by sharing the rubric for the final capstone project at the beginning of the class and doing
similar projects together as a group as students worked on their individual capstones. Students
were given the whole seven weeks of the course (MUSC 241, Advanced Audio Recording
Techniques) to complete their work. Capstones were then graded using the aforementioned
rubric.

Timeline Modification:
Please provide the new timeline proposed, if needed.
Stage
Name
2
Implementing the Design and Collecting and
Analyzing the Data
3
Designing an Intervention to Improve Student Learning
4
Implementing the Intervention and Reassessing
Student Learning
5
Final Analysis and Executive Summary of the Project
Explain briefly, the reason(s) for this change.
N/A

Timeline (semester / year)

END OF THE SEMESTER REPORT
Program: Occupational Therapy Assistant (OCTA)
Semester: Spring 2022
The goal of this form is to report the progress that has been made this semester regarding the
POAP, and to adjust the timeline if needed.
As a reminder, here are the 5 stages of this process:
• Stage 1: Designing and Proposing a Learning Outcomes Assessment Project
• Stage 2: Implementing the Design, Collecting and Analyzing the Data
• Stage 3: Redesigning the Course to Improve Student Learning
• Stage 4: Implementing Course Revisions and Reassessing Student Learning
• Stage 5: Final Analysis and Reporting Results
Project Description:
Briefly describe the project (about one paragraph).
Stage 1 and 2
One of the weaknesses cited by the Advisory Board members, many of whom are employers of
our graduates, is student understanding of, recognizing and managing client/patient behaviors in
all areas of practice across the lifespan. Students are currently taught how to manage behaviors in
clients/patients with mental health issues. Often these skills do not carryover when managing
behaviors in the pediatric or adult population, particularly those with substance abuse seeking
behaviors.
As a result of this feedback, faculty in all areas of clinical practice added lecture content
regarding management of behaviors in their specific practice areas. In addition, case studies,
scenarios and/or simulations were incorporated for management of behaviors to include
substance abuse. Lastly, an objective regarding the management of behaviors in both pediatrics,
geriatrics and adult rehabilitation were incorporated on the Level I fieldwork evaluation form for
OCTA 222 (psychosocial), OCTA 226 (adult physical rehabilitation ortho), OCTA 227 (adult
physical rehabilitation neuro), OCTA 231 (pediatrics) and OCTA 236 (geriatrics). For face-toface level 1 fieldwork, an evaluation tool is completed by the various clinical preceptors in area
hospitals, healthcare facilities and community sites when students are able to do face-to-face
fieldwork. However, students were not able to participate in face-to-face level 1 fieldwork in Fall
2020 or Spring 2021. In Fall 2021, students were able to have face-to-face level 1 fieldwork
experiences in OCTA 227 and OCTA 236. The evaluation tools used for Fall 2021 face-to-face
level 1 fieldwork addressed the management of clients/patients with substance abuse behavior.
In OCTA 227, the following fieldwork objectives were used to address the POAP project:
1. Recognize the need to modify approach based on clients affect and behavior.
2. Recognize when substance abuse behaviors interfere with full participation in the
treatment process.
For objective #1, the criteria for evaluation was listed as: “Able to modify activities during
treatment session (if appropriate)”. However, this was not specific to disruptive behavior.

For objective #2, the criteria for evaluation was listed as:“Able to identify community support
services for substance abuse behaviors.”. See data collected below (*)
In OCTA 236, the following fieldwork objectives were used to address the POAP project:
1. Recognize the need to modify approach based on clients affect and behavior.
2. Recognize when substance abuse behaviors and/or addictive behaviors interfere with full
participation in the treatment process and compromise safety.
See data collected below (*)
In OCTA 222, OCTA 226 and OCTA 231 students participated in simulated level 1 fieldwork
experiences. Please see current status report under “Report the Work Done in the Project.”
Lecture and lab activities pertaining to management of client/patient behaviors across the
lifespan were initiated in Fall 2020 and were to be completed by Spring 2021. Performance of
students with regard to this content were monitored starting Fall 2020 and continue through
Spring 2022.
Data collection pertaining to test questions in courses offered Spring 2022:
OCTA 222
Midterm Spring 2021
Students tested on recommended approach for how to redirect a client for optimal function.
95% selected the correct answer
5% selected the incorrect answer
Midterm Spring 2022
Students tested on best approach for how to facilitate acceptable behavior in a school setting.
78% selected the correct answer
22% selected the incorrect answer
OCTA 231
Students were taught about The Alert Program “a practical approach to help all team members
choose strategies to change or maintain appropriate states of alertness at home, school, or
other settings.” The Alert Program® is based on how the body process sensory information and
is significant for how the OT practitioner engages clients to participate fully in the therapy
process. Students were tested on strategies and their role as an OT assistant when using The
Alert Program.
Final Exam Spring 2021
55% selected the correct answer.
45% selected the incorrect answer.
Final Exam Spring 2022
Same question as above
69% selected the correct answer
31% selected the incorrect answer.

Level 1 fieldwork evaluation data collected:
Data collected from face-to-face level 1 fieldwork Fall 2021.
1. Recognize the need to modify approach based on clients affect and behavior.
2. Recognize when substance abuse behaviors interfere with full participation in the
treatment process.
Data for (# 1) recognizing need to modify approach based on clients affect and behavior is not
included as the evaluation assessment was non-specific.
Fall 2021 Data in response to #2 above. (*)
OCTA 227
55% were scored N/A (not applicable)
40% met standards
5% needs improvement
OCTA 236
74% were scored N/A (not applicable)
26% met standards
Current Stage:
Indicate the current stage of the project (from the 5-stage process indicated above). This is the
stage that you worked on during this semester.
Stage 3 - In late Fall 2021 to early Spring 2022, a universal level 1 fieldwork evaluation tool was
developed due to the need to capture information that is more useful. A revised fieldwork
objective that is relevant to the POAP project / management of client/patient behaviors is:
Evaluates and analyzes client behaviors, factors and contexts that support or hinder
occupational performance, treatment process
Level 1 fieldwork in all 3 courses offered in Spring 2022 were simulated.
In OCTA 231, the level 1 fieldwork evaluation tool was used as a self-reflection. Students
reported if they need improvement in criteria evaluating and analyzing client behaviors.
87% met expectations
13% needs improvement
In the other Spring 2022 courses (OCTA 226 and OCTA 222); level 1 fieldwork was evaluated
using the Simucase program outcomes and other rubrics. We did not use the universal level 1
fieldwork evaluation tool because it was not conducive for course instructors’ assessing student
performance since much of the simulated fieldwork time was not during class time.
Plans to meet POAP goals:
Program director to meet with OTA faculty to discuss:
•
•

Continued monitoring of POAP goals/objectives to assure that the program is addressing
them.
Test questions will be checked and monitored to make sure they are phrased to capture
the goals of the project with possible peer review.

Report the work done in the project:
Clearly explain the work that has been done in the project during this semester.
OCTA 222 – Psychosocial Dysfunction II
Students were asked to identify the scenarios and develop treatment plans that addressed the
behaviors that were present in each case for simulated level 1 fieldwork using Simucases. Cases
involved real patients with the following diagnoses: substance abuse, homelessness and
schizophrenia among other behavioral health diagnoses. Students' responses were assessed based
on their appropriate responses, per the software program (Simucase).
Students participated in-group activities by role-playing client behaviors. Specific behaviors
addressed during student-run groups included: Aggression, irritability, social isolation, lack of
motivation, paranoia, delusions, compulsions, easily distracted, hyperactivity and
hypertalkativity.
YouTube videos were presented and discussed so students could relate to specific mental health
diagnoses. Students performed presentations on mental health diagnoses and instructor shared
clinical experiences on relating to each diagnosis. Assessment was in the form of test questions,
discussion board questions, and in class discussions.
OCTA 226 – Physical Dysfunction I
Students were asked to identify the scenarios and develop treatment plans that addressed the
behaviors that were present in each case for simulated level 1 fieldwork using Simucases.
Students' responses were assessed based on their appropriate responses, per the software program
(Simucase).
OCTA 231 – Clinical Techniques I (Pediatrics)
Lecture addressed client behaviors across the lifespan via discussion on a variety of topics
guided by human development. Behavior and self-management with exploration of sensory
processing, self-regulation and treatment strategies for clients with Autism, Sensory Processing
Disorder, ADHD, and Rhett Syndrome was addressed. Students viewed ICE Learning Videos,
Simucase, and YouTube videos in lab with the opportunity to observe, analyze, and evaluate
client behaviors/communication and response to treatment. Further lecture topics that examined
behavior management included Fetal Alcohol syndrome, Substance Abuse, Alcohol Related
Neurodevelopmental Disorder, Alcohol Related Birth Defects, Vaping, Smoking, Opioid Abuse,
Childhood Developmental Trauma, Adverse Childhood Experiences, and Pediatric Medical
Traumatic Stress. These included the impact on the client/family across the lifespan, prevention,
and intervention. Trauma informed therapeutic techniques and Nature Therapeutic techniques
were discussed. Assessment was via classroom discussion participation and exams.

Timeline Modification:
Please provide the new timeline proposed, if needed.
Stage
Name
2
Implementing the Design and Collecting and
Analyzing the Data
3
Designing an Intervention to Improve Student Learning
4
Implementing the Intervention and Reassessing
Student Learning
5
Final Analysis and Executive Summary of the Project

Timeline (semester / year)
Spring 2021 to Fall 2022
ongoing
Fall 2022
End of Fall 2022

Explain briefly, the reason(s) for this change.
We had numerous Pandemic challenges that prevented us from securing enough fieldwork sites
for face-to-face level 1 fieldwork. In Fall 2021, the cohort entering the OTA Program increased
back to full capacity; whereas, in Fall 2020, the cohort was a reduced size with no face –to-face
opportunities for level 1 fieldwork during their first year.
It is expected that the cohort that entered Fall 2021, will have face-to-face level 1 fieldwork in
Fall 2022. At that time, the new universal level 1 fieldwork evaluation will be used to evaluate
student performance.
We now have plans to discuss with faculty how to utilize the universal level 1 fieldwork
evaluation tool when students are participating in simulated level 1 fieldwork.

FINAL ANALYSIS AND EXECUTIVE SUMMARY
Program: Radiography (RADT)
Semester: Spring 2022
PROJECT DESCRIPTION:
The CCBC Radiography Program will implement a Lab Instructor Training Program as its
Program Outcomes Assessment Project in conjunction with the upcoming curriculum changes to
the Radiography Program. Currently, Radiography Program students have one RADT course
each semester, which includes all didactic courses, as well as clinical work and lab simulation
activities. The new curriculum will include one course each semester that is based solely on
clinical work and lab simulation assignments. Current and historical data shows that
Radiography students’ grades in lab assessments have been declining, and student exit interview
surveys show that program lab instruction can be inconsistent. The project will require the
Radiography Program Lab Coordinator to create new training materials for lab instructors,
retrain all lab instructors, implement updates to the new curriculum, and survey student
outcomes. With a documented lab instructor training program, consistency should improve, as
should student outcome data.
Stage 1 & 2: December 2019 – August 2021
Designing and Proposing a Learning Outcomes Assessment Project
Implementing the Design and Collecting and Analyzing Data
*Stages 1 & 2are combined due to delays that resulted from COVID, moving to a new
building, and starting our new curriculum*
Project Objectives:
List the specific program outcome(s) to be measured as part of the project.
1. Students will be clinically competent.
2. Students will use critical thinking skills.
Methodology:
Describe the design method and instrument(s) that will be used to collect data to measure the
program outcomes.
1. Create a lab instructor training manual with all materials to be included.
2. Edit the Radiography Program Lab Manual to include new lab grading policies and
assignments.
3. Create assignments to include the PACs and B-Line simulation software.
4. Collaborate with department to create new clinical/lab course syllabi.
5. Create new forms to include:

a.
Lab Instructor Training Attestation Statement, will document date of training and
compliance with procedures
b.
Lab Instructor Evaluation Form, to be completed by Lab Coordinator
c.
Lab Instructor Evaluation Form, to be completed by students
6. Collaborate with program director to add questions on students’ Exit Interview survey.
7. Create new process for student sign-up for Extra and Open labs.
8. Keep data on amount of lab time per student, including Extra and Open labs.
9. Train all lab instructors in new curriculum and document.
10. Collect Outcomes Assessment Plan data and Exit Interview results.
11. Evaluate all lab instructors in action.
Completed Methodology
1. Completed the lab instructor training manual
2. Edited the Radiography Program Lab Manual to include the new grading policies and
assignment
3. Created assignments to include PACS in lab experiments
4. Collaborated with department to create new clinical/lab course syllabi: RADT 105, RADT
121, RADT 125, RADT 205 are complete
7. Created a new process for sign-up for Extra Labs in the LMS
8. Lab Instructors have been trained in the new curriculum
9. Data has been collected on the amount of lab and extra lab time per student for the class of
2022 and uploaded to One Drive
Incomplete Methodology (completed in Stage 3)
3. B-line software assignment
5. Create new forms a, b, & c
6. Add questions to exit survey
10. Collect Outcomes Assessment Plan data and Exit Interview results
11. Evaluate all lab instructors in action
The following data has been collected and sent for analysis:
1. Lab Grades Class of 2022 Lab Grades.xlsx
2. Lab Hours Class of 2022 Lab Hours.xlsx
3. Exit interviews CO2021 Exit Interview.pdf
CO2020 Exit Interview.pdf
4. Instructor evaluations by Lab Coordinator BJones evaluation by coordinator (1).pdf
ANantz evaluation by coordinator.pdf
5. Student evaluation of the Instructors Student Eval of Instructors RADT 125 (1).pdf
Here is the response from the analysis:
We will file this data and then analyze the pre-intervention and post-intervention lab scores once
the fall 2021 data are available

I do not see anything in the exit interview data that relates to lab instruction, so I am not sure
how to connect that data source to the POAP.
The lab hours and instructor evaluation scores have very little variability so there is not much to
gain from adding them to the analysis of the lab scores, but we can provide a summary of the
results for each. If these are available after the intervention we can compare pre and post, but
since the evaluations are already near ceiling/top rating, not much change can be expected
Stage 3: July 2021 – October 2021
Designing an Intervention to Improve Student Learning
The intervention has been the implementation of the following completed methodology:
1. Completed the lab instructor training manual with all materials to be included items that the
student must do to be successful and subjective/challenging grading choices.
Lab Instructor Training Manual
2. Edited the Radiography Program Lab Manual to include new lab grading policies and
assignments. (See page 10, 17-19, 35, and 37)
CO2023 Lab Manual.pdf
3. Created assignments to include the PACs and B-Line simulation software.
B-Line Software Instructions.docx
B-Line Recording of Digestive Procedures.docx
B-line remedial assignment Amelia.docx
PACS Assignment 123 HW9.docx
PACS Photo of RADT 123 HW9.jpg
PACS RADT 101 - Labs 1 and 2.docx
RADT105 - Lab 1 - Room Function - Copy.docx
RADT105 - Lab 2 - Introduction to a Radiographic Exam Exposure.docx
RADT 121 C-arm and surg tech share day.docx

4. Collaborated with department to create new clinical/lab course syllabi: RADT 105, 121, 125,
205, 208, 221 & 225 are complete
RADT 105 Syllabus 2021.pdf
RADT 121 Syllabus 2021.pdf
RADT 125 Syllabus 2021.pdf

RADT 205 Syllabus 2021.pdf
RADT 208 Syllabus 2021.pdf
RADT 221 Syllabus 2022.pdf
RADT 225 Syllabus 2022.pdf
5. Created new forms to include:
a. Lab Instructor Training Attestation Statement, with document date of training and
compliance with procedures
Signed Lab Instructor Training Attestation Form.pdf
b. Lab Instructor Evaluation Form, completed by Lab Coordinator
Lab Coordinator eval of Lab Instructor.docx
c. Lab Instructor Evaluation Form, completed by students
Student eval of Lab Instructor.docx
6. Collaborated with program director and added two questions on students’ Exit Interview
survey.
Exit Interview Survey Questions.docx
7. Created new process for student sign-up for Extra and Open labs with the LMS system (See
page 6).
CO2023 Lab Manual.pdf
8. Kept data on amount of lab time per student, including extra and open labs.
Class of 2022 Lab Hours.xlsx
9. Trained all lab instructors in new curriculum and document it.
Signed Curriculum Training Form.pdf
10. Collecting Outcomes Assessment Plan data and Exit Interview results with new questions for
lab evaluation
Class of 2022 Lab Grades.xlsx
Evalue exit Int 1.png
Evalue exit Int 2.png
11. Evaluated all lab instructors in action via B-line software and recorded the evaluation.
B-line evaluation recording ANantz.docx
ANantz evaluation by coordinator.pdf

B-line evaluation recording BJones.docx
BJones evaluation by coordinator (1).pdf
Stage 4: September 2021 – May 2022
Implementing Program Revisions and Reassessing Student Learning
Fall RADT 105 scores were the pre-intervention scores and the subsequent courses were postintervention.
Data Results:
1. Computed the lab score average for each course. The results show a trend of increasing
scores as implementation proceeds. Scores rose from an average of 87.77 to 90.56.
2. Examined the minimum scores earned in labs and found that they tend to increase over
time (from 75% to 81%)
3. Examined the maximum scores earned in labs and found that they tend to increase
slightly over time (from 97% to 99%)
4. Compared each students pre score to the post average and found that for 14/18 student
(78%) there was an increase at post. The average increase in lab scores was 3.8
percentage points (with a positive range of 1 to 8 percentage points).
5. Looking across all students, the average increase in lab scores from pre to post was 2
percentage points, the average increase in minimum score was 3 percentage points, and
the average increase in max scores was 1 percentage point.
Stage 5: May – June 2022
Reporting Results
Following the completion and implementation of steps 1-11 of the methodology, the students
showed increase/positive lab score performance (evident through Stage 4 data results) which
should translate to increased critical thinking skills and clinical competency.
One of the biggest challenges for our instructors during lab testing has always been consistency.
We have made major revisions to our adjunct faculty (decreased the number of adjunct
Instructors from 5 to 2). We have also addressed the areas of subjective grading by including a
comprehensive section in the Lab Instructor Training Manual titled “Subjective Grading and
Challenging Choices”.
The application of a digital radiographic technique chart has also contributed to the positive
outcome in regards to lab testing. This allows the students to focus their studying on the actual
routines and positioning of the patient/part instead of memorizing radiographic techniques.
Following the addition of 2 questions (not included in the data analysis) from the Class of 2022
exit interview, we averaged 3.7 out of a 4.0 scale on rating the overall lab instruction and 3.3 in
regards to consistency. These will have to be monitored for subsequent classes to ensure that
consistency and instruction quality are maintained or continue to improve.

_______________________________________________________________________________
End of the Semester Report
Program: Teacher Education (EDTR)
Semester: Spring 2022
The goal of this form is to report the progress that has been made this semester regarding the
POAP, and to adjust the timeline if needed.
As a reminder, here are the 5 stages of this process:
• Stage 1: Designing and Proposing a Learning Outcomes Assessment Project
• Stage 2: Implementing the Design, Collecting and Analyzing the Data
• Stage 3: Redesigning the Course to Improve Student Learning
• Stage 4: Implementing Course Revisions and Reassessing Student Learning
• Stage 5: Final Analysis and Reporting Results
Project Description:
Briefly describe the project (about one paragraph).
Students will create an e-portfolio in EDTR coursework, culminating in the capstone course,
EDTR 273: Field-Based Experience. A rubric will be created to assess the portfolios and
adjusted as needed.
Current Stage:
Indicate the current stage of the project (from the 5-stage process indicated above). This is the
stage that you worked on during this semester.
We implemented course/rubric revisions and reassessed student learning.
Report the work done in the project:
Clearly explain the work that has been done in the project during this semester.
Students completed e-portfolios comprised of work they have completed over their academic
tenure at CCBC. These e-portfolios were evaluated using the revised rubrics. We will analyze the
data to determine the results and whether further refining of the tools are needed.

Timeline Modification:
Please provide the new timeline proposed, if needed.
Stage
Name
2
Implementing the Design and Collecting and
Analyzing the Data
3
Designing an Intervention to Improve Student
Learning
4
Implementing the Intervention and Reassessing
Student Learning
5
Final Analysis and Executive Summary of the Project
Explain briefly, the reason(s) for this change.
N/A

Timeline (semester / year)

END OF THE SEMESTER REPORT
Program: Veterinary Technology (VETT)
Semester: Spring 2022
The goal of this form is to report the progress that has been made this semester regarding the
POAP, and to adjust the timeline if needed.
As a reminder, here are the 5 stages of this process:
• Stage 1: Designing and Proposing a Learning Outcomes Assessment Project
• Stage 2: Implementing the Design, Collecting and Analyzing the Data
• Stage 3: Redesigning the Course to Improve Student Learning
• Stage 4: Implementing Course Revisions and Reassessing Student Learning
• Stage 5: Final Analysis and Reporting Results
Project Description:
Briefly describe the project (about one paragraph).
The POAP was updated due to COVID19 with the goal of maximizing student participation in a
preparatory course for the Veterinary Technician National Examination. Instead of a scheduled
class review time, a VTNE Pocket Prep app was implemented on January 1, 2021. The cost was
$25 per student ($350 total) and the School of Health Professions graciously offered to pay for
this. This offered students more flexibility with VTNE preparation. In addition, this app was
updated and now includes a student-analytics tool called Dashboard. This is an intuitive tool that
pairs with the student app and gives faculty the ability to track individual student performance,
see their weakest subjects, analyze performance, etc. The students currently using this app are
planning to take the VTNE at the earliest availability post-graduation. The testing window has
been expanded due to COVID19. The American Association of Veterinary State Boards
(AAVSB) oversees the VTNE. The AAVSB sends me information regarding the break-down of
category testing and results for first-timers, repeaters and how they compare nationwide and with
the Canadian schools. As a point of reference, the program is typically above average in all
domains and has a three-year pass percentage of 87.5% (first-timers) to date.
Current Stage:
Indicate the current stage of the project (from the 5-stage process indicated above). This is the
stage that you worked on during this semester.
The goal was to have all second-year students utilize this user-friendly and instructional app.
Unfortunately, this did not occur with the 2021 class. The revised plan was to introduce the app
to the next group of second-year students earlier and engage them directly in the process (inperson). This did occur the first week in December, 2021, when the Internship was discussed.
This was stage 3 and has been completed. Stage 4 is in process.

Report the work done in the project:
Clearly explain the work that has been done in the project during this semester.
Introducing the app earlier had a positive impact on the student data outcomes. 14/17 students
(vs. 9/14 for the previous class) have accessed the app to date. It is likely that the additional three
students will access the app now since the semester has just been completed. In addition,
students are likely to spend more time using the app since they have successfully completed the
semester. The data indicates an overall improvement from the previous year, comprehensively
and in the nine individual domains. Students scored an overall score average of 80% on tests.
The Veterinary Technician National Examination (VTNE) is offered three times per year, 1
month window each; March/April, July/August, November/December. Graduates are
encouraged to take the VTNE after graduation, so most opt for the July/August window. A few
do wait for the November/December window and occasionally the March/April window. These
windows for taking the VTNE are reflected in the timeline modification below. This will allow
tracking of an entire cohort of graduates.
Timeline Modification:
Please provide the new timeline proposed, if needed.
Stage
Name
2
Implementing the Design and Collecting and
Analyzing the Data
3
Designing an Intervention to Improve Student
Learning
4
Implementing the Intervention and Reassessing
Student Learning
5
Final Analysis and Executive Summary of the Project

Timeline (semester / year)

(12/01/21 – 05/01/23)
(06/01/23)

Explain briefly, the reason(s) for this change.
This change allows an entire cohort of graduates to be tracked and their data analyzed with
regard to the VTNE testing windows.

2020 – 2021 Academic Cycle
END OF THE SEMESTER REPORT
Program: Computer Science (CSIT)
Semester: Spring 2022
The goal of this form is to report the progress that has been made this semester regarding the
POAP, and to adjust the timeline if needed.
As a reminder, here are the 5 stages of this process:
• Stage 1: Designing and Proposing a Learning Outcomes Assessment Project
• Stage 2: Implementing the Design, Collecting and Analyzing the Data
• Stage 3: Redesigning the Course to Improve Student Learning
• Stage 4: Implementing Course Revisions and Reassessing Student Learning
• Stage 5: Final Analysis and Reporting Results
Project Description:
Briefly describe the project (about one paragraph).
It is the goal of the CSIT department is to evaluate the effectiveness and alignment of course
materials to that of our 4-year partners, student preparedness and relevance of topics of our
program in relation to student academic goals, perceptions, and needs. Therefore, in relation to
our new program objective #1 which states “Prepare for transfer to a four-year institution for a
degree in Computer Science, Information Systems, or related fields”, we will devlop a survey
instrument to identify student transfer intentions and to gain feedback on preparedness for
transfer, course relevance, study habits, barriers to success and other elements that can be used to
increase transfer and improve the computer science program. Focusing on graduates of the
program, we intend to deploy the survey to students which will identify elements of program
objective #1. Identifying these issues will help CSIT improve courses and the overall program to
increase graduation rates and transfers.
Current Stage:
Indicate the current stage of the project (from the 5-stage process indicated above). This is the
stage that you worked on during this semester.
We are currently in Stage 2 – the survey instrument is developed with a pending IRB application.
We will be deploying the survey to students in June 2022 to finish data collection. Data analysis
will be complete in June / July 2022. The survey will be deployed as soon as we receive
additional information from PRE.

Report the work done in the project:
Clearly explain the work that has been done in the project during this semester.
The survey instrument has been developed with a pending IRB application. We will be
deploying the survey to students in June 2022 to finish data collection. Data analysis will be
complete in July 2022.
Timeline Modification:
Please provide the new timeline proposed, if needed.
Stage
Name
2
Implementing the Design and Collecting and
Analyzing the Data
3
Designing an Intervention to Improve Student Learning
4
Implementing the Intervention and Reassessing
Student Learning
5
Final Analysis and Executive Summary of the Project
Explain briefly, the reason(s) for this change.
Need additional time.

Timeline (semester / year)
June 2022
July – August 2022
Fall Semester 2022
Spring 2023

END OF THE SEMESTER REPORT
Program: Construction Management
Semester: Spring 2022
The goal of this form is to report the progress that has been made this semester regarding the
POAP, and to adjust the timeline if needed.
As a reminder, here are the 5 stages of this process:
• Stage 1: Designing and Proposing a Learning Outcomes Assessment Project
• Stage 2: Implementing the Design, Collecting and Analyzing the Data
• Stage 3: Redesigning the Course to Improve Student Learning
• Stage 4: Implementing Course Revisions and Reassessing Student Learning
• Stage 5: Final Analysis and Reporting Results
Project Description:
Briefly describe the project (about one paragraph).
CONT 246: Construction Claims and Changes is an upper level course and will be used to
assess program outcomes for outgoing students. The intent is to improve learning. It is a 3 credit
hour lecture course required by construction management majors. The course includes the study
of procedures for administering and processing contract claims and changes; tracing claims and
change orders; from initiation in the field to final resolution. Course prerequisite for the class is
CSIT 101 and CONT 136. Major topics include types of claims, record keeping, cost component,
discrete pricing, overhead, preparing, defending and presenting claims and disputes resolution.
Current Stage:
Indicate the current stage of the project (from the 5-stage process indicated above). This is the
stage that you worked on during this semester.
The study comprises 5 stages. The first stage, designing and proposing the program outcomes
assessment project began in Spring 2020. The study is currently in Stage 2: Implementing the
Design, Collecting and Analyzing the Data. The data for the Spring 2021 cohort and Spring 2022
cohort are being analyzed. Upon completion of the analysis, the study will move to Stage 3 to
determine intervention strategies. The data used include assessments for midterm and final
examination for the Spring 2021 and Spring 2022 cohorts. Upon completion of the review, the
result of outcomes will be recorded, documented and present for comparisons in Stages 2 and 4.
Report the work done in the project:
Clearly explain the work that has been done in the project during this semester.
Data for the midterm and final exams including projects were recorded.

Timeline Modification:
Please provide the new timeline proposed, if needed.
Stage
Name
2
Implementing the Design and Collecting and
Analyzing the Data
3
Designing an Intervention to Improve Student
Learning
4
Implementing the Intervention and Reassessing
Student Learning
5
Final Analysis and Executive Summary of the Project
Explain briefly, the reason(s) for this change.
N/A

Timeline (semester / year)
6/30/2022
8/31/2022
9/30/2022
12/15/2022

END OF THE SEMESTER REPORT
Program: Engineering Science
Semester: Spring 2022
The goal of this form is to report the progress that has been made this semester regarding the
POAP, and to adjust the timeline if needed.
As a reminder, here are the 5 stages of this process:
• Stage 1: Designing and Proposing a Learning Outcomes Assessment Project
• Stage 2: Implementing the Design, Collecting and Analyzing the Data
• Stage 3: Redesigning the Course to Improve Student Learning
• Stage 4: Implementing Course Revisions and Reassessing Student Learning
• Stage 5: Final Analysis and Reporting Results
Project Description:
Briefly describe the project (about one paragraph).
The focus of this study is the Engineering Transfer (ENSC) program. The program is founded in
mathematics and science and is modeled after the first two years of a traditional bachelor’s
degree program in engineering, primarily at the University of Maryland, College Park, the
University of Maryland, Baltimore County, and Morgan State University. This project will
model the success of the program by looking at the success rate of courses transferring to local
universities.
Current Stage:
Indicate the current stage of the project (from the 5-stage process indicated above). This is the
stage that you worked on during this semester.
Stage 1 – Original proposal has been modified to more specifically address the goal of the
project.
Stage 2 – Work was not complete and data collection and analysis wasn’t performed. See
“Report the work done in the project.”
Report the work done in the project:
Clearly explain the work that has been done in the project during this semester.
No Stage 2 work was done in the Spring semester. This was the result of the key faculty member
experiencing a much larger than expected load. This load was the result of:
•
•

Adapting the first challenging technical course, ELEI 114, to address the mathematical
deficiencies of the first cohort of high school senior P-TECH students.
Significantly changing the content of ENSC 245, Engineering Math Applications, to be
relevant and transferable to surrounding universities as a Systems and Signals course.

Timeline Modification:
Please provide the new timeline proposed, if needed.
Stage
Name
2
Implementing the Design and Collecting and
Analyzing the Data
3
Designing an Intervention to Improve Student
Learning
4
Implementing the Intervention and Reassessing
Student Learning
5
Final Analysis and Executive Summary of the Project

Timeline (semester / year)
Fall/Spring of 2022-2023
Spring/Summer of 2023
Fall/Spring of 2023-2024
Summer of 2024

Explain briefly, the reason(s) for this change.
A change in the timeline is due to the transfer cycle of most ENSC students (who mostly transfer
after at the completion of their Spring semester) and the size of the ENSC program. Given the
moderate size of the ENSC program, all but the lowest-level courses can only be taught once a
year. This means that meaningful transfer data can only be collected after the Spring semester.

END OF THE SEMESTER REPORT
Program: Legal Studies
Semester: Spring 2022
The goal of this form is to report the progress that has been made this semester regarding the
POAP, and to adjust the timeline if needed.
As a reminder, here are the 5 stages of this process:
• Stage 1: Designing and Proposing a Learning Outcomes Assessment Project
• Stage 2: Implementing the Design, Collecting and Analyzing the Data
• Stage 3: Redesigning the Course to Improve Student Learning
• Stage 4: Implementing Course Revisions and Reassessing Student Learning
• Stage 5: Final Analysis and Reporting Results
Project Description:
Briefly describe the project (about one paragraph).
The project is the use of an e-portfolio in our LGST 273, Internship course to determine if
students entering the internship have met the program outcomes through completion of the prerequisite courses. The e-portfolio will consist of 1-2 practical paralegal assignment(s) from each
pre-requisite course for LGST 273. In addition, students will prepare an updated resume,
complete online mastery courses in law office case management, and utilize legal research skills.
The materials will be uploaded and maintained by the student in Google docs.
Current Stage:
Indicate the current stage of the project (from the 5-stage process indicated above). This is the
stage that you worked on during this semester.
The program is currently in Stage 3. Revisions have been made to the course in order to
complete the E-portfolio. At the conclusion of the Spring semester, all interns submitted an ePortfolio.
Report the work done in the project:
Clearly explain the work that has been done in the project during this semester.
Students were given the POAP description prior to the beginning of the course, so they could
gather their documents. The Legal Studies Director continues to oversee the project’s
submission. Implementation has presented challenges because the College transitioned to
Brightspace. In particular, students no longer have access to some of their documents because
they were submitted in Blackboard. As such, the Internship Director assisted students with
gathering the required documents and evaluated e-Portfolios. She provided some supplemental
assignments for some students who did not have them.

Timeline Modification:
Please provide the new timeline proposed, if needed.
Stage
Name
2
Implementing the Design and Collecting and
Analyzing the Data
3
Designing an Intervention to Improve Student
Learning
4
Implementing the Intervention and Reassessing
Student Learning
5
Final Analysis and Executive Summary of the Project

Timeline (semester / year)
Fall 2021-Fall 2022
Spring 2022-Spring 2023
Fall 2023
Spring 2024

Explain briefly, the reason(s) for this change.
The program must account for the transition from Blackboard to Brightspace. Due to this
transition, some students no longer have access to previous work and are unable to produce a
marked-up copy.

END OF THE SEMESTER REPORT
Program: Sustainable Horticulture
Semester: Spring 2022
The goal of this form is to report the progress that has been made this semester regarding the
POAP, and to adjust the timeline if needed.
As a reminder, here are the 5 stages of this process:
• Stage 1: Designing and Proposing a Learning Outcomes Assessment Project
• Stage 2: Implementing the Design, Collecting and Analyzing the Data
• Stage 3: Redesigning the Course to Improve Student Learning
• Stage 4: Implementing Course Revisions and Reassessing Student Learning
• Stage 5: Final Analysis and Reporting Results
Project Description:
Briefly describe the project (about one paragraph).
The project is to design a landscape that increases the environmental functioning of the site that
will increase the environmental services that landscape provide for us at no additional costs.
Those services protect water resources, increase biodiversity protect and enhance the soils,
moderate the climate and increase the aesthetic appeals through the proper placement of
landscape plants.
Current Stage:
Indicate the current stage of the project (from the 5-stage process indicated above). This is the
stage that you worked on during this semester.
The sequence of sections to be evaluated begin Fall of 2022 and Winter 2023.
Report the work done in the project:
Clearly explain the work that has been done in the project during this semester.
The POAP has been reviewed by the faculty teaching the class and we are scheduled to give the
assignment beginning in the Hort 127 class this fall.

Timeline Modification:
Please provide the new timeline proposed, if needed.
Stage
Name
2
Implementing the Design and Collecting and
Analyzing the Data
3
Designing an Intervention to Improve Student
Learning
4
Implementing the Intervention and Reassessing
Student Learning
5
Final Analysis and Executive Summary of the Project
Explain briefly, the reason(s) for this change.
The classes needed for the project were not offered.

Timeline (semester / year)
Fall 2021 and Winter 2023
Spring of 2023
Fall 2023 and Spring 2024
Summer of 2024

CONTINUING EDUCATION LEARNING OUTCOMES ASSESSMENT REPORT
PREPARED BY:
DON ELLIOTT
June 2022
Overview
CCBC’s Continuing Education (CE) division offers a wide variety of noncredit courses and
programs providing workforce development and lifelong learning opportunities for citizens of
Baltimore County and its surrounding regions. Learning outcomes assessment activities are
infused at both the course and program levels through multiple channels. These include student
demonstration of skills, portfolio assessment, external standardized testing, internships and
clinical placements, and external professional certifications.
Licensure and Certification
Highlights of Continuing Education’s FY21 licensure and certification activities include:
Program Area
Applied Technology
Business and Management
Education
Health and Human Services
Information Technology
Other
Total

FY 21 Licensure Course and Program
6,831
512
391
3,198
121
2,098
13,415

Student Clinical Work
Internship and clinical placements provide excellent opportunities for students to demonstrate
skills learned in real-world workplace settings, working with professionals in their respective
fields. In FY 21 over 329 students completed an internship, externship, or clinical placement as
part of their course of study.
A Year on Hold
With the large disruptions caused by the COVID-19 pandemic, Continuing Education needed to
put much of its planned assessment activity for FY22 on hold. CE Program-level reviews were
originally planned to be piloted this fiscal year but are now being implemented in FY23.
Continuing Education Course-Level learning outcomes assessment projects for FY22 were also
postponed until FY23, and include:
•
•

A Comparison of CASE Single Step Career Training Programs with Regard to Support
Services and Career Success Using CCBC On-Campus and Contract Training Classes
Work Experience Learning Opportunity (WELO) Program Service

•
•
•
•
•
•
•

LEAP Program Life Management Skills Course
Medical Terminology for Health Occupations
Real Estate Salesperson
Entry-Level Bookkeeping
Surgical Pathology and Procedures I
Certified Logistics Associate Course
CDL-A (Truck Driver) Training

INSTITUTIONAL OUTCOMES ASSESSMENT
PREPARED BY:
GLENDA BREAUX
June 2022
The college has a long history of using data to identify and refine goals, of developing strategies for
ensuring effective progress towards goals, and for using measures and metrics that accurately and
appropriately measure progress. CCBC’s institutional assessment process is an integrated system
that evaluates the college’s achievement of its mission and goals and documents its culture of
evidence through feedback systems. The college’s institutional effectiveness reports and
performance indicators provide information for evaluating the college’s success in meeting its
strategic goals and for evaluating key processes at the college.
For this year’s annual report, three reports were selected to highlight institutional indicators of
effectiveness. These reports provide a view of institutional effectiveness measures at CCBC.
• CCBC’s FY2021 Performance Accountability Report (PAR)
• Results from the Community College Survey of Student Engagement (CCSSE)
• Results from the Fall 2021 Graduate Follow-Up survey (GFU)
CCBC’s FY 2021 Performance Accountability Report provides indicators of overall institutional
performance. The Graduate Follow-Up Survey presents student level ratings of CCBC and indicators
of success after completion. The Employee Survey provides important employee stakeholder
feedback.
During this past year, CCBC engaged in many institutional level assessments. Information and data
from many sources, including analyses produced by the Office of Planning, Research and Evaluation
(PRE) are used to understand and improve the institution. While many of these studies and
indicators measure student success, such as trends in degree attainment, transfer to four year
campuses, retention rates, and successful course completion, other indicators focus on the evaluation
of the processes that support success. These include indicators of how the college is moving toward
its enrollment goals and how well it is meeting its strategic obligations and contributing to its
community by promoting economic, social and workforce development in the region.
The college’s measurements of effectiveness are summarized in CCBC’s Performance Accountability
Report (PAR) as well as other research briefs that target trends and provide more in-depth analyses of
the indicators. Various information systems have been built to assist in the collection, retrieval, and
reporting of these measures including annual surveys of faculty, staff and students. Admission,
placement, enrollment, retention, and degree and award data systems provide trends that are monitored
for change and are used to identify gaps and deliver targeted services. Another source for institutional
measurements has been the use of externally-normed indicator systems such as Voluntary Framework
Accountability (VFA) to assess CCBC’s performance compared to other community colleges in
Maryland and across the country. VFA results are not available this year as the submission platform
was being upgraded and did not accept institutional data this academic year. Data for 2021 and 2022
will be accepted during the 2022 submission period that ends in July.
CCBC maintains a documented, organized, and sustained assessment process complete with analysis
that is widely communicated to college and community stakeholders. The college shares assessment
information with internal and external constituents through college-wide events, professional

development activities and meetings, and presentations to senior leadership and the Board of
Trustees. Performance indicators are reported to the college, the Board of Trustees, and to various
state, federal and outside reporting agencies and distributed to service and academic units with
responsibility for the activities measured by the metrics.
Reports and indicators are provided throughout the year to support decision-making at the
management and policy levels, to promote continuous improvement of CCBC’s programs and
services, and to monitor progress toward benchmarks that are set for the college. The Office of
Planning, Research, and Evaluation (PRE) supports the college’s efforts by managing and
maintaining an institutional effectiveness system, including quantitative and qualitative data and indepth analysis. Reports and analyses are prepared on a regular basis and made available to all
employees through the college’s SharePoint site.
During the 2021-2022 academic year the college continued implementation of its FY2020-2023
Strategic Plan. The plan is the foundation for which the college measures achievement of its goals. The
planning process for developing the Strategic Plan starts with a yearlong, college-wide exercise involved
constituency groups from across the college and includes community input through the college’s
Foundation Boards. A Strategic Planning Summit is typically held in January and provides a full day of
information sharing and collection of valuable feedback used to develop the strategic planning process.
That activity is followed by Campus Forum discussions, Expanded Leadership Team meetings, and
Student Government Town meetings all designed to collect feedback and shape the final plan. A
Steering Committee whose membership represents all areas of the college is led by the director of
planning.
The current strategic plan’s key elements are embedded in its four primary strategic priorities:
Enrollment Stabilization, Economic Stabilization, Transformational Academics, and
Credit/Continuing Education Integration. Assessments are closely tied to the planning system and
the College’s Institutional Planning and Assessment Review Committee (INPARC) is responsible
for organizing and coordinating the implementation of the college’s Strategic Plan. The Committee,
chaired by the Provost and Vice President of Academic and Student Affairs, includes all of the vice
presidents and their key staff. As part of this assessment, each vice president formulates an
Administrative Plan for their respective areas covering a period coinciding with the college’s
strategic plan. Organizational units below the vice president level develop unit plans. The unit plans
align with projects, programs, services, practices, and procedures of a specific vice presidential plan
and the college’s Strategic Plan. Unit plans are one-year or multiple year plans that include
statements of scope and action as well as key performance indicators and metrics.
During FY 2021-22 units developed FY2022 operational plans and assessed the progress made in
FY21. This rolling one-year review within a multi-year plan has been an effective process for
resource allocation especially during lean budget years. The continued success of the planning
committee has resulted in a more comprehensive and holistic approach to planning and institutional
assessment across the college. During FY 2022-2023 units will continue to implement and assess
operational plans and unit plans. CCBC will also continue to assess outcomes via PAR indicators.

Community College of Baltimore County
2021 Institutional Performance Accountability Report
The Community College of Baltimore County (CCBC) transforms lives by providing an
accessible, affordable, and high-quality education that prepares students for transfer and career
success, strengthens the regional workforce, and enriches our community.

INSTITUTIONAL ASSESSMENT
The 2021 Performance Accountability Report (PAR) represents the beginning of a new five-year
reporting cycle. This performance accountability report includes 39 indicators, some with
multiple parts, addressing the three state goals included in the “2017-2021 State Plan for
Postsecondary Education, Student Success with Less Debt” and includes content as prescribed in
the Guidelines for the 2021 Performance Accountability Report issued by MHEC in May, 2021.
This narrative begins by introducing the audience to CCBC’s students and provides
characteristics helpful to understand CCBC’s student population. The contextual information is
not benchmarked (Ind. A to K). Through the narrative, CCBC addresses each indicator and
discusses progress towards the established benchmarks, which are to be met by 2025. The
discussion is framed under the State Goals: Access, Success, and Innovation. A discussion of
CCBC’s response to COVID-19 and a discussion of Community Outreach and Impact conclude
the report.
Student Characteristics
CCBC provides a multitude of educational services to a diverse student body. Understanding the
unique characteristics of CCBC’s student body is vital to the college mission. The awareness of
our students’ needs aids CCBC in working towards its benchmark goals and successfully
meeting them by fiscal year 2025.
As shown in Indicator A, the majority of CCBC’s student population attend part time (72.2%).
Approximately 60 percent (60.4%) of first-time credit students required at least one
developmental education course in Fall 2020 (Ind. B). At the time of entrance into the college,
degree and certificate seeking students are required to have their skills assessed in reading,
writing and mathematics. Students assessed below college level in academic literacy (English
and reading) and Mathematics are required to complete developmental courses. The
developmental courses build skills and prepare students for college-level courses. Students
required to take developmental courses may need additional time to complete their degree
program because academic/college credits are not earned for developmental course completion.
This is somewhat ameliorated by the opportunity to complete developmental courses in
accelerated formats that follow a co-requisite model.
Thirty-five percent (35.1%) of CCBC credit students are first-generation college students
(defined here as neither parent having attended college) (Ind. C). CCBC offers programs to
provide full service student support, including academic advising, transfer counseling, tutoring
and other resources. College efforts are enhanced by two federally funded programs for first1

generation, low-income students, and individuals with disabilities. The federally funded Student
Support Services grants help students successfully complete and attain a certificate, associate
degree, and/or transfer to a four-year institution to attain a bachelor’s degree. Upward Bound
(another federally funded program) provides support to participants in their preparation for
college entrance, and serves as an intensive enrichment program designed to enhance the
academic and personal growth of low-income and first-generation college students prior to high
school completion.
In FY2020, 2,386 students enrolled in credit and continuing education English for Speakers of
Other Languages (ESOL) courses (Ind. D). The academic ESOL program opens doors to
opportunities, such as improved language skills, associate degrees, professional certificates,
transfer opportunities, and career advancement. CCBC also offers a federally funded Continuing
Education community-based ESOL program for beginning students and learners not interested in
pursuing academic classes.
The percentage of students receiving loans, scholarships and/or need-based financial aid
remained stable from FY2019 (Ind. Ea).The percentage of students receiving Pell Grants stayed
relatively stable from FY2019 (Ind. Eb). Pell Grants are awarded to undergraduate students
displaying exceptional financial need and do not need to be repaid. The amount of the award
depends on the student’s course load and financial need. During the 2019-2020 aid year the
maximum award was $6,195. CCBC had more than seven thousand five hundred Pell Grant
recipients (7,588) and the average student award was $3,172.
In Fall 2020, 39.2% of credit students were 25 years old or older, compared to 86.3% of
Continuing Education program students (Ind. F). At CCBC, as well as other community colleges
in Maryland and nationwide, it is common for students taking Continuing Education courses to
be older than students enrolled in credit courses and programs. The Community College Survey
of Student Engagement (CCSSE) was used in previous PAR cycles as the source for the
percentage of credit students employed more than 20 hours per week (Ind. G). Since CCBC now
conducts CCSSE on a three year schedule, the Office of Planning, Research and Evaluation
(PRE) added this question to the Student Satisfaction survey so the data will be available every
other year. This question was first added to the Student Satisfaction survey in Fall 2020 and will
be reported in next year’s PAR cycle that will include FY2021 data. The racial and ethnic
distribution of the student population continues to show increases in the percentage of students of
color, while the percentage of white students decreased in Fall 2020 (Ind. H).
Due to the COVID-19 pandemic, the percentage of credit students enrolled exclusively in
distance education increased from 14.7% to 73.9% in Fall 2020 (Ind. Ia). The majority of courses
were taught in a remote format after the onset of the pandemic in March 2020. Credit courses
were quickly switched to remote formats and the majority of courses for Summer 2020 and Fall
2020 were offered as online or remote online with a scheduled time. Per requirements put forth
by the Maryland Higher Education Commission, institutions counted courses based on where
they were taught as opposed to where they would have been taught if there was not a pandemic.
For Fall 2020, only 7.9% of CCBC credit students were not enrolled in any distance education
classes (Ind. Ic). During the height of the pandemic, CCBC put a lot of effort and time into
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continuing to support our students with on-site courses and other resources. During this time,
CCBC courses were taught on-site to 27% of our student body.
The majority of CCBC’s unrestricted revenue comes from tuition and fees (Ind. Ja). CCBC
continues to focus the majority of its expenditure dollars in the instructional area (Ind. Ka).
State Plan Goal 1: Access
CCBC has experienced a decline in student enrollments over the past several fiscal years. The
decline from FY2019 to FY2020 was 8.0% for total CCBC unduplicated headcount (Ind.1a).
Credit unduplicated headcount decreased 6.2% in FY2020 and has declined in each of the last
four years (Ind.1b). Continuing Education unduplicated headcount decreased by 9.4% in FY2020
(Ind. 1c). Community college enrollments are generally counter-cyclical to the economy. As the
local and national economy has improved, CCBC’s credit enrollment declined, mirroring
national and state trends. In Spring 2020, the COVID-19 pandemic occurred and has negatively
impacted local, regional and national economies. The full impact of the pandemic is not known
at this time. However CCBC was able to disperse $35 million in aid to students who qualified for
tuition-free classes in Fall 2020 and develop a robust set of courses and a course schedule
designed to meet the needs of students while ensuring a safe learning environment. Given the
present state of the economy, it is likely that enrollment at community colleges will begin to
increase in the near future.
CCBC’s market share of first-time, full-time freshmen decreased 1.5 percentage points to 37.3%
(Ind. 2). This indicator will likely increase as more first-time, full-time freshmen attending
CCBC take advantage of the Baltimore County and Maryland Promise programs. These
programs are “last dollar in scholarships” and cover tuition and mandatory fees for eligible
students. One requirement for these scholarships is that the student attends full-time. CCBC’s
market share of part-time undergraduates increased in Fall 2020 by 0.7 percentage points (Ind.
3). The market share of recent college-bound high school graduates increased 4.3 percentage
points to 49.3% (Ind. 4). CCBC is committed to attracting more recent high school graduates and
is increasing marketing campaigns and outreach to this population. It is financially advantageous
for students to complete their first two years of a bachelor’s degree program at a community
college.
CCBC continues to have great success enrolling concurrent high school students and has
increased concurrent high school students by 8.5% from Fall 2019 to Fall 2020 (Ind. 5). Prior to
Fall 2015 the number of concurrent high school students was fewer than a thousand students.
Close collaboration with Baltimore County Public Schools has created new learning
opportunities for high school students to get a head start on their college education, including
tuition free,Early College and P-TECH (Pathways in Technology). Through this strong
partnership, CCBC will continue to be a valuable asset to high school students. CCBC classes
can be a great option for juniors and seniors that have completed the majority of their high
school requirements.
Enrollment in credit courses taught online increased by 3.5% in FY2020 (Ind. 6a). The
enrollment in Continuing Education online courses and Continuing Education hybrid courses is
3

highly skewed in FY2020 due to the pandemic and the switch to online. These increases are also
attributable to those courses that started out as face-to-face and switched as a result of the
pandemic (Ind. 6b,d). Enrollment in hybrid credit courses increased by 6.7%. CCBC offers a
wide range of online courses and programs with rolling admissions and multiple start dates
making it an attractive option for prospective students. It is anticipated that CCBC online will
continue to grow.
CCBC’s annual tuition and fees for full-time students was $5,016 in FY2021 (Ind. 7a). CCBC
tuition and fees, as a percentage of Maryland public four-year institution tuition and fees,
increased slightly from 51.5% to 51.9% (Ind. 7b). CCBC is committed to providing an affordable
and high-quality education for our students.
Continuing Education headcount and course enrollment in community service and lifelong
learning increased in FY2020 (Ind. 8a,b). Continuing Education headcount and course
enrollments in basic skills and literacy courses decreased in FY2020 (Ind. 9a,b). CCBC is
committed to broad, diverse course offerings in our Continuing Education programs.
A new indicator for this cycle is the percentage of adult basic education (ABE) and English as a
Second Language (ESL) students who achieve at least one educational functioning level during
the year reported. In FY2020, 20% of ABE and 29% of ESL students achieved at least one
functioning level (Ind. 10a,b). The decrease in the percentage from FY2019 to FY2020 for these
students can be at least partially attributed to students not being able to test at the end of the
Spring semester due to the COVID-19 pandemic.
CCBC remains committed to providing educational and workforce opportunities to a diverse
group of students. The number of non-white credit enrollment increased 1.9 percentage points in
Fall of 2020 and the number of non-white Continuing Education enrollment increased by 1.7
percentage points (Ind. 11a,b). In Baltimore County, the percentage of non-white service
population that is 15 years of age and older is 42.4% (Ind. 11c). This population has been
increasing in Baltimore County every year from the 2010 census estimates to the 2020 census
estimates.
The percentage of full-time minority faculty members has increased marginally since Fall 2017
from 26.2% to 27.9% (Ind. 12). Data for full-time administrative and professional staff has also
increased during this period from 32.5% in Fall 2017 to 33.6% in Fall 2020 (Ind. 13). CCBC is
committed to equity and diversity. In the Fall of 2020, CCBC’s president formed the Diversity,
Equity and Inclusion Advisory Council. The college has renewed its commitment to advancing
opportunity, ensuring equity, and respecting all faculty, staff, and students.
State Plan Goal 2: Success
Student retention is an important measure of engagement and strongly linked to success and
graduation. The fall-to-fall retention for all CCBC students increased by 2.1 percentage points
from the previous cohort (Ind. 14a). Fall-to-fall retention for students with a Pell Grant increased
3.3 percentage points from the Fall 2018 cohort (Ind. 14b). The fall-to-fall retention for students
identified as needing developmental work increased by 3.8 percentage points and the retention
4

for college ready students decreased by 2.9 percentage points from the previous cohort (Ind.
14c,d). It is notable that retention rates are higher for developmental students and Pell grant
recipients when compared to college ready students. CCBC is striving to increase retention for
all students.
Developmental completers after four years (Ind. 15) is a measure of the percentage of entering
first-time college students who completed required developmental coursework within a four year
period. To address high attrition rates CCBC designed and launched accelerated developmental
courses in academic literacy (ALP) and mathematics (AMP). Research has shown that multiple
semester developmental/remediation programs often lose students to other commitments, while
the accelerated models help students finish remediation quickly and move into college-level
work. CCBC’s accelerated model has been adopted and implemented by hundreds of colleges
throughout the nation. For the Fall 2016 cohort, 39.6% of developmental students completed
within four years of their entry (Ind. 15).
The percentage of students successfully persisting after four years increased for college-ready
students from 75.8% to 77.3% (Ind. 16a) and the successful-persister rate for all students in the
cohort increased slightly from the previous cohort (Ind. 16d). Successful-persister rates for
Developmental completers decreased by 1.0 percentage point and Developmental noncompleters increased by 3.3 percentage points in the Fall 2016 cohort (Ind. 16b,c). CCBC has
committed to implementing measures that help students complete their educational goals
successfully.
The rate of white students successfully persisting has decreased 2.0 percentage points from the
previous cohort (Ind. 17a). The successful-persister rate for African-Americans for the Fall 2016
cohort is 59.0%, which is an increase from the previous cohorts successful-persister rate of
56.2% (Ind. 17b). The successful-persister rate for Asians continues to be higher than for other
groups at 77.2% (Ind.17c). Hispanic/Latino students experienced an increase from 64.1% to
66.5% for the Fall 2016 cohort (Ind. 17d).
The percentage of college-ready students who graduated and/or transferred after four years is
64.0% for the Fall 2016 cohort, an increase of 2.3 percentage points from the previous cohort
(Ind. 18a). The number of Developmental completers graduating or transferring after four years
increased by 1.3 percentage points from the 2015 cohort while Developmental non-completers
increased by 4.1 percentage points from the previous cohort (Ind. 18b,c). The graduation-transfer
percentage of all students in the Fall 2016 cohort increased from the previous cohort by 2.5
percentage points (Ind.18d). The college is committed to assisting students on their path to
graduation and transfer and has established goals and initiatives to help us increase the number
of students who graduate and/or transfer. CCBC groups incoming CCBC degree, certificate, and
workforce training students into one of nine Pathways based on the student’s declared major or
main area of interest. Students receive assistance in course selection as well as student success
supports and activities that are geared toward successful degree and certificate completion,
transfer and career success.
The graduation-transfer rates increased from the Fall 2015 cohort for white students (0.8
percentage points), African-American students (2.8 percentage points), Asian students (7.1
5

percentage points) and Hispanic/Latino students (8.8 percentage points) (Ind. 19a,b,c,d). The
volatility of graduation-transfer rates for Asian and Hispanic/Latino students may in part, be
driven by the small size of their respective cohorts; both cohorts have fewer than 100 students
each. CCBC continues to expand services to ensure completion and transfer opportunities for all
CCBC students.
In FY2020, CCBC granted 2,668 credit awards to 2,555 graduates (Ind. 20a,d). Career degrees
decreased from FY2019 (Ind. 20b) and transfer degrees also decreased (Ind. 20c). CCBC issued
fewer credit certificates in FY2020 than the number of credit certificates that were awarded in
FY2019 (Ind. 20d). CCBC is committed to increasing student completion through various
initiatives.
For AY2019-2020, the percentage of CCBC students who transferred to a Maryland public fouryear college/university and earned a GPA of 2.0 or above was 86.6% (Ind. 21). The mean first
year GPA for these students was 2.94. This calculations are based on students who earned at
least 12 credits at CCBC and attended CCBC within two years prior to transfer.
The percentage of transfer program associate degree and certificate graduates who enrolled in a
four-year college or university within a year after graduation from CCBC was 59.5%, an increase
of 1.0 percentage point from the previous fiscal year graduates (Ind. 22).
State Plan Goal 3: Innovation
CCBC offers 14 credit academic programs requiring external licensing and/or certification upon
completion of the program. Two of the 14 programs require graduates to take and pass two
separate exams to obtain licensure or certification. Program completers continue to perform well
on the external testing as evident in Indicator 23. Five programs reported 100% of first-time test
takers passing the exam on their initial attempt in FY2020 (Ind. 23a,d,e,g,j). Eight of the 14
programs reported 90% or more of first-time test takers passing the exams on their first attempt
in FY2020 (Ind. 23a,d,e,f,g,h,j,k). Eight programs reported either an increase or no change in
their pass rate from FY2019 to FY2020 (Ind. 3a,b,d,e,f,g,h,j). The programs within the School of
Health professions strive to ensure that all students are prepared to take required licensure
examinations following completion of the program. Advising, mentoring and career counseling
services are provided to students in the School of Health Professions to ensure high licensure
pass rates and occupational success.
A new indicator for this PAR cycle accounts for the percentage of career program associate
degree and certificate graduates who were employed in Maryland in the year after graduation.
Per data reported by the Maryland Longitudinal Data System (MLDS) Center, 87.8% of CCBC’s
FY2019 graduates were employed in Maryland in the year after their graduation (Ind. 24).
Another new PAR indicator shows the median annualized income of career program associate
degree and certificate graduates who were employed in Maryland one year prior to graduation
and three years after graduation. FY2017 graduates from CCBC were earning a median income
of $24,108 one year prior to graduation and a median income of $56,792 three years after
graduation (Ind.25a,b).
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The unduplicated number of students enrolled in workforce development courses decreased by
2.7% in Fall 2020 and annual course enrollments decreased by 13.1% (Ind. 26a,b). CCBC offers
a variety of Workforce Training Certificate programs that allow students to develop the
knowledge and competencies that lead to job entry, industry credentials and career advancement.
CCBC will continue to promote these workforce development courses and programs. Headcount
increased over the past year by 8.2% while course registrations decreased over the past year for
continuing professional education leading to government or industry-required certification or
licensure (Ind. 27a,b). The unduplicated annual headcount and annual course enrollments in
contract training courses decreased in FY2020 (Ind. 28a,b). The college will continue to seek
innovative ways to engage businesses and provide contract training programs and services.

Response to Commission’s Prompts
Commission Prompt: What are three COVID-related initiatives/programs your institution
implemented that your institution will be adopting permanently?
During the COVID-19 pandemic, CCBC implemented several initiatives. Three initiatives that
will be adopted permanently are enhanced remote collaboration via Teams and Virtual Desktop
Infrastructure (VDI), expanded teaching modalities, and expanding telework.
Prior to the pandemic, CCBC used dedicated video conferencing rooms to host distributed
meetings for the college’s six geographic campuses and centers. These rooms were centrally
scheduled and were often used for college meetings that required participation across the
college’s location. Prior to the pandemic, the college began transitioning the legacy Nortel
telephone system to Microsoft’s Skype for Business conferencing system. Skype introduced the
college to the benefits of unified communications and desktop conferencing. When the COVID
pandemic struck, the college was forced into remote work and the existing Skype system was
quickly overloaded. Needing a compatible solution fast, the college quickly transitioned to
Microsoft Teams environment where Microsoft’s Cloud technology allowed the college to scale
the use of Teams beyond the current installed Skype for Business system. With Teams, the
college was able to scale meeting number and capacity of online meetings beyond the limitations
of the college’s installed Skype system providing practically unlimited use.
During the first six months of the pandemic, CCBC provided Teams training to over 1,500
employees. Adoption by our newly remote workforce was exceptional. Employees working from
home embraced the online conferencing and collaboration technology keeping the college
running and providing educational opportunities to those who would have been denied
otherwise. Soon use of the technology became second nature and college employees were using
more and more features found in the system. Teams quickly became a popular way for
workgroups, teams, and committees to conduct day-to-day operations.
As the pandemic draws to an end, Teams usage is not slowing down. Employees find using
Teams more efficient than using a telephone or even meeting in person. On a Teams call,
employees can share their computer screen and other visual documents without having to print
them out. Chat messaging is a much quicker and efficient way to ask a question or share a file
with a co-worker. Teams libraries provided organized file storage for workgroups making it
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easier to find documents and collaborate on the original thus reducing the number of draft copies
circulating around. Overall, Teams has transformed the college’s business processes and
employee interactions. Even as remote work goes away, employees will continue to use Teams
collaboration for the efficiency and improvement it provides to our day-to-day work.
With remote instruction and work brought on by the pandemic, the college needed a technically
feasible and affordable way to deliver secure access to college computing resources to remote
students and employees. Virtual Desktop Infrastructure (VDI) provided just that solution. VDI
allows a remote student or employee the ability to attach to a college desktop computer from
their home computer. The student can use their local computer keyboard and screen to remotely
operate a desktop computer at the college, on the college network, connected to college resources
without having to be on the college network themselves. This technology solved many computer
lab access problems as the student or employee could access and use college software on college
machines remotely from their personal computer.
As the pandemic wanes, faculty are seeing new benefits to VDI technology. Whereas in the past
software may have only been available in a particular lab or classroom. Today with VDI, any
college computer lab can be used to get access to a specific software installation whether it is
installed in that lab or not. This greatly facilitates access to software and provides flexibility in
room scheduling. For many software packages, the college is no longer constrained by which
desktop the software is actually installed on as remote access by VDI enables one to operate that
machine remotely. This allows the college to control software license costs while providing
secure access remotely. Many IT faculty see this as a boon to offering courses at multiple
locations around the County and State without having to create multiple iterations of these
specialized software labs.
Prior to March 2020, CCBC delivered instruction in three modalities: Face-to-Face,
Asynchronous Online, and Blended Online. For the Fall 2020 semester, the academic leadership
expanded the instructional formats to include eight modalities: Face-to-Face, On-site,
Asynchronous Online, Blended Online, Synchronous Online, Simulcast, Remote Lecture with
On-Site Lab, Lab Couse On-Site, and Arranged.
Open access, affordability, and student success are central tenets of CCBC's educational mission
and philosophy. Leveraging the benefits of varied instructional modalities helps strengthen
teaching and learning practices that are both student- and mission-centric. CCBC serves
thousands of students who bring varying comfort levels, technical skills, learning styles, and
personal circumstances to the way they connect to instruction. Offering them a rich array of
instructional approaches helps meet their needs while also maximizing access, affordability, and
success outcomes.
During the 2020-2021 academic year, we discovered that each of these modalities has strengths.
The primary strength that a variety of instructional modalities provides is the ability to impact
teaching and learning on all 3 fronts: access, affordability, and success (or some combination of
the three). Therefore, CCBC aims to establish a broad spectrum of modalities ranging from fully
face-to-face, synchronous learning to fully online, asynchronous learning, with a variety of
combinations in between. This level of flexibility allows students to determine the learning
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modality that best fits their personal preferences, learning styles, technical skills, and personal
circumstances (e.g., work schedules, access to transportation, considerations around childcare or
family obligations, etc.).
In the end, remaining attentive to access, affordability, and student success through a rich and
varied approach to teaching and learning has allowed CCBC to meet the teaching and learning
needs of the students. The modalities offer lessons along the way that allow the faculty and staff
to make iterative enhancements in each of the modalities. This provides opportunities for
continuous improvements and warrants CCBC continuing to offer all of the modalities in the
future.
Prior to March 2020, CCBC’s Telework Policy allowed minimal (3 days per year in most cases)
telework opportunities for exempt employees.
In March 2020, due to the “Stay at home” order during the Pandemic, CCBC temporarily
expanded the Telework Policy to allow 100% telework to exempt and non-exempt employees
who could perform 90% of their job online. CCBC also provided equipment to many employees
to use while teleworking. The more liberal telework policy which was to end on December 31,
2020, was extended to June 6, 2021, and then again extended to August 1, 2021.
On August 1, 2021, CCBC returned to the original, limited telework policy. However, after
reviewing the successes of the 2020-2021 telework program with regard to efficiencies, fewer
commuting miles, reduced CCBC resources used, and increased employee satisfaction, CCBC
has committed to reviewing the telework policy with the hopes of expanding the availability of
telework.
To that end, there is a current proposal to senior management to revise and expand the telework
policy, formally including part- and full-time non-exempt employees. The intention is to greatly
expand the number of days that employees may telework over the year. With the expanded
telework opportunities, CCBC will better be able to respond to requests for reasonable
accommodations under the Americans with Disabilities Act Amendments Act (ADAAA).
Expanded telework opportunities will also assist in creating more diverse recruitment pools and
attracting new employees to CCBC. The expanded policy will include a Telework Agreement
ensuring employees and supervisors have a clear understanding of their duties and
responsibilities. A draft Human Resources directive is in the hands of senior leadership and is
being reviewed.
In addition to the CCBC Telework Policy, the Maryland legislature recently proposed
establishing the Office of Telework Assistance in the Department of Commerce. The Office will
establish the Business Telework and Assistance Grant to be used to purchase certain equipment
or services related to telework. If the grant is approved by the legislature, CCBC intends to apply
for this grant by reviewing best practices and developing a telework policy and telework
guidelines. To comply with the grant, CCBC will designate certain positions for which
employees are eligible to telework and maximize, to the extent practicable, the number of
telework eligible employees. CCBC will also establish guidelines for security and protection of
information systems, and FERPA and HIPPA protected student and employee information. If
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funding is available, CCBC will consider re-implementing the computer loan agreement to
support those employees who do not have a computer available for telework

Community Outreach and Impact
CCBC places a strong emphasis on supporting and engaging with the communities it serves, as
well as establishing partnerships within the greater Baltimore region. CCBC has a significant
impact within each of the local communities it serves and within Baltimore County as a whole.
The college president and members of the leadership team at CCBC, as well as the campus and
extension center directors, promote CCBC’s presence within Baltimore County and surrounding
areas from their positions on local and regional boards, chambers of commerce, committees and
associations.
From late February through May 2021, CCBC Essex partnered with Baltimore County
Government to host a COVID-19 Vaccine Clinic in the campus Wellness and Athletics Center.
Under primary direction from the County’s Health Department, the clinic operated weekly on
Fridays and, at its peak, administered vaccines to approximately 1,500 patients per day primarily
serving residents of eastern Baltimore County.
The CCBC Essex Campus supported the Baltimore County Fire Department by providing space
for weeklong recruiting interviews in both winter and spring 2021. Fire Department Personnel
used classrooms in CCBC’s brand new Carol Diane Eustis Center for Health Professions to
interview and assess candidates seeking entry to the County’s Fire Academy.
Baltimore County citizens and citizens from the surrounding region benefit from the variety of
events hosted on CCBC campuses and the college’s participation in community events. Over the
past year due to the COVID-19 pandemic, community events at all three main campuses and
extension centers were extremely limited and for the most part took place outside. At the CCBC
Catonsville campus, Catonsville Fit held eight weeks of outdoor exercise classes for its members
with social distancing in place. The solar paneled parking lot provided shelter from inclement
weather and proved to be a viable location. Two local film companies successfully used the
Catonsville campus track and automotive labs for filming marketing videos. The Patapsco
Heritage group began its orienteering and mountain biking classes from the campus fields.
Though COVID-19 came with many challenges, personal protective equipment (PPE) for the
college was made available to employees and students. CCBC exercised a great deal of COVID19 protocols as we continued to educate using various formats including face-to-face. The
College provided each visitor and all staff with branded reusable face masks. Other PPE was
provided as needed for staff and students.
The Dental Hygiene program on the Dundalk campus managed to host their annual Sealant
Saturday for children ages 6-17 to help to prevent tooth decay. Baltimore County Police and
Baltimore County Fire Departments both conducted their promotional exam and interviews on
the Dundalk campus.
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CCBC Hunt Valley hosted all 2,000 Baltimore County police officers attending their Fair and
Impartial Policing training. During a year when we have collectively taken inventory of our
Diversity, Equity, & Inclusion goals as a college and greater community, we were proud to
accommodate the training. This was an especially impressive feat during this year filled with
pandemic-related restrictions, but with appropriate precautions in place, the trainings were a
success.
In summer 2020, CCBC assisted the Baltimore County Police Department by providing indoor
and outdoor space for Civil Disturbance Training. For approximately 6 weeks, BCPD utilized
classrooms and parking lots at multiple CCBC locations.
While many organizations struggled through this time, CCBC continued to support the area
Chamber of Commerce organizations by sponsoring their virtual or other format for their
Outstanding Teacher Awards.

Cost Containment Effort
CCBC remains committed to improving efficiency throughout the college and aggressively
pursues cost savings through rigorous management reviews and a college-wide commitment to
improving and automating business processes. For FY2021, CCBC continued to search for new
cost savings measures and efficiencies through careful consideration of past successes while also
looking for new ways to increase cost containment.
To contain expenditures, CCBC reduced computer leasing, renegotiated the Hunt Valley
extension center lease, removed salary step increases and cost of living salary increases, reduced
hiring and part-time hourly budgets, enacted a travel ban to out-of-state conferences, reduced
supply budgets, and reduced utilities. Although these reductions were difficult for CCBC
organization managers, CCBC successfully navigated FY2021 and was able to grant employees
a bonus at the end of the year for all their hard work during the Coronavirus pandemic.
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2021 CCSSE Results: Brief Highlights
Table 1: Distribution of respondent characteristics
Respondent
Characteristics
Counts

2018 CCBC
Respondents

2021 CCBC
Population*

2021 CCBC
Respondents

2021 Extra- Large
Colleges
Respondents

2021
CCSSE
Respondents

n = 860

N =17,732

n = 307

n = 39,975

N = 198,481

Gender
Male
34%
38%
24%
42%
Female
58%
62%
72%
58%
Race or Ethnicity
American Indian or
0%
0%
0%
1%
other Native American
Asian, Asian American
6%
6%
9%
6%
or Pacific Islander
Black or African28%
38%
32%
14%
American, nonHispanic
White, Non-Hispanic
40%
39%
40%
37%
Hispanic, Latino,
2%
5%
2%
33%
Spanish
Other
23%
7%
16%
9%
Age
18 to 19
22%
22%
11%
25%
20 to 21
21%
17%
14%
18%
22 to 24
17%
15%
8%
14%
25 to 29
15%
16%
14%
13%
30 to 39
11%
15%
26%
11%
40 to 49
6%
7%
14%
5%
50 to 64
3%
4%
11%
3%
65 and over
1%
0%
1%
0%
Enrollment Status
Part-time
43%
73%
59%
67%
Full-time
57%
27%
41%
33%
* Population based on Fall 2019 Integrated Postsecondary Education Data System (IPEDS) data.
Note: Some percentages may not total to 100% due to non-responses and/or rounding.

41%
59%
4%
4%
11%

54%
17%
9%
26%
16%
11%
11%
11%
5%
3%
1%
60%
40%

Active and Collaborative Learning
•
•

The Active and Collaborative Learning benchmark mean scores decreased from 52.4 in 2018 to 47.5
in 2021.
None of the differences between CCBC and the comparison groups were statistically significant.
Trends were as follows:
o CCBC obtained a lower average score (47.5) on this benchmark than other extra-large colleges
(50.0).
▪ Table 2 displays the individual item mean on the four point scale: 1 (Never), 2 (Sometimes),
3 (Often), and 4 (Very Often).
▪ Decreases in mean scores from 2018 to 2021 were obtained on 7 out of 7 items.
▪ In comparison to extra-large colleges, and the CCSSE Cohort – CCBC respondents indicated
that they spoke in class at a higher rate; and made class presentations at the same rate.

Table 2: Active and Collaborative Learning Item Mean Ratings
Benchmark Items

2012

2014

2018

2021

Ex-large
Colleges
Cohort

CCSSE
Cohort

(4a) Asked questions in class or contributed
to class discussions

2.98

2.99

3.03

3.01 

2.88

2.92

(4b) Made a class presentation

2.39

2.25

2.35

2.07 

2.07

2.05

(4f) Worked with other students on projects
during class

2.41

2.48

2.57

2.17 

2.29

2.28

(4g) Worked with classmates outside of class
to prepare class assignments

1.84

1.79

2.01

1.72 

1.84

1.82

(4h) Tutored or taught other students (paid
or voluntary)

1.28

1.32

1.37

1.27 

1.33

1.33

(4i) Participated in community-based project
(service learning activity) as part of a regular
course

1.30

1.32

1.49

1.27 

1.31

1.33

(4q) Discussed ideas from your readings or
classes with others outside of class
(students, family members, co-workers, etc.)

2.62

2.54

2.57

2.39 

2.48

2.48

Note: There were two modifications to items between 2014 and 2018. The phrase “(service learning activity)” was
added to question 4i text, and question 4r was renumbered to 4q.

Student Effort
•
•

The Student Effort benchmark score increased from 46.7 in 2018 to 51.4 in 2021.
Three of the differences between CCBC and the comparison groups were statistically significant. CCBC
students reported using skill labs (e.g., writing, math) and computer labs at lower frequency than the
full CCSSE sample, and student reported coming to class without completing reading and assignments
less frequently than student at other extra-large colleges. Other trends were as follows:
o CCBC’s 2021 performance is lower than for other extra-large colleges on three of the items and
higher on five of the items. (Note, the reverse scoring on item 4e).
o Table 3 displays the individual item means. Questions 4c, 4d, 4e were rated on a four point scale:
1(Never), 2(Sometimes), 3(Often), 4(Very Often). Question 6b was rated on a five point scale:
0(None), 1(1 – 4), 2(5 – 10), 3(11 – 20), 4(More than 20). Question 10 was rated on a six point scale
of hour intervals: 0(None), 1(1 – 5), 2(6 – 10), 3(11 – 20), 4(21 – 30), 5(More than 30). Questions
12d, 12e, 132h were rated on a four point scale of number of times: 0(Never), 1(1), 2(2 – 4), 3(5 or
more).
▪ Increases in mean scores from 2018 to 2021 were obtained on 4 out of 8 items.
▪ In comparison to extra-large colleges, and the CCSSE Cohort – CCBC respondents indicated that
they more frequently prepared two or more drafts of a paper or assignment before turning it
in, worked on a paper or project that required integrating ideas or information from various
sources, read more books on their own for personal enjoyment, and prepared more for class

Table 3: Student Effort Item Mean Ratings
Benchmark Items

2012

2014

2018

2021

Ex-large
Colleges
Cohort

(4c) Prepared two or more drafts of a paper or
assignment before turning it in

2.61

2.54

2.48

2.58 

2.53

2.48

(4d) Worked on a paper or project that
required integrating ideas or information from
various sources

3.04

2.96

2.93

2.94 

2.90

2.86

(4e) Came to class without completing
readings or assignments

1.81

1.78

1.83

1.59 

1.76*

1.72

(6b) Number of books read on your own (not
assigned) for personal enjoyment

2.09

2.12

0.96

1.09 

1.02

0.98

(10a) Preparing for class (studying, reading,
writing, rehearsing, doing homework, or other
activities related to your program)

1.84

1.94

1.98

2.43 

2.18

2.19

1.42
1.61
1.96

1.50
1.62
1.93

0.59
0.66
1.24

0.53 
0.46 
0.52 

0.77
0.74
0.84

0.67
0.75*
0.89*

(12d) Frequency: Peer or other tutoring
(12e) Frequency: Skill labs (writing, math, etc.)
(12h) Frequency: Computer lab

CCSSE
Cohort

Notes: Asterisks (*) highlight those item(s) where CCBC falls notably above or below the mean of the comparison
group. The items listed are significant at p < .001.
Question 6b was recoded for 2018; on the previous scale None = 1, and More than 20 = 5. Questions 13d1, 13e1,
and 13h1 were renumbered and new responses were introduced between 2014 and 2018. The new question
numbers are 12d1, 12e1, and 12h1. Responses changed from Don’t Know/N.A. to Never, Rarely/Never to 1 time,
Sometimes to 2-4 times, and Often to 5 or more times.

Academic Challenge
• Mean scores for the Academic Challenge benchmark increased from 50.8 in 2018 to 51.9 in 2021.
• One difference between CCBC and the comparison groups was statistically significant. CCBC students viewed
their exams as more challenging than students in both the extra-large Colleges sample and the CCSSE sample as a
whole. Trends were as follows:
o Since 2010, CCBC’s mean score has remained higher than other extra-large colleges (50.2).
o Table 4 displays the individual item means. Question 4o was rated on a four point scale: 1(Never),
2(Sometimes), 3(Often), 4(Very Often). Questions 5b-5f, and 9a were rated on a four point scale: 1(Very
little), 2(Some), 3(Quite a bit), 4(Very much). Questions 6a and 6c were rated on a five point scale: 0(None),
1(1 – 4), 2(5 – 10), 3(11 – 20), 4(More than 20). Question 7 was rated on a seven point scale: 1(Extremely
Easy) to 7(Extremely challenging).
▪ Increased mean scores from 2018 to 2021 were obtained on 6 out of 10 items.
▪ Students rated the academic challenge of CCBC higher than at other extra-large colleges and the full
CCSSE cohort for four items that addressed hard work, number of written papers, challenging
examinations, and time studying
▪ CCBC students rated the academic challenge of CCBC higher than CCSSE but lower than extra-large
colleges on analyzing basic elements; and higher than extra-large colleges but lower than the CCSSE
cohort on using information to perform a new skill.
▪ CCBC students reported making fewer judgements about the value/soundness of information, and fewer
assigned textbooks and other materials than students at other extra-large colleges and the CCSSE cohort.

Table 4: Academic Challenge Item Mean Ratings
Benchmark Items

2012

2014

2018

2021

Ex-large
Colleges
Cohort

(4o) Worked harder than you thought you could to meet an
2.60 2.66 2.63 2.85 
2.67
instructor’s standards or expectations
2.92 2.98 2.97 3.00 
3.01
(5b) Analyzing the basic elements of an idea, experience, or theory
(5c) Forming a new idea or understanding from various pieces of
2.82 2.83 2.91 2.85 
2.97
information
(5d) Making judgments about the value or soundness of
2.67 2.62 2.66 2.69 
2.74
information, arguments, or methods
(5e) Applying theories or concepts to practical problems or in new
2.76 2.78 2.82 2.85 
2.85
situations
(5f) Using information you have read or heard to perform a new
2.84 2.85 2.90 2.93 
2.92
skill
(6a) Number of assigned textbooks, manuals, books, or book-length
2.84 2.87 2.00 1.73 
1.87
packs of course reading
3.04 2.87 1.79 1.88 
1.81
(6c) Number of written papers or reports of any length
(7) The extent to which your examinations during the current
4.93 4.87 4.83 5.69 
5.23*
academic year have challenged you to do your best work at this
college
3.08 3.21 3.18 3.14 
3.07
(9a) Encouraging you to spend significant amounts of time studying
Note: There were modifications to items between 2014 and 2018. Question 4p in 2014 is now question 4o,
question 5c text was replaced with “Forming a new idea or understanding from various pieces of information”,
“school year” was replaced by “academic year” in question 7, and the coded values of 6a and 6c decreased by 1 (so
that None is now coded as 0 rather than 1).

CCSSE
Cohort
2.69
2.98
2.95
2.72
2.85
2.94
1.89
1.79
5.25*
3.07

Student-Faculty Interaction
• The mean score on the student-faculty interaction benchmark decreased from 49.7 in 2018 to 48.4 in
2021.
• None of the differences between CCBC and the comparison groups were statistically significant.
Trends were as follows:
o CCBC outperformed extra-large colleges on three of the seven benchmarks.
o Table 5 displays the individual item means which were rated on a four point scale: 1(Never),
2(Sometimes), 3(Often), 4(Very Often).
▪ Increases in mean ratings from 2018 to 2021 were obtained on 4 out of 6 items relating to
the frequency of email communication with instructors, grade and course content
discussions with instructors, and promptness of instructor feedback on performance.
▪ Mean ratings decreased for career discussions with instructors and working on activities
other than coursework with instructors.
▪ CCBC students tended to discuss career plans with instructors or advisors and receive prompt
written feedback from instructors at lower rates than at other extra-large colleges and the
full CCSSE cohort.

Table 5: Student-Faculty Interaction Item Mean Ratings
2012

2014

2018

2021

Ex-large
Colleges
Cohort

(4j) Used email to communicate with an
instructor

2.90

2.93

2.97

3.15 

3.10

3.14

(4k) Discussed grades or assignments with
an instructor

2.69

2.67

2.64

2.65 

2.56

2.63

(4l) Talked about career plans with an
instructor or advisor

2.10

2.13

2.11

2.01 

2.12

2.19

(4m) Discussed ideas from your readings
or classes with instructors outside of class

1.81

1.76

1.84

1.86 

1.75

1.78

(4n) Received prompt feedback (written or
oral) from instructors on your
performance

2.72

2.75

2.78

2.81 

2.88

2.88

(4p) Worked with instructors on activities
other than coursework

1.44

1.41

1.47

1.38 

1.45

1.48

Benchmark Items

Note: There were modifications to items between 2014 and 2018. Each item was renumbered.

CCSSE
Cohort

Support for Learners
• The Support for Learners benchmark decreased from 46.1 in 2018 to 43.8 in 2021.
• Four of the differences between CCBC and the comparison groups were statistically significant. CCBC
students reported lower levels of support to succeed at the college, less help coping with nonacademic responsibilities, less support to thrive socially, and less career counseling. Other trends
were as follows:
o CCBC’s 2021 mean ratings were lower than other extra-large colleges and the CCSSE cohort on all
items.
o Table 6 displays the individual item means. Questions 9b, 9c, 9d, 9e, and 9f were rated on a four
point scale: 1(Very little), 2(Some), 3(Quite a bit), 4(Very much). Questions 12a and 12b were
rated on a four point scale of number of times: 0(Never), 1(1), 2(2 – 4), 3(5 or more).
▪ Decreases in mean scores from 2018 to 2021 were obtained on 6 out of 7 items.
▪ CCBC’s score on providing financial support is higher than it was in 2012, 2014, or 2018 but
still lower than the sample of extra-large colleges or the CCSSE cohort.

Table 6: Support for Learners Item Mean Ratings
Benchmark Items

2012

2014

2018

2021

Ex-large
Colleges
Cohort

CCSSE
Cohort

(9b) Providing the support you need
to help you succeed at this college

3.06

3.02

2.99

2.85 

3.11*

3.11*

(9c) Encouraging contact among
students from different economic,
social, and racial or ethnic
backgrounds

2.62

2.67

2.68

2.54 

2.72

2.70

(9d) Helping you cope with your nonacademic responsibilities (work,
family, etc.)

1.92

1.98

1.95

1.94 

2.17*

2.18*

(9e) Providing the support you need
to thrive socially

2.16

2.15

2.16

2.09 

2.30*

2.34*

(9f) Providing the financial support
you need to afford your educations

2.52

2.54

2.33

2.58 

2.62

2.67

(12a) Frequency: Academic
advising/planning

1.79

1.82

1.50

1.46 

1.55

1.57

(12b) Frequency: Career counseling

1.40

1.46

0.48

0.46 

0.65*

0.61

Notes: Asterisks (*) highlight those item(s) where CCBC falls notably above or below the mean of the comparison
group. The items listed are significant at p < .001.
There were modifications to items between 2014 and 2018. Question 13a was renumbered to 12a and 13b was
renumbered to 12b. Response options were also changed. Don’t know/N.A. was replaced by Never, Rarely/Never
was replaced by 1 time, Sometimes was replaced by 2 – 4 times, and Often was replaced by 5 or more times.

Fall 2021 Graduate Follow-Up Survey
EXECUTIVE SUMMARY
Prepared by Sarah Young, Ph.D. – Interim Director, Institutional Assessment
May 2022
Among the 83 respondents the greatest percentage were female (78%), African American (41%), and
had earned a degree (83%). The most popular fields, each with a 21% share, were General Studies and
Health Professions.
Graduates’ Experiences While Attending CCBC
•
•

•
•

•

Three-quarters (79%) of respondents enrolled in CCBC with academic objectives while a fifth (22%)
enrolled with career-related objectives. These proportions are similar to 2016.
Graduates indicated their “primary reason” for enrolling as:
o Earning a degree or certificate (57%),
o Preparing to transfer to a 4-year institution (22%),
o Preparing to enter a different career (11%),
o Preparing to enter into first career (5%), and
o Self-enrichment (5%).
Most (85%) said they achieved their primary objective by the time they graduated.
If they had it to do over, most would attend CCBC again (93%) and would enroll in the same
program of study (82%).
o Reasons respondents gave for being not sure if they’d return because of lack of support,
family and career conflicts, did not feel CCBC prepared them for their career, as well as other
reasons.
o A majority of the respondents who would not enroll in the same program again had majored
in General Studies (33%), Business (20%), or Social Sciences (20%).
Graduates rated most aspects of their community college experience highly (75 – 96% “very good”
or “good”) but were least satisfied with Academic Advising (75%).

Mastery of Academic Skills and Personal Change while Attending CCBC
The greatest percentage of students indicated they improved a great deal at:
•
•
•
•

Written, Oral, or Signed Communication (71%),
Personal and Professional Ethics (67%),
Critical Analysis and Reasoning (62%), and
Technological Competence (61%).

Graduate’s Experiences Related to College Transfer
•

•

Among respondents whose primary goal was transfer most (94%) completely achieved their goal,
with 78% of them transferring as full-time students at a four-year college or university. Students
who transferred (either full- or part-time) tended to be female (74%), African American (41%), and
Technology and Engineering (21%), General Studies (19%), or Humanities majors (19%).
Most transfers (79%) were to in-state public institutions with the most frequent institutions being:
o Towson University (41%),
o University of Baltimore (19%),

•

•

o University of Maryland, Baltimore County (7%), and
o University of Maryland Global Campus (12%).
At institutions with more than one respondent, a majority of transfer students was attending fulltime rather than part-time at:
o Towson University
o University of Maryland, Baltimore County, and
o University of Baltimore.
Most students who transferred (84%) reported that their preparation for transfer at CCBC was
either “very good” (55%) or “good” (34%), and most (86%) stayed in the same or a related
academic field.

Acceptance of Credits at 4-yr Institutions
•

•

Though many graduates (48%) did not lose any credits they had completed with a “C” or better
upon transfer, a majority lost some credits. The largest share (26%) lost 1 – 6 credits and few
(12%) lost more than 20 credits.
o Graduates most likely transfer without credit loss had majored in Business (75%) or Criminal
Justice and Law (75%).
o General studies and Health Professions majors lost the most credit at transfer.
The most frequent reasons for transfer credit loss were no comparable course offered at the
transfer college (50%), or earning over 60 credits (27%).

Graduate’s Experiences Related to Employment
•
•

•

•
•

Most respondents (76%) were employed. Among those who were employed 61% worked full-time
and 93% worked in Maryland.
Graduates who earned a certificate were more likely to be employed full-time (71%) than those
with an Associate degree (41%).
o Although females not more likely than males to transfer (48% vs. 61%), but they were more
likely to be employed full-time (47% vs. 44%).
o African Americans were more likely to transfer than Whites (52% vs. 43%) and were more
likely to have full-time employment (58%) than both Whites (37%) and other racial groups
(39%).
Most respondents (67%) were working in a job related to their program of study.
o Graduates from Education were less likely to be employed than the average CCBC graduate
while those Business were more likely to be employed than the average CCBC graduate.
o Those who graduated in Health Professions or Technology and Engineering were more likely
to be working in the same or a related field than the average CCBC graduate.
Most respondents (71%) thought CCBC provided “good” (32%) or “very good” (39%) preparation
for employment.
Regarding income, CCBC graduates were represented at every level of the scale that ranged from
“less than $20,000” to “$70,000 or more”. The median gross salary was in the $30,000$34,999/year range, while the largest share (35%) earned less than $20,000/year.

The majority of graduates earning less than $40,000/year are not currently transfer students.

Center for Excellence in Teaching and Learning Assessment Report
Prepared by: Dr. Dallas Dolan, Assistant Dean, Faculty Training & Development
June 2022
Overview
The CCBC Center for Excellence in Teaching and Learning (CETL) is tasked with providing
professional learning activities for all full-time and adjunct faculty members at CCBC. The
Center is headed by a full-time administrator, the Assistant Dean for Faculty Training &
Development, who reports to the Provost/Vice President of Academic & Student Affairs.
Working under Dr. Dolan’s supervision are a number of faculty members (on reassignment or
for college service) for a portion of their load each semester who focus on specific areas of
faculty development such as Culturally Responsive Teaching and Learning (2 faculty members),
Writing in the Disciplines and Across Curricula (1) Global Education (4) faculty learning
communities (3) and Teaching Squares (2).
Dr. Dolan oversees the Centers for Adjunct Faculty Engagement on the Essex, Catonsville, and
Dundalk Campuses, which employ part-time program assistants at each site to support adjunct
faculty who teach approximately half of all credit courses and almost all continuing education
courses. The program assistants are responsible for clear, regular, and targeted communication to
adjunct faculty members college-wide, especially communication about the numerous
opportunities for faculty professional learning at the college.
This year all faculty development efforts have continued to be been impacted by COVID-19,
however this year allowed several groups to meet either fully or partially in person, including
New Faculty Learning Community, Adjunct Teaching and Learning Scholarship, and President’s
Leadership Academy. This year there were 142 distinct professional learning opportunities with
a total of 2,101 (duplicated) persons who attended. That is 148 more attendees than in the
previous year and increase of about 7.5%. These opportunities occurred in college wide
opportunities such as Fall Focus, Teaching and Learning Fair, and Winter Adjunct Conference.
There were also a few smaller opportunities for professional learning. Some of the most highly
enrolled programs, not affiliated with a college-wide conference, were the General
Education/Developmental Education Symposium (94 attendees) and the Global Education
Symposium (51 attendees).
In this year’s report focuses on several areas, including following up on the Summer Institute for
HIPs cohorts, the High Impact Practice Infusion efforts and the efforts of the Teaching Learning
Roundtable.

Summer Institute for High Impact Practices Follow-Up Survey
After offering two cohorts of the professional learning Institute in summer of 2020 and summer
of 2021, and prior to offering the Institute a third time, we were curious about the impact that this
week-long, in depth institute experience was having on faculty changing their classroom
pedagogy to incorporate high-impact practices, transparency in assignment design, flipped
classroom, and best practices in online teaching. A total of 65 faculty members (full time and
adjunct) attended one of the two Institutes. A survey was created and sent to all 65 faculty who
had completed the institute. We received completed surveys from 20 past participants, a return
rate of 30%. There were more responses from the August 2020 group (14) than for the June 2021
group (6). When asked about an overall rating for the Summer Institute for Hight Impact
Practices on a scale of 1 to 5 (1 being lowest, 5 highest) they responded as follows:

When asked how useful the content of the Summer Institute was for them, all 20 replied with
somewhat useful or extremely useful, with no one responding that it was not useful. Here is a
snapshot of that response:

Respondents were then asked what the most impactful topics for their teaching practice were,
transparency in assignment design was mentioned most often, however, all four of the main
topics were endorsed as most impactful by at least a few of the respondents.

Question #5 on the survey was designed to explore what participants learned that they later
applied in their classes. Each of the 20 respondents answered the question “What tolls or
techniques did you learn about in the summer seminar that you have applied in your classroom
(remote or face-to-face)”. All 20 respondents identified at least one tool or technique they
applied in the classroom, and many respondents identified two or more techniques or tools they
applied in their teaching. Here is a summary that shows in word-cloud form (larger type means
more people mentioned it) some of the responses.

Next, attendees were asked, “For the techniques you listed in Question 4, did you see any
changes in your students or course?”. Respondents replied in various ways to this question,
however most said yes to that question and cited their students’ assignment submissions were of
higher quality, there were fewer questions about assignments and that flipping the classroom
resulted in a higher level of student engagement.

Overall, the survey of the first two cohorts of the Summer Institute for High Impact Practices
showed that the professional learning was well received and had an impact on both faculty and
their students. Some of the feedback was used to fine-tune the curriculum for the Summer
Institute for High Impact Practices 2022 which takes place on June 26 through July 1, 2022.
High Impact Practices (HIPs)
The High Impact Practices Infusion Leadership Committee chaired by Dr. Dolan, oversees the
college’s high impact practices infusion projects in seven disciplines. The committee continues
to gather data related to the seven High Impact Practices infusion projects that have been being
implemented in highly enrolled General Education courses at CCBC. This year, CCBC
submitted this work with infusion of High Impact Practices into general education courses to the
Bellwether Award in Instructional Programs and Services. We were very excited to have been
named finalists and invited to submit an electronic portfolio and present at the Futures Assembly.
Five CCBC leaders traveled to San Antonio in late February to present at the assembly. President
Kurtinitis, Provost Martínez, Dean Kilbourne, Professor Washington, and Assistant Dean Dolan
were the team who presented this work. We were beyond excited to win the prestigious
Bellwether Award for this work. Here is a summary of the outcomes we provided in our
portfolio:

Starting in 2015, CCBC’s Office of Instruction sought to infuse High Impact Practices into the
most highly enrolled General Education courses, as these courses cut across academic metamajors, and general education courses taken by students in all credit majors. Our rationale was
that, once fully scaled, all CCBC credit students would be exposed to at least one, and potentially
multiple High Impact Practices, in their general education courses. To date more than 35,000
students have been exposed to HIPs in their general education courses. Student success (A, B, C
grades) and semester-to-semester retention rates were tracked in High Impact Practices versus
non- High Impact Practices sections. While some High Impact Practices-infused sections had
significantly higher success rates than Non- High Impact Practices sections, CCBC saw
significantly higher semester-to-semester retention rates in seven of nine semesters when High
Impact Practices were infused. As such, retention to the next semester shows the largest
beneficial difference when incorporating High Impact Practices into general education courses.
Course success and retention gaps between white and African American students were also
examined in High Impact Practices sections. Results for retention gaps were mixed, but there
was a strong pattern of gap closure for course success. While achievement gaps persist, they are
significantly diminished in courses such as Biology I: Molecules and Cell, Fundamentals of
Communication, and Introduction to Psychology when High Impact Practices were infused.
The premise that historically minoritized populations benefit significantly and show a
compensatory effect from engaging in High Impact Practices is supported by our findings.
Infusing High Impact Practices into general education classes at CCBC has been a viable
strategy for improving the equitable access to High Impact Practices at our community college.
Teaching Learning Roundtable
The Teaching Learning Roundtable is a college-wide committee that focuses on improving
teaching and learning at CCBC. The Teaching Learning Roundtable was co-chaired this year by
Dr. Dallas Dolan and Dr. Jennifer Kilbourne. The Teaching Learning Roundtable meets monthly
on Wednesday afternoons, and has a membership that includes faculty, staff, and administrators
from throughout the college. The structure of Teaching Learning Roundtable is a meeting of the
full membership in the first hour, focused on a theme chosen by the group. This year there were
two themes chosen; in the fall the group focused on best practices in supporting faculty and
students in a pandemic and for spring focused on topics related to equity. Each of the three
subcommittees took responsibility for facilitating a session related to the theme in fall and in
spring. The second hour of each monthly meeting is devoted to meeting in three subcommittees
and carrying out the charges to each of the subcommittees. What follows is a summary of each of
the three subcommittees.

Education and Professional Development Subcommittee:
Chair: Damon Krometis, Co-Chairs: Christine Dubowy and Jeanne Gyr
The Education and Professional Development subcommittee began its academic year, August
2021 – May 2022, on September 8, 2021.
Chair Damon Krometis and Co-Chair Christine Dubowy led the committee in the final stages of
planning the January 2022 Teaching Learning Fair, featuring the theme of “Celebrating the
EXTRA in Extraordinary at CCBC.” The theme, as presented to the college community by
President Kurtinitis, “will pay homage to what makes CCBC EXTRAordinary by highlighting
the many ways in which CCBC faculty and staff go above and beyond. The Teaching Learning
Fair is one of the many opportunities our college employs to showcase, highlight, and celebrate
the good work we do at CCBC. To complete that effort, this year’s program once again includes
a dynamic roster of breakout sessions highlighting initiatives that focus on the multiple
dimensions of E-X-T-R-A.”
The event was held on January 19, 2022. While we had hoped to offer an in-person general
session at the CCBC Essex campus with hybrid-style breakout sessions and grab-and-go lunch
services on the main CCBC campuses, President Kurtinitis and Vice President Martinez decided
in early January 2022, due to a rise of COVID-19 cases, that the Fair would be fully virtual. The
opening session was simulcast virtually to the College community, and began with a welcome
from Co-chair Christine Dubowy, the announcement of the several teaching excellence award
winners, and opening remarks from President Sandra Kurtinitis President and Provost and Vice
President of Instruction Joaquin Martinez as they expounded the Fair’s theme and shared their
vision for the next phase of the college’s development.
Breakout sessions, via Teams, followed opening remarks. There were 25 proposals submitted to
the Teaching Learning Roundtable Education and Professional Development Committee. The
proposals were reviewed and scored by the members of the committee electronically and housed
on Teams.
After scoring the proposals, the committee decided to accept all the proposals. Overall, scoring
went smoothly, and we will continue do to it electronically. Registration was done using,
QuickReg system. Matthew Rondeau created the landing page and Jeremy Caplan created the
Agenda-at-a-Glance, Christine Dubowy created the Teaching Learning Fair Team in MS Teams,
along with the Teams channels. Damon and met with the Information Technology Services
Division to determine technical logistics and Christine managed training for the presenters and
secured American Sign Language interpretation. Christine, and Jewel Kerr-Jackson provided
assistants to session attendees during the Fair by funneling them to the correct Teams channel
during the breakout sessions.
An evaluation form for the Fair was emailed out after the conference, and 53 responses were
collected. Respondents were tasked with assessing their agreement with the following
statements, with a score of 5 being “Highly Agree” and 1 being “Highly Disagree”:
•
•

The registration process was easy and convenient.
The Conference volunteers were friendly and easily accessible for questions or concerns.

•
•
•

The conference was helpful.
The conference was well organized.
The sessions were informative and relevant to my area/discipline.

The average rating for each of these areas was a 4 to indicate “Agree,” which the Committee
considered a favorable outcome. The respondents noted in the free responses that they
appreciated the sessions being fully virtual due to the resurgence of COVID-19 cases, though
other noted they missed lunch being provided and the opportunity for in-person interaction with
colleagues. Many of the respondents credit the opening session as being “invigorating” while
others noted criticism for it being too long. Additional notes of praise included that the
registration process was easier and that workshop topics were diverse and appealing. The
Committee was also complimented for their planning efforts, with many of the respondents
acknowledging the immense work that goes into planning this event and extending their
appreciation.
In February 2022 Christina Dubowy stepped away from her role as Co-Chair, and the role was
filled by Jeanne Gyr. The Committee thanks Christine for her service. Damon worked closely
with Jeanne to ensure a smooth transition of duties.
Throughout the spring, the subcommittee began planning for the 2023 Teaching Learning Fair.
The 2023 Fair’s theme will be a version of “Together We Can… Collaboration, Diversity,
Equity: Turning Words Into Action” with the focus being on exploring best practices for
achieving the ideals of equity, diversity, inclusion in the classroom and beyond. We will invite
Dr. Kurtinitis and Dr. Martínez to address the faculty again. We have also discussed the idea of
offering a discussion panel with members of the Male Student Success Initiative (MSSI). Jeanne
Gyr has reached out to Maurice Bowden to coordinate, and to Roni Noone to draft a logo for the
Fair. We will continue to do traditional workshop sessions. We are preparing, however, for all
possibilities, including virtual and hybrid models.
During our May 2022 meeting, The Education and Professional Development subcommittee was
pleased to meet Jen Ditkoff as the new co-chair, with Jeanne transitioning to Chair for 20222023.
Teaching Learning Fair Breakout Sessions:
Presenter(s)

Session Title

Karen Beck, Nicole Zampino

Prior learning Assessment: How to Create
Credit by Exam & Portfolio

Alexis Brown, Veronica Noone

Brightspace for Better
Engagement: Faculty Lessons Learned, Tips &
Tricks

Cristina Cardona, Linda
Prentice, Andrew Beiderman, and
Natasha Minkovsky

Raising Awareness Concerning Academic
Integrity

Megan Schutte, Mathew Palumbo, Patricia
Quintero-Hall, Morgan Slusher, Jen Skarzinski
and Rakeah Glass

What is CLASI up to?

Ryan Donnelly

Labor-Based Grading Contracts and Liberation

Ryan Donnelly

Humanities Professors Need Better Text Tools

Evon Ford, Jeffrey Wright

MSSI Certification-Supporting Men of Color in
the Classroom

Ann Gamble & Courtney Topolski

Degrees to Succeed: A Dual Admission Model
Moving Transfer Forward

Damon Krometis, Kelly Lemons Carter, Tressie
Nickelberry, Patricia Quintero-Hall

Building Inclusivity in the First Week

Jane Mattes, Lynne Mason

MSCHE Self-Study Process Informs Lessons
Learned from the Pandemic

Sean McClelland, Karen Beck, Nicole Zampino

Prior Learning Assessment: Exploring PLA for
advisors and coordinators

Kris Messer, Jamey Gallagher

SDP: A Faculty Perspective

Stacie Miller, Jessica Carroll, Jesse Kiefner,
Alyssa Simms-Clark, Sherry Tucker, Steven
Zwier

Learning Communities, Transformational
Learning, and Interdisciplinary Integration

Kim Monti, Eileen Hardin, Natalie Johnson,
Kelly Stetka, Shawn Crosby

Learner engagement using Brightspace – The
Basics

Kim Monti, Eileen Hardin, Natalie Johnson,
Kelly Stetka, Shawn Crosby

Learner engagement using Brightspace
– Beyond the Basics

Joseph R. Norris III

Reducing Extraneous Cognitive Load Using
Prompts

Fawcett Dunstan and Sara Osman

Tips for EXTRAordinary College Teaching

Lauren Pollak

Community Book Connection: Mindful
Learning at CCBC

Natalie Minkovsky; Jamie Witman

Think Like a Fact-Checker: Teaching Scientific
Literacy to Non-Majors

Rebekah de Wit & Myron Strong

The Worldwide Great Reset: Examining an
Extraordinary Transformation of Economies,
Work & Life

Rebekah de Wit & Melissa Chambers

Global Education: EXTRA Service &
Instructional Resources for You

Jadi Omowale, Maura Hill

Using Cognitive Dissonance to Navigate
through Resistance

Shaun Koenig

Smaller Pathways, Concentrated Pathways

Robin Minor

Share Your Extraordinary Tale

JJ Chandler & Laura Trauth

The Senate's Role in Shared Governance

Despite the continuing challenges brought on by the COVID-19 pandemic, the Education and
Professional Development subcommittee had a very successful year planning and conducting the
2022 Teaching Learning Fair. Committee members were active and attended all virtual meetings
on a regular basis. Each member of the committee contributed thoughtful suggestions that were
incorporated into the Fair.
The Subcommittee also prepared and delivered two presentations for the Teaching Learning
Roundtable general meetings for the 2021-2022 year.
The subcommittee presented a lecture and facilitated a group discussion on trauma-informed
pedagogy in December 2021, with the following objective/ rationale: Trauma Informed
Pedagogy, which accounts for the body’s natural reactions to stress and the ways that trauma
affects our stress reactions and inhibits learning. Talking about trauma has become even more
important over the last year as COVID-19 has been a major source of stress and trauma for
students and ourselves. Teaching Learning Roundtable committee members were asked to read
an article in preparation for the discussion and watched a segment of video from Dr. Mays Imad
concerning the definition of Trauma. The focus will be on how we can (or do) implement these
concepts in our own teaching.
The subcommittee also presented and facilitated a group discussion on literary censorship in
April 2022. The subcommittee examined current efforts to ban books across the country, and
what this might mean long term. Teaching Learning Roundtable members were asked to read an
article from PEN America, the organization that catalogued these efforts. The subcommittee
outlined the nature of the problem, citing statistics and case studies as outlined by PEN America,
and subcommittee members Entela Xhane and Azar Etesamypour-King lent unique personal
perspectives by sharing impassioned accounts of their experiences living in countries with
banned book laws. The remainder of the session to focus on what this means for higher
education in the long-term.

Grants and Awards Subcommittee:
Chair: Marguerite Falcon Co-Chair: Kimberly Hannah-Prater
The Grants and Awards Subcommittee continued its mission to provide resources to further
pioneering programs and work at CCBC, and to recognize excellence and innovation. The
subcommittee selects and awards faculty and staff for their notable contributions to CCBC. This
year, the committee received a variety of applications focused on student success; academic
support; diversity, equity, and inclusion; and impactful teaching strategies as part of the President’s
Innovation grants. Through collaborative discussions, funds were awarded to candidates based on
a variety of factors including multiple touchpoints of CCBC’s Strategic Plan. Awardees are
outlined in the table below.
President’s Innovation Grant Results: 2021-2022
Name

Title of Project

Adrianne Washington Women in Education Initiative
and Monica Walker

Awarded
$500

Michele Clements

I need the title here

$3,437

Lakshmi Rajkumar

Speaker Grants for the
Community Book Connection

$4,000

The FY22 funded President’s Innovation Grants covered a huge breadth of ideas that focused on
Diversity, Equity, and Inclusion projects. We look forward to continuing this tradition of awarding
creative and productive projects.
The committee continued its role in selecting the recipient of the Sheldon A. & Jamie Caplis
Teaching Excellence Award. This distinguished award went to Associate Professor in World
Languages Dr. Sandra Mulryan. This award will be announced at CCBC’s 2022 Fall Focus.
Equally as significant, the League Excellence Award (previously titled the John and Susanne
Rouche Award) was awarded to Assistant Professor in Communication Studies, Trevor Setvin.
The 2022 Innovation of the Year Award was granted to Robin Minor, Associate Professor,
Biology; Jeremy Caplan, Assistant Professor, Communication Arts, Veronica Noone, Assistant
Professor, Information Technology; and Michael Hands, Assistant Professor, Chemistry for their
work in creating and publishing TALES, an open access, peer-reviewed publication on teaching
and learning.

Research and Best Practices Subcommittee:
Chair: Veronica Noone Co-Chair: Lakshmi Rajkumar
During the 2021-2022 academic year, the Research and Best Practices sub-committee continued
to explore best practices for remote student engagement and teaching strategies to help support
remote/online students. The committee sought to equip the CCBC teaching community with
tangible strategies to apply as teaching modalities have shifted to include remote or online
instruction more significantly. Many of these approaches are applicable in both the remote and
face to face or blended modalities, thus reaching all students.
Some examples of best practices explored this year include, but are not limited to:
• Incorporation of critical thinking mini-exercises including brain teasers and Wordle;
• Including graded assignments as examples to model student submissions;
• Provide iterative feedback on high stakes assignments to ensure students can incorporate
revisions before grades are submitted
• Incorporate debate to foster critical thinking through civil and educated arguments.
Provide students a side to support for students to digest and share their opinions from an
informed position.
• Active engagement of students during class hour using different strategies.
• Next to every question in quiz, incorporate the page number from the text, as this nudges
the student to read the textbook.
• Use of open book quizzes to push the student to read the textbook. Students must rephrase the concept for the open-ended question.
• Use PowerPoint live presentation mode on TEAMS where the PowerPoint becomes the
background, and the presenter comes to the foreground as an engagement technique for
online classes.
The subcommittee will continue to explore and research best practices that work for multiple
teaching modalities in the coming academic year.

